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ABSTRACT o f N
- : This publication includes 27 éssays-by Engllsh

' teachers on the central theme of activating gas%ive students, Each

essay describes a specific successful classriccm stzategyifar ,

" involving students in doing English rather tham in sinmply.absorbing
it. wWhile the approaches are diverse, several ccncegts aprear o
EEEﬁuentlv, such as asking students tc examipe aftitudes.and .. |
feelings, having students produce their own work, giving thenm i

~ problems to solve, creating task-oriented srall groups, conducting
role-playing-and dramatic activities, allowving students to gake
decisions about classroom activities, sendirq =tudents into the

. community, en:curag;ng student-to-student interactions, froviding

.opportunities, for students to help each cther, creating educational

games, and éfganlzlng discussions with student leadership. Of these __

strateqgies, the one most fregquently used is interaction lLetwueen
persons. The essays, divided into four secticns, feccus on getting
students invclved in reading, campqs1ng, poetry,  -and research.
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Thg u:gém:y x:xf c:‘:ur.ltermg the passw:;ty that television seems tCI
breed in today’ s young people became thé dominant theme of the

- 'open meeting of the (;‘ommlttee on Classroom Practices in Teaching -

English held in Ni ew, c:’rk.(;’i'ity on November 24, 1977. After two
hours of discussing important issues facing English teachers, the
four committee rﬂembers and fifteen other members of the Council

agreed \‘?lth Ouida Clapp that students are in danger ebomihg

“videots” and that the need to activate young people wss at the

“heart of all the issues over which the discussion had ranged. ,

Pmmpﬂy after the meeting, mﬂtatmrls fox manuscripts on acti- -
vating the passive student were issued i:n Elementary English,

English- Journal, Council- G’mms, College English, and English
Educaetion, and in the journals of numerous N,CTE affiliated
organizations. Several related journals also ::a:med the m\ntatmn
for manuscripts. -

" . By the ,Aprﬂ 15 deaclh,ne, 164 msguscrzpts were submltted by .

educators ‘in 45 states and Canada. This enthusiastic response,

larger than that of any recent year, may be further evidence of '

teacher concern about and commitment to active student involve-
ment in learning. By contrast, only half thisnumberof contributions
- was generated the previous year When the committee chose to
: 'fm:j%s on “teaching the basics?? ‘“

e manuscripts, with authors’ names removed, Were eva]uatédf

. by committee members Jane Hornpurger, Jeffrey N. .Golub,

Raymond J. Rodrigues, and the Chair—a comniittee representing |

different gecographlcal a:eas and a variety Df wew*pamts at several .

educational levels.

Twénty-seven manuscripts were ultimately selected fDI‘ puba.

lication and approved by the Council's Editorial Board. These
' appmaches to activating students vary as widely as the geag‘raphmal

- regions and edticational settings in which their authors work. But ™
they have a common purpose: to share w1th other teachers spec;in: ,

and successful classroom strategies that mvalve students in doing
Enghsh not just absozbmg it. R .
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Introduetion  ~

4 "‘He ‘is tged hls eyes have a stai’mg quahty, nnt llvely, he is Elt.her :
'-'apathetm Qr. hyperactive, each in the extreme,” said Edward R.
Stone,’ head of the Kimberton Farms Schcjgl in an article by c
» nglc:y Larfick that appea:éd in the New Yarfe szes recently He '

. We have all SEEII them the ﬂdren of our medm—centered c:ulture,

then' vigion extended so far by . electmm; means that the moon

-and Mars~ are ‘a part of their experience, but their eyeaght is so
accustomed td focusing on television'that the world around them .

A has faded ‘into a blur. We have watched them, headphones blaring'

.a hypnc:tm beat and drawzlmg out the sounds of c;onV‘éi‘satmn of .
+birds, and of crickets. These are the chlldIED ! at Jerzy Kﬂsmslﬂ -
has dubbed f‘wdeats wt i . :
gene:aﬁujn ago, school was" the place where children” were
' transpgrted to strange and far-away lands through booksand stories _
told by their teachers They left the school building to spend the L
rest of the day mteraetmg with their peers and with their fslmhes P
and gaifing direct experience with the real world. 'I‘od!ay, fot,. i’

. many, the. sittation. is reversed, Many children spend -more hours ]
_.in front of the television E,Et than - they spend in schocl=leavmg
~ little time fcs: contact. with ﬁ'lands -c:r with the world around = .

them. - < e

Thus, we are faced wfﬁh a generatmn of chlfdren whose needs
and interests are' quite different from these for whom our schools
- and traditional teaching methods were designed. As chﬂéren, most. -

‘of us-were fascinated to read about knights and prmcesses about -+ ° .

- animals and airplanes, about Eskimos and Japanese. But today, e’
_tElEVISIDI’\l provides mfﬂmlatmn far more vividly and immediately,
If we seq our job ag chleﬂy the lrnpsu‘tlng of information, we are“g_’
o llkely toet::se in the mmpetltmn with television. As the old saying -

I SEE, and I remembef g
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e telev1sleﬁ=eee1ng lions and#tigers in-their ne‘tu:el habltets weteh—

" '/ ing dolphins leap and bear cubs frolic—but who hasno time to pet
“/ 4 dog, to feed a cat, or to cry-over the death of a mouse will really -

* +  undérstand very 11ttle of what is important. Of, as Ernest O.-Boyer,

- United States Commissioner of Education puts it, “The child or
person who is used to receiving-messages but not ‘shaping 1de?s will
never\be more thah half educated.” -

. No one knows this more than English teeeheyé We lEElﬂEd lcmg '
ege that,growth in lenguege arts comes throtgh demg English, not

i through hetenmg to lectures about works of literature or Tiemo-

* . rizing gramnar rules. And now, faced with students whose time is

increasingly given over to passive television viewing, we are attemipt-

ing to develag new and better ways ef actively engaging etudente

«° ' with our subject matter. This volume presents some of the best

. examplesoffthose attempts—models of how teachers heve eeuntered

the peeewlty they observe in their students. -~ . J A
The approaches that the authors -of these, articles deeerlbe are-

extremely diverse. Nevertheless, it is pQSSIbIE to obferve certain -

eexrnrnonahtlee _ _ . o .

s

1. Askmg students to examine thezr own attitudes and feelings *
~as well as those of others. One author suggests having
students answer'questions such gs, ¢‘What is something you
leamed about yours¥if as you wrote your. peper'?" on the

‘day compositions are turned in. ' T
2, _Enee:uragzreg students. to preduee their own wofk rather
. ‘than merely een;gumzrzg the work of others. C)ne author
- urges tHat students learn about poetry by writing it
another describes :f “procedure whereby etudente write their -
own novels. o o ,

“y 8, Giving etudente prebleme to solve. Rather than tgﬂmg

' students the fdcts, many teachers pose realistic problems
through which etudente,ee, A arrive et eeﬁeluemne on theu‘-

DWI’I- '

§Settmg etudente to work in taek-erienied “small _g‘r’eup’e :

"~ Many of the successful strategies reported here take advan-

" tage of the desire.to interact with others by hevln% stidents

_7_dwmle eeeperet' ;ly te eeeomplleh a teek AU e

!e.‘

2 ) put cheu'actere from a llterary Work on trial w1th students B

gi,_gw‘ : tekmg epprepnate roles. Other euthexrs have. also 1f‘1eorpo— :
SN rated,. verlc)ue klnde of drematle eetlvmes into their lessans

=

-
{
A
|
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. 4 llowing students to make, decisionsabout ¢classroom argan-
. i.gatmn and learning experiences. Having demded to establish
- a “reading corner,” one authpr gave students the job of plan-
. ning all aspects of it, and they Yesponded énthusmstxea]ly- _
] 7. Sending students into the community. Field trips, inter-
-views, and commumtysbased Ieses:ch abound in the lessans
repcnrted here. : C,
Clrgamzmg class dzscusszans with students taking leadership
responsibility. At least two authoxs report success with
dlscussmns in which all members of the class are seated in
© a large circle and students, rather than the teachez, have
- . primary ;espnnabmty for leadershlp .

9. Fostering student-to-student lrzteractmns to dguelr:lp the

"i m‘ .

& . communicgtion. skills needed. for interpersonal relations.-

i

One teacher T suggests palrmg students to interview each
- other. Another article reports a highly successful project
in which students carresp;;ﬁded with one another over a

- . period of a semester.
e ';10r~Prauzdmg rjppartumtzes for students tc: help one arzﬂther

* Frequently- these authors capitalize on the ability of one
student to help another—by crithumg papers, by prepar-
ing supporting materials for books, by sharing information.

11." Devising educational games which com bine high mc;twati@n .
R u;zth effective’skill buzlduzg o : '

When' one reviews the types of teaching strategies contributors
most often recommended, one is struck by the extent to which
they center on interaction between persons. In order to activate -
. students, it seems that a teacher must release them from isolation”
in study carrels, from completing worksheets while seated at desks
_lined up in straight rows, from the dictuin Df “do your own work.”
_ Activated students are in touch with other people.
Students come alive when they are involved with other humsm
beings, and they learn more asa result, The power of human inter-
" action is readily seen by observmg the speech patterns of childgen.
A child from a l?t_:»rgem_\yhere a nonstandard. dialect.is.spoken-may-—-.<~+——
"“spéndsix hours a day in school Jearing mostly standardEnglish,
another five hours a day listening to standard English ontelevision,
and only two or three hours a day mteractmg with family and
- friends who speak the nonstandard dialéct. What dialect will the
chﬂd speak‘} Su{ hours of school and five hours of of television canm:t
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. compete. Wit even two hc:urs cxf hurmian contact. The child’s «
- = language is that of the meanmgful people m hlS or. her hfe evenif
* - ‘the time spent with them is limited.- =~ - "» -

Whlle the sehcn:l can never competer w1th the hx:xme in tex’ms of
_1n whmh students make (:Ontact w1th one other glves learnlng
. more inmediacy and meaning. thaa}\the con%nntmnal clagsroom in -
' which children are encouraged to behave like television viewers:
..~ “Listen to the program and don’t talk back.” .

. © . . Finally, interactive lessons tendto be rich lessons in the sense.
that students usually learn several things-at once. In a small group
activity’ on literature, for example, students gdin both knowledge
of literature and'improved ability fo communicate with others. In-

a cc:nmumty-based research project, students acquire’ resea:ch and
. writing skills as well gs a knowledge of the community. . | '
- It's not surprising, then, that English teachers responded enthu= :
siastically when the Classroom Practices Committee announced the
. focus of this year’s pubhcatlon They have abvmusly semed that
| interactive appmacheg not orly bring about improved leafnmg but
alsc: meet the special needs of the television generatmn -

L o Gene Stanford - °
- - . Director _

S B Teacher Education Progfams

© . Child Life Specialist Prugrsm :
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Enhancmg Basal Readers ~.
SIX Creatlve Strategies | |
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NlchﬂlasP Cl‘lscucplo S | . ' _

New Haven (Ccmnectmut) Publu: Schaols

- - \ -

' -One of the most. enjc:yablé aspects.of my position as a reading
’Super\nsar is the Qppcrtumty to visit classrooms to QbSENE reading
programs in action. By and large, the instruction is sound and- care-

fully planned. Yet, in too many cases a dl,l_TlenSlOl,l seems to be
missing from these programs, a dimension that would help children

to realize that there is more to reading than reading from a basal
reader, completing an assigned number of workbook pages, and

c:u:cl,mg, underlining, and X'ing ditto sheets,

‘skills to ‘good use. If.we polled elementary children on‘what they .

use 'in school to’ learn th to read, they would prababl reply,

A reader and workbook,”” And if we polled {:eachers on what step.

in the teading process they most n::ften sklp, it wou.,lcl pmbably be
entrichment.

' As an observer of children and t—héll" reactions to reading, I have
“come to believe that it’s the.smile, the interest on their faces, the
sense of involvement that chs:acter;ze a dynamic reading program.

_ Are these types of behavior—behaviors which often cannot be
measured by standardized tests—difficult for teachers to -achieve

with children? Hs:dly. Teachers need ‘only to be aware of the

many opportunities for initiating the fun-filled, creative strategles-

that comprise an enriched reading program.

Aatmns spesk louder tha_n wnrds and the remamder {Zf thls :

l Etlhanc:ed the readmg E;sipenences of chﬂdren

" 1. Book catalggs Lists of trade books prcmde content summa-
ries, but too often these lists are averlg oked by teachers.

‘When the c:lass has completed a story in a Qasal reader, some

-3

B

(W

. Many téachers, in-their rush to complete a certain’ numlger of fa-

E te:its per year, overlook Gppcrrtunltles that. would provide further
reading experiences and allow children to put their newly,—actluxred‘ 7

E
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- teachers sustain interest in that theme by using these lists -
s to xdentlfy other bDDkS on a similar theme. After a youngster
has. comipleted “one of these: related _books, an effectwe
. strategy~is to have him or her draw é. plctuIE of a major
.+ -event in the bm::k and write a short synopsis of its contents.
iThese are then compiled into a Book Catalog with an attrac-
tive -cover and ‘placed in the Interest- Center or Réadmg‘
. . Corner so f‘nat pupils ‘in the. class t;‘zm “shop araund” for 2

e gcmd book fo-read:=————"

2 " Pupil speci ligts. Many starlesm basal readers Eall be used tD :
encourage - individdal pupils to acquire more specialized -
information that will enhance theu: own knowledge and can
also be shared with their. olassmatés. Teachers simply note - -

. the subjects:or themes that c¢hildren will be reading about’ ‘

: - an future dates and develop a topic calendar. For example,

C ni‘a few weeks. the class will be reading one story about the

“Iifefof Clara Barton and one story that takes place in Chile, *

Individual children then choose an area related to one of
" those topics, regearch it, and submit.the results of their works
as an eral or written presentation, or an artistic display. One
child .might make a mural gepicting the major events in
*° ' Clara Barton’s life; another mighf,construct a plaster-of-paris-
LT model of a typ,u:al Chilean village. When the stories-in the
A basal reader are read, the “pupil specialists” share their
4 research and broaden the class’s knowledge of the topic at

% hand. Scném ta.gchers place the written reports in the Reading

Corner for other pupils to read.

3. Scenarios. After children have finished a story-in their basal
. readers, they will enjoy dramatizing it. This can be accom-.
‘plished easily by asking the children to think of the major
scenes in the story and the characters who were in them. The

~ teacher can sketch out the play with the children by writing
on the board: Scene Number, Location and Action. As a
“group, the children can rough out the outline of the play by
filling in the needed information under each heading. Parts
can then be assigned to individual childrep and, depending’
on the interests of the group, dialogue can be written for
each scene or done ad lib. If the play is to be a “major pro-
"duction,” the artistic talents of the children can be utilized

in.the construction of scenery and costumes. ’ /,
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o ' Incldentaﬂy, the outline can be used as a seatwork ac-
t1v1ty for c:ther stomes It 15 a gaud exercise 1r1 readmg fDI‘

pra,ctlce m summanzatmn.

é Ifwented . circumstarices. Oppartumtles exist within the
. framework of ¥ basal reading program for children to ‘write
creaﬁvely about what they read. Teachers can ask children
‘to think about the miajor characters in a story and then to
“write about what might have happened to those cha:aeters .
if the circumstanceg or loeale had been dlfferent Students
can also write about what might have happened to a chafacter

_ after the story ended.
Fanciful stories are partxcularly apprapnate for getting
children to w/nte For examyle, some teachers list on the

‘board several Stcm] Starters related to the storjes read in

7;{__;,,;3 ——class-and-ask-the- children-to corjplete them:™

A, One day the two kangamc»s decided to take a bus
downtown. . .

. B. Ona hot aftEﬂ]cDEm the grizzly bear aec1ded to stroll
3 o .down Main Street.

C, " The Martlan knotKed q
Some teachers va thls acti 1ty by using an “add- to-the- -

story” technique w. which w*orgs ‘best in reading groups or
teams. A child adds a sentence to agiven first line and then
passes the paper to the next pupil \who adds. his or her
sentence. Everyone has input, and some real “rﬂastél’pleces

have been created this way! "

] js, Greene’s door.

- 5 BDQ!E clasmgs Teachers custcmajﬂy go on to the next book.
" in the series the day after a basal reader has been completed

by thé reading group. I suggest teachers spend a few days
conducting a variety of enrichment activities before moving

~on. For example, children can be asked to rate individual

" stories in the book after they have established criteria for

f " ‘such a rating. They can prepare brief descnptlons of story
' characters and, without divulging their identities, ask their
classmates to lderltlfy the character they are describing. They

can divide cumulative word lists into categories such as
Things to Eat, Feelings, Things to Wear. Additionally, chil-

\.L“f'h
":, b
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R dren can sharpen oral reading skills by prepa:mg a short
. selection from a-favorite story to tape. . -
T Teachers report success at a “book closmg” by putting

the fcullcwmg on the board: Ndme, Type of Person, Reason.

I v-iﬂhﬂdren are asked to name various story characters from
T stories read, to select a good word (i.€., “sympathetic,” -
L/ -“affectmnate” “belligerent”) to. describe each charactér, -

‘and to support that cthca by mtmg a speclfu:‘ mcldent 111;' -

the st@l’y
So much can be done to Enham:e the enjoyment ﬂf a
- basal reader; what'’s done after reading the book can be as
o important as what’s done while reading it! :

6. . Armchair trezuelers Stcrnes in Bysal readers are setin avarlety

- of locales. A great deal can be, done to bring these places_
o 'ﬂlve for children. Travel .agencies will supply pnsters maps,
and other materials. Chiidren can prepare an illustrated
lecture on a country where a particular story takes place
using postcards, slides, and magazine pictures, A poster can
be used as a dramatic baékdrop to the presentation. Some
. teachers use @ large map to chart out story locations. Pieces

- of yamn are extended from the country.read about to a file
. card on which is written a synopsis of the story. Up-to-date
information on a particular location can be obtained by
asking pupils to clip out newspaper a:tlcles which discuss
curr t events in that country

tl;eu én_]gyment of ré”ﬁ’ing m:lmea,surably-

i
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" The Slide-Tape Review' .
and the Reader Sup Qrt Kit

N
e

?x -

Robert C. Smal] Jr 2
Virginia Pﬂlyﬁeghmc Thstitute and State‘?ljmvermty -

-

" Donald J. Ker’lney R o . )
i Biacksburg Middle School - e

The young adult nmrel once the pariah of] litﬁ»'f
Lacc:epted by more and more language arts tedchérs and librarians.
Such well-written and thought- provoking b qks as Lipsyte’s
Contender and Cormier’s Chocolate War are not only read by
students for their own pleasure but welcomed into ‘the classroom:
as appropriate fare for study and discussion. Such. junior novels .
‘are a.useful means of lnvi;!l\fmg students, especially those on the
middle-school level, in their own education. Asking Students to

- select an adult classic for study often proves frustrating for'teacher

© and cla.ss, and both recognize. that the request has the appearatice
" rather than the reality of student pajticipation. Allowing students )
to select a junior novel for their in-common reading, however, cin
" be a meaningful experience for all involved. Students know the
~ authors and types of books under consideration and are able to
-examine reviews: c:zf -the ‘books themselves and make quick but
reliable- judgments .about which ones they wish to read together
and discuss. Equaﬂy important is the fact that students bring to
-such -novels as Are. You in the House Alone? (Peck) and One Fat
Summer (Lipsyte) .a background of experiences which enables
them to understand and discuss the works without the excessive.
lielp from the teacher. that the classics require. (See Robert Small,
~ "“The Junior Novel and the Art of Literatyre,” Englzsh Jaurnﬁl'
[C)ctc:ber 19717]: 56-59.) i
To a considerable 'extent, despite recent ac:ceptance into the
language arts classroom, young adult novels, continpe to be indi-
vidually selected and read by the teenagers for whom they are
written. While this state of affaits obviously reflects student in-

classes, is being - .
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. volvement of a high tnrder ‘the épec:ieé{ characteristics of these novels
also make it pcss;ble for students to become exper‘ts in relation )
to them and, therefork, to assist other stu,dents in sele::tmg and
readlng books in this genre,

*  Selection: Thé SliﬂesTape Review " ..

When mlddle school students canmlt samecn‘e about a rmvel to
,_1t any good?” The rephes c‘anymg as they dc; the authentlc teen-
" age veice, are more persuasive than adult suggestlcms A circle of

' -?’frlenda however, has a hmlted familiarity with the many books.

~that are available. Of ¢ course, English teachers and libragians can .
also make recommendations, but students often find these sug-
gestions less that Satlsfactory ‘What is needed, therefore, is an
Vbrgsmzed collection -of . book reviews by students for gudents e
‘' Teachers have, of course, traditionally na-cu.l\e‘f:i3 oral an itten.
book reports, but -for many reasons such exercises have pfn ably
been more harmful than helpful. Instead, English teache s and
librarians can gmmpﬂe a central colléction of reviews of x:LurentIy
popular and older but worthy young adult novels without the
negative cha:agteﬂstms of the assigned b(mk report-and rnake such
a collection avdilible to all s’cu«flerlt;sr

. While such reviews might be written by studerxts and k:ep‘t; on
. file in the library, a more stimulating and effective apprcach 15 to
. put such reviews into slide-tape presentations. Offered in the voice
-of one teenager talking to another, such reviews are immediate,
perscﬂal and convineing. Several steps are mvolved in the protess:

1. As a part of their work in seletted Enghsh cIasseg, students
* ' choose and read or reread young adult novels which they
feel will be enjoyed by other stuglents. The teacher and li- ;
brarian may, of course, suggést books, especmﬂy new ones,
~ that they feel should be reviewed. The final chdices, hawever
_ are left to the students. s
- 2. BEach -student then writes a review, addressed to ather
students, designed to last several minutes when deliveréd
orally. After revision, the student -taped an informal version
of that review. The reviewer als&determines the content f
-6-12 slides to accompany the ¥éview. Thése slides may sho
the student-reviewer reading the book; the book 1tseif,,, =
' péa le and places suimla;' to thosein the bg,t::k_f_,, :

e =

o %
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ThlS calleatlc;n of reviews grows rapidly as students and teachers

.| 3. The slidetape package is filed in the school lbrary. The.
_ ' cards in the card catalog and the books themselves are

" marked with & symbol to show that a slxdestape review is
._ -availablé. :
4 "When a student- wishes to Inake Juse of a revipw, he or she
* ° checks it out from the library circulation desk-and goes to a
. t:&rrel equlpped with a t.ape player and slide viewer.

 come to see its worth, but the expense can-be shared by theschool,

.the Enghsh department. and the library; | indeed, students’ are often-

willing to supply the tapes and slides themselves when they realize

" ' that their reviews are part of'the school llﬁrary and will be used by, -

other students for years to come.
While the primary users of such IEVlEWS are students vlaﬁguage
arts teachers w;ll also use them in several ways: d

1.“To help a class select a book from séveral under ccnsidera,

. tlc:m fGI’ in-¢common reading _
2. Trj introduce a spemflc book selected forin- commori readmg

"~ 3. To preview several novels on the same theme or of the same
type (such hs science fiction); pa:t.lcula%y when a umt on
* that theme o¥ type is to be intreduced

4 ‘To .prepare studeﬂts fora clsss visit to the library S ﬁ.

7 "»Th ChQDI librarian wﬂl also. USE‘ these féviaws as a part of various

libralry lessons and in the presentatmn of new baokg A particularly
EffEEtIVE sttategy is to establish a “new kooks” station in the

: ilbrary ‘where slidé-tape reviews are set up for immediate use, Such

N - station, wt'h titles chsng]ng reguls:ly, cian become a pupula;' ";
fé;atu;v;ef ,t.D Whil‘;‘h stucients go directly when they Vlslt the l1braly '

_ . Co
v Readmg The Reade: Suppurt Kit = -

3

=

-

When é student has selected a yaung adult. novel to read the help- ‘ ’-

ing mvolvement of peers does not have to cease. While teenagers
_bring-to the junior novel much of what is needed for enjoyment
and understandmg, there are activities that they can carry out
before they begin to read, during their Iaadmg, and after they-have
finished that will enhance the impact of the book, Students who
have read and en](zyed a partlculaz Jjunior novel, working dlone or
in smsﬂ groups can ask themselvés what a reader :m:lght do befare
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reading the book that would help in’ understanding the book. They
_ can look for ways to help a prospective reader think about the
prablem the novel presents arid to ehcourage a receptlve frame of
mind. In addition, student experts on the "work canreflect an what
subsequent readers m:ght do that wquld strengthen and. deepen
‘their response to the book. After prghmmary help from, -their .
teacher on how to analyze a book in order to develgp such activdties
(see Robert Spall, ‘“‘Preparing To Teach a Novel,” High School
Journal 57 [1974] : 190-203), students can go to work preparing
Reader Support Kits to accompany popular young adult novels.
While some packages may consist of written materials such as .
-——-—gssignments or copies of newspaper and magazine articles, the
more effective Reader Support Kits contain a wealth of materials
* designed to move new readers into the proper context forthe novél
they are about to begm=pmtures, puzzles, questmnma;res appro-
_ priate objects. Prospective readers may, farmstance beencouraged
to examine picture$ of themselves as young children; to interview
very old people in their neighborhoods; to visit EPECL‘EIC plages! to.
hold, feel, and examine an object like a shotgun shell; to ask them-
~ selves certain questions (see Robert. Small and Donald J. Kenneyf
" «The Adolescent Novel as Working Model,” ALAN Neuwsletter
[Winter 1977] : 4-6). C
. Invented, collected, written, and refined by students with the _.
- help of the English teacher and thelibrarian, such a Reader Support .
Kit can be checked out from the library along with the novel. While
the activities in such packages are, of course,.merely suggestmns‘
atid a particular reader may not: feel the need to carry out any of
them, the activities have come from other students who have read
the nnvel and are more likely to be earried out than teacher- asagned
=  Reader Support Kits and Slide-Tape ‘Reviews aré ways one ,
" studént can say to another, “I've read this book, and I'd like to
share my experience with you. If you do, some of these th%]gs
you'll like the book a lot miore and get a lot more out of it-’
Students can guide their peers towards a suceessful encounter with .
literature and, at the same time, deepen their own experience with
books. And they can also further teachers’ and librarians’ under-
standing of the relationship between teenager and novel.

}i
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The Readin\g_cgrner |
That the Class Built _

E. Kathleen Booher , -
Livingston College c:zf@l}j{utgers University T

Eefcxre my seca:md year of teachmg Began, Ideﬂliﬂed thata paperback
reaclmg comer was to be one of my classromni’s “bare essentials.”
"“Knowing tkat funds could be slow in commg, I decided to forego a
formal request to my prmclpal and fma,nf:e it myself, that is, with -
the'help ofmy seventh-graders. :

A -week before school began I went in to open wmdaws and
freshen my classroom. I fully intended to set up the reading corner
so it could serve as an inviting greeting for my new students. But
as I sat in that’ qulet classroom that would scon be buzzmg with
attivity; I realized that part”of the fun in. having this corner had .

~_been the plzzrmmg frzr it.. Why stqun’t my st:ucte:-;ts share that
pleasu;te'?

. That insight turnecl cu.lt to be nossmall one. [ had twa seventh
- ‘grade” “blocks” of thlr‘ty Students———eac:h meet;mg in my room for
. two hours a day_to study Enghsh and social stuches Both groups
" greeted my idea with great enthusiasm, and their imaginative . -

=suggestmns were endless, My own ideas now seemed restricted. I

%

E ew 1 could get the books mexpens;vglyf ata ng,a:by used book . —

, but- bey::md that, my imagination had been lirnited. _
oygh much eleted cla ;gaﬂlscussmn we dedidéed that we must

i three i issues: : A
1. WE ﬂeedeci funds and a policy foracquiring paparback books.

© 2. We. needed to agree on a decorative theme for the cornerand. ’
. 'a;;qul:e the materials to embody if. (I’d nevereven cdnsmlered :

R _ 'that. cme') . : -
3.\ We needed to estabhsh pcfllcles for the operation\and main-
tenance of the qomer. . , \

Lﬂ{e exgenenced fmamgers, my s&ty students a.greed that they
N w:;:u,’ld like to contribute bagks they h,acl already read from their

: 11
e e
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own shelves and estabhsh a “kltty” to which they could contribute.”

gmall chaﬂge To my surp:nse (and happily s0), no one even men-

'tioned any “‘requirements.} 7 The system was to be. Entifely volintary

and woulds continue throughout the year so new hooks could
broaden the selection. I was chosen to collect the futids and keep
track of individual cont¥ibutions. I would also do ‘the book shop-
ping on Saturday mornings, sometimes taking along a willing helper.

'With- that settled we discussed how much we wanted to pay for
bm::ks The used book store stocked paperbacks galore and sold .
them for flfty, tweénty-five, or fifteen cents, depending upon their

‘condition. The fifteen cent bargains lacked front covers. Again, to

xserek e

my sm’pnse (since I had suspected that students often chose boaoks

“by their covers™), the overwhelming answer was, “Buy the fifteen

“cent ones so we can get more. After all, we €an make new covers!’”

Which they did; &axt/hfuuy, the entire year, whenever- another gro-

‘cery bag full of cstErless paperbacks awalted them on Monday

morning.

Designing the comer and then gé{ting the materials prowded .

~ students with a great sense of accomplithment. The corner became

a concrete recognition of a ‘‘dream’ comeMrue.” They were prolific
in their suggestlcns for a decor, and when Biyan sdid he could bring
an aé;uanurn eyes lit up. all across the room. Both classes approved
the “marine” theme, and we sdon had fishnets decorated with
shells and fishing paraphernalia draped along the wall. A gurgling
aguarium in the comer held an assortment of fish. The shop teacher
(always a helpful friend with my stullents’ many projects) gave us
several unused boards for shelves.- David’s father worked in con:-

struction an& brought us an ample supply of cement blocks to
support the shelves Qur readmg corner neared Eompletlon

The vote for carpeting was unanimous and I shuddered, wonder-

-ing from whete we could expect our next “bléssing.” Ta,mmy 8

" uncle ran 2 carpet store. She’d seeif she could get some old Sz’m‘)}ples

Dlane and Nick both remembered carpet scraps stofed in the ga
after hc:amé redecorating projects. We soon had stacks of ca:pe

pieces in every color and texture. Laid out on the floor, they :

formed a beautiful patchwork pattém. But how were we to anchor
them? After ar unsuccessful experiment with carpet tape, Kenny
suggested. we niil them to a big piece of plywood. That would also
make the corner “portable.” Kenny's father obliged with scrap
pieces of plywood cut to fit our 12 X 12’ corner. With nails’and
the loan of a hammer from (you guessed it) the shop teacher, our

new fleor was completed. It has since endured seaveral years of

_]unlgy{ehlgh feet.

-
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“‘It needs a name,” Michelle suggested; and almost without dig
cussion, a favorite emerged. Within a week a cleverly “‘weathered” -
wnaderi sigm hg_ng over ‘our readmg egrner chnstenmg it, “The
- Crew’s:Cabin.” "
~ My seventh graders pmved their ultl,mate responsibility in thEJI =
ymaintenance of the “Cabin,.” Pheyliked the idea of checking out
’books, so they set up-their own system. The school librarian gave
us a supply of book cards and pockets which they filled- «out and
p sted in. The school secretary loaned usaYate stamp, and students
ped their own books and filed the ¢ xds. Though we agreed -
on a two-week loan period, we established no penalties foroverdue -~~~
—haoks: The prablém seldom camg up. We*pasted a “Schedule of .
Libra:nﬁls,” 50 the responsibility for reordering shelves and clean-
ing the comer rotated weekly and eventually included every
. student. :
- Of course, we had tn declde when and how the readmg corner
muld be used. We agreed that it should be open before and after
class and during our ten-minute break. I suggested that students
might ‘use it quietly if they completed assignments while others
~were still working. I expected more difficulty and canfuswn than
ever arose. Students generally read quietly on the carpeted floor
or scanned new booksto check out. Qur only. crisis, whena student ]
sagar cube model of an Eg‘yptlan pyramid somehow “slipped”” in
~the aquarium, was handled without casualties. Though I'm sure
- our fish aged cnnSLderably in the incident, -within minutes calm
was restored, and an only slightly dlSSDIVEd pyramid was back on
. display.
lVIy students read avidly all year, and'Idon’t recall'any ndency '
on'oiy part to “push them.” More often, a studen-would come to ‘
me, book in hand, and ask what it was about. Other times, students
would ask me fo suggest titles I thought thEy might like, Somefimes
I'd notice a book “making the rounds,” obviously upon the rec-
ommendations of fellow students. Most of my students had grown
up in our middle- to upper-middle-class, midwestem suburb and,
for this reason, I had been careful to include books that would
. explore cultural and ethnic diversity. I was pleased when I saw
: évén some " c::f my less- enthusxastlc readers cu’eulatmg tltIES like

pcmtlve that yea: is su:ely an understatemexit But equally nnpére
tant was their participation in the process of realizing the corner,
_in the first place. They shared and debated ideas, made decisions
and worked to implement them. Once ‘“The Crew’s Cabin’’ existed,

Y
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they maintained it, even after the novelty had worn off. I often
thought of how much they would have missed and how little
would’ have learned had I set up the comer myself that previous

. August. What had seemed at the time only a minor change of plans

. allowed my students to greate something they would use and

~ ‘respect. : : :

As thé.end of the school year approached, we decided to deal
with the question of what to do about the reading corner. The
classes were ‘willing to-“bequeath” their collection to my future
classes. But generous as they were, I wanted to remember thelesson

-—“%—f"”%%h*esewué{@=pea;:de=hsd-taugh‘tﬂrnef%f‘l:téj.f‘had*wazlze&ﬂiligerxﬁly—ﬁﬁﬂm“
their comner and valued it accordingly. Mext year's students would
have o create their own corner, suitingtheir own tastes and reading
needs—or, they couldn’t appréciate the processas these stutentshad.

I suggested we dissolve the collection and let everyone stock up
for summer reading. Students could take as'many books as they
had contributed, either through donation or money. As fair as |

‘thought my suggestion was, my students had one final surprise for
me. Though they knew not everyong had contributed to the kitty,
they wanted to divide up the couec%n.ev%nly, without regard to
contributor status. _ E : '

With the aquarium emptiidg and cleaned, fishnets and shells .
removed from the WQIIS, it wasn’t without sentiment that Iwatched
Michelle remove the wooden sign hanging over “TheCrew’s Cabin.”
As my’ seventh graders left for the summer, I thanked them for-all-

*  they had taught me that year. Colning from ateacher, they thought

, that was rather funny. But they said goodbye with their five paper-

back books tucked under their arms. My room seermed barren,

' except for a 12" X 12 carpeted patch and several gmpty shelves

xgaiting to begin the process again—in a new way —next year. i

.
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Literature on Trial

8 \

Karen Shawn - o :

Lawrence Junior ngh School, Lawrem:e New: chrk :
~'and Lﬂng Island Un;vermty, ]%maklyn N”ew Yark

e mermeec]

R N
j
“Hey, how yé doin’?” !
“Hi, how are you?”
“Hi, Ms. Shawn, we migsed yc:m'”
“I missed you, t«:o'“ ?
- We gréeted each other warmly As they tacsk theu‘ seats thekids
bagan sskmg about my experience.
““Was it fun?? e
“Did you get picked fora _]u:y‘?“
. uwas hE gullty‘?“
T'd thought about telling them everythmg that hadghappened '
- during @y two weeks on jury duty, maybe adding a few embellish.-
- ments to liven jt up, but then it would be my show, not theirs.”
* Somehow, I wanted my experience to haveé meaning for them.
o “Later,” I promised. “We'll talk abcmt that later. I was on a]uﬂ_j :
~ and it was feally mterestmg But what about you? What’s been gcmig
ﬂn?”
“From the babble that finally subsu:lecl I gathered that emotions
| were abcsut evenly d1v1ded they hated the sul: they thuught he

hu:n a ha;r:d tlIllE they were very we]l beha\red Generally, they fared
. “better than I (and I think, they themselves) had expected. Iwas
glad

. After our catching-up talk, I asked them where they had left off

in “The Scarlet Ibis.”

“1'q hke to get started /Lnth the story Mr. Lewis said ynu
began—" :

“What about your tnal‘?” A pzotest frcnm the front row. :

“You’ll hear about it soon. It’s just that I.need to get settled first
into a routine, akay‘? Besides, this story, come'to think of.t, relates
more or less to the whole idea'of a trial. It’s about responsibility
for someong’s life, and guilt about,someone’s death. James Hurst

15
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. is thé;guth@r he doesn’t give s any answers, buthe clxzes raisesome . .
_provocative questions.™ ‘

Amy raised her hang,
"“T have a question about that. [ réa.d this shart% story. abgut a
gitl who finds her boyfriend thﬁ“fmatlj(n worman. She’s so upset

.that she runs out of his apartment, doesa\'t look where she 5 going,

and-gets hit by a car. Is that his fault?”’

“T've seen that same plot-on television. Do you.think it’s his’ _‘15%

fault?” ;
“Not legallyi but I bet ;'ne’ci feel guzlty abBout it!” she answered.
“You can feel guilty about a lot of things that aren’tyour fault,”’

‘was a good time to share my idea with the kids.

Angela responded; “How | about the woman bié Was With?” Why”lsrr’t’
it her fault, too? Wh)? shauﬂldft she feel ngll“y?”

v "It depends on what you mean by fault, " Deansaid. “Legal fault .

is different’ from whether you know in your heaﬁ; you really did
cause it.”
“Have you read any stanes wrth that plot, Dean‘?” I asked
“Not a story, but it happened soxt of like that with me and my

brother. I Was bugging him, daring him to catch me, and finally he -~

started to chase me. He slipped and fell. Ichdn 't push him or make

~ him trip, but I guess it‘was my fault for st:artlmg the whole thing.”
" He thought for a ‘second, ‘‘But I don’t know=my brother’s :ea};ly

)

clumsy. .
The class laughed ' L
“I know what you mean, though,” Natalie turned to Dean. .

“You feel gullty, and maybe. he would've tmpped anyway,; - t;rut;

~ who knows?” _ » ,

Ricky added a new tht:sught
“Look,” he said, “it’s Like this. When your time’sup, it's up. It's,

) Y questlon of Fate, not i‘auit And the chick would've gotten hit °
by that car even if she hadn’t seen that dude with another chick!”

The talk cgntmued unabated, and a plan presented itself to me.
They were raising questions that could be discussed afier they

‘read the story, but why not air them through the vehicle of a trial?
'I could share my recently acquited “expertise’’ on courtroom pro-

cedure—they wanted to hear that anyway—and this was just the

_ opportunity I wanted to personalize the experience for them. The
" “defendant would be the narrator, witnesses wouldbe the characters

in the story, we’d select a jury and othexs in the. cowrtroom—why
not? I didn’t have time to plan anything through, %mt Iieit this

T

“I think hg’;l be guilty!” Michael was saying.

-
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' “Yq::u sound as though you 're delaberatmg on a case,”’ I cutﬂmi ‘
, “C?an you.reach a verdict?”’ o
. *No,” MlEhEEl shook his head. “Thls is more hke an arg‘l.lment
_We’d need to know the whale story, m:)ggust what one person says _
she heard.”
. “How’d you Ilke to have the. oppoﬁ:umty to rea::h a verﬂmt
abgut a person’s guilt or innocence—to be on a jury?”’ -
. -Everyone looked mtezested expectant, as I'd hnped
‘“Aren’t we teo ‘yaung’?“ 5 ked Marcla@
‘ “Far a real jury, yes,” I agreed, “but we could have a trial r;ght
~here is this room! I know how to do it now, and in *“The Scarlet .
- Ibis” there’s eriough material for a trial. You'll have to reid it care-
fu]]y, of course, tnmght ‘and ﬂjmk about it; 1f you aLl ag:ee we’ll
' L tomorrow!” .
* “] wanna be the Judge'” announced Rlcky - -
“No, I'm going to be the judge,” affirmed Mitchell. “No Ichanged '
'mymmd I want to be on trial.” . ,
-“Good,” said Donna. “I hépe they hang you
The class ended.
The next day we. dldn’t dlscuss the story, the kids said that this .-
~ case ‘was not supposed to be. discussed with anyone. Instead we i
* made a list of everyone we’d need for the trial.
.From the story we had James the defendant, charged with man-
slaughter -in the death .of his young, crippled ‘brother: James’s
mother, father, and aunt were witnesses, as would be*the doctor =~
who had attended the boy’s blrth and the medmal examiner whc: i
certified his death,
We would need a ]udge a balhff a court stenographer, two
lawyers and their assistants, twelve jurors and two alternates. * *
This ac:x:mmted for twenty-seven parts in our drama. We needed
four more, and the entire class would be involved! .
“Let thern be cha;acter witnesses,” someone suggested, and it

was done, )
Smce every student was tc: have a roley no one hasslecl over any .

to qLut schnol the bny Wwho hated ch:smges who rarely Spoke_m
class. He wanted to be the defense attorney, promising to wjn the
case fcu' MltEhEH the defendant and grudgmgly agreemg take

c:ut. his pmmlse He’d have ta read the stgry c-arefully selectmg
facts pertment tn the case; he’d have tﬂ write hlS own questlons

o
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- decisions led pay cs:eful attentlon to- the prosecutmg attarneys
I kept my doubts to myself : ! -

gaif and Matthew were the attorneys hopmg for a convmtmn

‘Angel Jz),was the judge, Donna, the ba]llff and Michael, the court

stenographer.

Kl .
“Who wants to be on the Jury‘?“ 1 asked underestlmatmg the; ’

ki'!s mania for realism.

- “Wait -a ‘minute,” Danny spoke out mdlgnarltly “Is that how
1t. works?. ‘Who wants to be on the jury?’ Na! You told us you
" Syere asked questlonsseach lawyer asked you questions to see if

you was right for the case right?” He didn’t-wait for an answer,
" “Well, that’s the way we should select this j Jury here. 1 don’t want -

no pre;udlced person on my _gury"’
“What questions will you ask?” My dcubts ?ﬂout Dannys
abilities were diminishing.
“T’ll have to think about them. Look, tonight, me and David’ll
get together and make a list of —what do they call that wofd—
" relevant—questions. Okay? And Jeff and Matthew can ask questlonsv
" they think are relevant.”
“Danny, that’s a terrific idea. But I'd like to brc:aden it toinclude -
everyone. The more questlons we get, the more interesting the
selection process will be. If you reread the story tonight, you’ll

‘get a good idea of what lawyers would need to know to determme -

a juror’s suitability.” *
“Could you give, us an example'?” requested Bruce “I m con-

) fused.”
" “Well, in one case I was on the defendant was accused of stab-

bing a man who had eut hun off while he was driving. So the. -

. lawyers asked us whether we had a license, how long we had
o - driven, whether we had ever been angered by other drivers; questions
‘dealmg with the facts of the case. Of course, they asked for every-
one’s name and occupation. “ff someone had been a taxi driver, for
"example, one lawyer might want that person excused.”
“Can we make up occupatlons‘?”

the word ‘relevant.’ What does it mean‘?”
: “Having to do with the issue,” Jeff responded. .
i “Good. I thought you'd know that. But there’ll be other words
. whose meanings ahd spellings might be unfamiliar to you; you’ll
need to know them well for the trial. Let’s write them down. You
can get their definitions for hamework ” .

A
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The*’list’gi‘éw"aé studénfs recalled TV courtroom scenes. David -

Berkowitz’s case was described daily in the papers during this time;
.someone had a mommg echtlon and added change c:f ver‘me“ to
. the] list. :

»éveryone ha,d Wﬂtten Whlle they dlECﬂSSed them, ather students '

", finished: their- defmmnns stlll others n:mved the. desks amund tol

_resemble a courtroom.

-Soon we 'were ready. The ba;hff instructed *‘All rise!” The judge

. entered and took her place at my desk, She banged her gavel
’eve:yﬂne"laughed She banged it again, lmjkmg stern.

“Qrder in the court: This couft is now in sessmn' Judge Angela '

Wearing p:es:ldmg No- laughmgv“ -
 The lawyers. bega;n Their Cluestlons were- better than I had o

.- hoped. . ..

“Do’you have any’ bmthers or 5151;&1:5'?“
“Have you ever resented their tagging along with yau‘?“
“Are you afraid of lightning?” -
-“Would you stop to help someone even 1:E 1t put your own life

_in jeopardy?” -

Twenty-three prospective Jurors were- examméd fourbeen were

. 7 finally selected. The remammg nine’ snapped up the wﬂ:hess Earts
‘with no hard feelings: -

" At that point, Michael, our ccgu:t stenographer, resagned saymg
the task was overwhelming. He volunteered to bea cgurt=appomted .

‘psychiatrist instead. I agreed,.seeing ‘an t:ppcx;tumty to get the

" - entire class involved in writing.

“Keep a journal of the daily happé’nmgs *-] said. “Wﬂte down

what witnesses were called, what questions were askedeeverythmg o
' Get old newspapers and read the accounts of the Patty Hearst

~ trial if you need an example of what to do. It’ll be mtereztlng to

compare your perceptions of the trial when it’s over.’

I réalized it had been unrealistic to expect everyone to sit quletly '
and listen to the testimony all of the time. Keeping a journal would
give the jurors and others a chance to occupy their hands and might

-decrease restlessness.

One day was allowed to prepa,re w1tnesses ‘the jury d1d hbrary
work. N

The trial began. - :

Danny § opening statements were forceful aru:l canvmemg My

doubts were completely gone pow.
Jeff r:cmntered with an equally effectlve speech and James

Y
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Hurst’s movmg ‘little stcﬁ’}».l:ame alive for us as it. couldn’t have
before, "
“Boodle’ was boma-hopeless n:ripple,vdoc)med, t_ﬂ,die-;His_ older .
brother James once tried to speed his death by attempting to
“smother him. But Doodle grew stronger, and James recognized his
chance for a real brother, like the other boys had. Through a com-

. .bination of love, infinite patience, and harassment, James taught - -
" his younger bmther to walk.

But he didn’t stop there..He pushed him mthout meri:y to run, '
. to swim, to climb; Doodle’s-handicaps embarrgssed James. t

‘One day, aftera grueling workout, a violent thunderstorm caught
- the exb usted bc:ys unaware Ja:nes ran ft:\r shelter 1g‘normg (or

Danny contended that Jarneg had glverl Doodle a richer, fullerr .
life than he would otherwise have had. He was fated to die, according

"to. medical testimony, and James,. ’thr clearly toved. his brother, L

could not be held responsible.
- Jeff, on the other hand, contended that James was dlrectly
-responsible for Doodle’s cleath Selfishness, not love, caused him
-to push Doodle far beyond anything his frail body could withstand.
+ Witnesses were called; prior testimony, in the form of the text,
was read and reread. Objections were sustained and overruled.

Recesses were called occasionally so lawyers could confer. WltnESEES -

were recalled.

Fmally, the trial was'over. The jury filed out inta the ha]l to
_deliberate. We busied ourselves while we waited. -

Ten minutes later, a verdict. o

“We fmd the defendant Ngt Guﬂty ”

was almost as 1f he had, been on tnal, (And I thmk, in my mmd, he _
was . . .) The prosecuting attorneys wanted to appeal, blaming
their witnesses for not being prepared well enough to withstand -
Danny. The bell rang dunng the {:lamor, Angela banged her gavel,
and Court was ad;ourned
* - We reviewed the procedure the next day and questloned thej jury
on its verdict.

“It was Danny who convinced me,” said Amy. “He was s0 well
prepared, he sounded so convincing, I had to let Mitchell off.” The
others agreed. “But also, the plot wasn’t so realistic. He really didn’t
kill him. I think we should have had a dlfferent story,” suggested
Beth. o



“Perhéﬁs 50,1 agi’eed “Ialso wondered how different it would’ve .
- -been if you jurors hadn’t read the story fll‘St but had to Iearn the -
"7 facts Just from the testunony i ’

““That’s a better idea,” several éfudents agreed “C)nly the lawye:s! o

~ should know the whole stmy beforehand: Can we do it again?”
I laughed. “Next ‘year. For now, let’s exchange journals. I'd like

. to-see'some,"and I "'want you to see if ycxu: ﬁmands saw and heard

the same things.youdid.” - ——————
The kids pulled their chairs next to their friends, and I took a -

- féw minutes to go thmugh the letters to me that had been accu-

" mulating all week. Danny’s was on top: **This last week of the trial
' was really i the best of the whole year, 1 guéss it was the chsnge of
" ways of doing thmgs A . - ..
- Ilooked uip and caught his eye o
¢ “Didn’t I tell ya T ¢ould do it?” he asked. g

' f “You certainly d;d ”.Inodded. . ) )
“I rest my case,” said Danny. = ;

v .
T
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“Raymond J.-Rodrigues T
University of»Utah e

: Although Enghsh teachers feel a vague concern about censorshlp,
. few.of us regularly engage in preventwe action; rather, we wait -
" until an attempt at censorship arises and then we react. Both NCTE
and ‘the American Library Association provide guidelines to help -
- us ward off unwarranted censorship or, when censorship occurs, to :
~help us respond effectively. Such guidelines wisely advise that,
among other things, teachers be prepared to justify the selections
in their curricula and that, as a preventive measure, teachers keep
the public informed about and involved in the selection process,
" thereby enlisting the public as a potential ally. As amajor classroom
unit in senior high school, then, censorship study not only provides
students with additional practice in evaluating literature and enables
them to develop the language skills of hstemng, reading, writing,
and speskmg, but it can also lead to a more enlightened publie,
- one which s aware of the moral issues involved i in the selection of
: hteratu:e fcsr classmom study At the vefy least students come tc:
Class but reﬂects commumty lle behefs am:l values
A censorship -unit such as the one described here can begin at

_'any ‘point in the curriculum' but perhaps most. profitably after’
students have started to develop their own evaluative criteria. A
. goad starting point occurs immediately after students finish a con-
troversial work that the teacher considers justifia jle, Determining
the pa;tlcular selection should not pose a problem/because certain
titles repeatedly turn up on lists of censored works throughout the
.nation, such as “The Lottery,” 1984, and the ubiquitous ¢ Catcher’
in .the Rye. (One caution: if referring to a specific work may cause
some cornrnumty members to demand censorship of it, revise the’
unit to focus on EEDSGIShlp in general, rather than on SpElelC titles. )

to
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Tﬂ mvc:lve students d]f'éctly WIt.h the maral issudsin agiven s Work '
:vmany teachers assign' discussion actlvities and writing assignments. - .
that elicit. specific responses to the literature. After considering.-~.
those ‘questions personally, students are ready to expand their
* orientation to6 the immediate comrunity—their school, family,
.and town—and to the greater community&the nation and world.
* Perhaps they are ready to E'Ven ponder ﬂther umversal ethical
principles actually exist. .
" At this point, the teacher can mtmduce the issue of censorship.
" Buch an introduction may take the form of a hypothetical situation:
“Suppose a.group of people in this community demanded that we
“stop reading (name the wark) in' this school because they ‘believe
(state a possible reaction, such as the work being considered -
obscene, too violent, too negative toward humanity). Would they
‘be right? Why or why not? How should the school respond? What
‘do you imagine the comrnumty reaction to that response would be?
Do you think the people in this community would actually react
in such a way te this particular work? Did you?” Until this moment, -
‘much of th% discussion will have been pure speculatmn, with -
- gtudents resp ndmg according to their own perceptions and expe-
riences, but necessarily from limited data. Having established a -
basis for c:onsldermg a particular work in terms of censorship issues;
the teacher’ then selects frcxm the follawmg actlv:ltles or assigns all -
of them. A2 AN
" Surveys. CGﬂSLdEI wuth students examples of su:vey models,
listing the examples’ on the board and including samples of the
- kinds of questions asked, desﬂgns employed for responses, and
agditional data collected about the respondents. Refer to concrete
arnples such as the Gallup reports. Suggest a njimber of ways to
ehclt responses, such as the semantic dlffEIEntl scale, a seven-

point scale Emplﬂ}g\hblpolar adjectives:

- The violence in “Thg_zLottery” :
warranted [ 4 [ 4 [ | [ -unwarranted .
open-ended statements: A,_&_? o | -

The violence in "The Lottery 'is A .

- or simple 01:!]1'1101’1 choices:” :
“The Lc:tter?” is too violent to be read i in schools.

- agree _ s dlsag‘ree no opinion ___

3
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- The class now decides the. group the’y mtend to smgﬁthér '

' students in the school, students in othér schools, teachers, parents

-or other community members. They also deten;gme whether tcf

mtemew people orally or whether to give people written question-, -

. ndifes. Be@re ‘they can determine the format for the survey -

qﬁestmns and the questions thémselves, studehm;gée.d to consider. .-
audience, pu:pose and voice. :

. To create the survey, divide the class into groups, du‘&ctmg each .
gaup ‘to develop questions to be asked in a survey about attitudes
toward censorship, pnssﬂzly about the censorship of a speclﬁu}% .

. work. Then have each group present its questions to the class, with - E
" the class determjning t the most important questions, the format for
respgr}ses ‘the nt n;hér of questions to ask, and the mesns of col- . };
lecting- m Drmatmp about the .respondents, such as age, sex; or
-.other perfinent data. -

_Selected mteruzews " Assign stuclents, individually or in groups, °

to find willing sub_]ec:ts for in-depth interviews abojit the issue,
~ preferably subjects whose knowledge justifies the. ipterview. Pos§ y
sible- interviewees. include gqther teachers, librarighs, universityf
gmfessors, lawyers, and newppersons. Before the "temews, have
students practice interviewing techniqyes by pairag off to inter- »
view eac:h other about areas . of per%nal mterest ‘; expeﬁ:lse

play famous peaple Ilvmg or’ dead .or c:hﬂacters frém ,eratu,re
they have read at a “news \:onference” before the clgkg 4
ers.”” After the interviews, the interviewers prepare f ntten repéi'f
to be distributed among the class.and kept Tor/future class use. .
Spegialized research. Some students feel m ore comfortable
reading for information than’ mtemewmg people.\For(them, assign
the specmhzed research that requires only a few investigators.,
For instance, someone can find the address of the Amencaanbratjf
Association and write that organization for its free publications.
"Later, the researcher reads and summarizes Ti:haf; material for the
class. Another student can gather., censorshlp information from
' back issues of The English Journal:-A few others cdn search the '
Reader’s Guide to Periodical Literature to find pertinent articles.
These researcher%, in turn, report their findings to other students
‘whose task it is to prepare an-annotated bibliography of available,
resources. This bibliography is then added to the class collectmn .
of censorship data. .
Pubhc meetmgs If the class or mdlvn:luals w1thm the ::lass beheve

34 RIS
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tg:;they should mnmmmcate the:: fmdmgs tc: the pubhc several
formats are passible.-

- The theater/forum: format requires members of the class or
. students in a drama class to perform a play that: either addresses’
~ the cengorship issue dlrectly or that-contains potentially censorable ’
Yot eleme;ats The stiudents themselves could -adapt a short story, the

" Play is’long, the ditector may choose. to use exc%ts only. Im-
med;lately after the public performance of the play, a panel of

’mmted experts or concerned communify members presents ifs

!respcm.se to the issues raised by the play, and the audience is invited -

Ma teacher_ could suggest a play, or the class could. find an . .
ppropriité play, such as Ibsen’s An Enemy r:;f the People. If the-

to joinin the discussion. For future use in Enghsh classes, students. .

: Elf.her ‘audiotape or videotape the session. (Should the time to pre-

pare such a play be pmmbltlve many short fxlms can be used to .

- prfesent a-theater/forum.)

-A second format is.the radio or television audzerzcg partlczpatzan o

‘show. Public ‘television and radio- pm\ntle opportunities for such -
. ‘presentations, and commercial stations are ;equlred by law to pro-.

vide public service pmgrammxng “The best “salesmen” in the class. ~
-can approach these stations. with . a prapasal from the class. If a

~ station accepts the proposal,. it will provide guidelinés for the pro- ".".

“gram. In its simplest version, the “guests“ on these programs (in -
‘this case, selected students and/or individuals they invite) chscuss '

theE viewpoints and aniswer, questions the ‘public phonesin. * « '
A third format 15 smlply that of.a panel discussion before ‘a
pubhc group, such as a schogl assembly or an everung ‘session to.
* which the public is invited. This-format, however, is hkelly tobe’
. 'the least productive. chmce and the matlvatmn fgr audlence in-

volvement is limited.’ ’

* Finally, students may electa uzdemtapg or slzcie tape prss.?.ntatlr:n .

-If they do; any of the above formats can be.employed, but-“can- .
ning” the show has the advantage of permanence and carefully

“1 gtructured programming. Students revise until they are satisfied =~

".mth the final product. By scheduling a discussion of the produc- - - ° V

- ttorr after it has been viewed by an audience, ‘students elimiriate
the negative aspect of rig public interaction during ‘the.viewing. -

An ‘additional advantag of thlS fgrrnat is that it may be seen by -~ -

“widely spaced audiences.
. Whatever format the class chooses at the. end of the umt they :

prepare a. summation report, evaluating the total experience. and

- . . 3
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. making their own recommendations: The repéft is then pfe'sented :
. to those audiences th@ class considers most relevant: alocal Enghsh _
teachers’-meetmg, the baard Df educatlon the pa:ents assee;atmn .

the tc:wn thmugh its newspaper R
—Thls umit “on censorship has: 5 geveral advantages THINE A mvnlves the‘_
. class in a ‘real:life issue; it compels students to employ a wide
variety of language skills for divergent audiences and purposes; and
- it lays the gﬁg&lﬁ“wark for an educated school constituency, -
.+ future parents who realize that controversial issues are an essential
mgredlent in literature study=1f that hteratu:e is to have any
. meaning in our hves oo .

)
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Using Student Questions
. to Promote Active Readmg

Melvyn J. Haber
Pennsylvania State University

. a problem I had w1th student passmty, a. pmblem I thmk many

‘teachers face. I have since found solutions to this pmblem but I
will tell you about them Iater. ’ ;

- The particular incident took place a number of years ago when I
was a freshman English instructor. One day I assigned “Fern Hill,”

* a rather difficult poem by Dylan Thomas, telling my students to-

‘come to class the next day prepared, to discuss the pﬂem That

mght I deagned a lessc:n plan antammgnumergus questmns ar-

and Partlmjpatlon TR

n they were' deagned tc elmlt facts and cc:rmepts needed to answer . _
* later questions. These later questions built on eaci™other so that *
by the time I got to my last questions students would ‘“‘see the

hght ” 8o to sPea}; and Lmderstand aru‘:l appremate the poem.

cult;es I was havmgﬁ As students came mto the room and Dpened ‘

‘their texts, I noticed that, as usual! few of them had written any-

thirig in their books next to ar anywhere near the poem. Class-

began, as it often did, with students.depending on me to ask them

questions. Those students who had not read the poem carefully, ‘

or at all, hc:ped that I ‘would not ¢all on them, while some of the
others looked forward. to' answering my questions so they could
" get my praise for a right answer. As the discussion proceeded,

therefore, only a small number of students participated. Fortunate- -

“ly, they'(:amé up with some good apswers during the period.
It was, however, one -of theszg

o ood answers that led to th e
'response that greatly embarrassed me. Shc:rtly before the end of
“the period, I.asked a question designed to put many parts of the

pnem together for the students to clarify its meaning. As soon as -

£y s
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o sameone gave the answer, a bright, ycﬁ;g woman called out,. “Dh

l

that’s where you've been leading us.” She was right, of course. I

had been manipulating the students” %o arrive at my understandmgx ’

of the poem. They were, in effect, filling in the pieces of my puz- /
! —zle-in-the-rigid-order T-imposed.-With-ared face, I agreed with the

student, smiling to indicate that this sort of directed questioning
was, after all, a commonly accepted classroom practice.

'From that time on I becameless able to accept that sort of c:lass‘i

’ discussion. I had become aware of just how active I was and just

: "how passxve my stuclents were In both then’ reaclmg at home Bnd

t(j do thE]_f thmkmg for them Spemfu:ally, ma:ly would sk;m

“through an assignment without reflecting on what they read. When '

I gave them quéstions to answer for homework ‘they read solely for
the plLrpose of answermg my questu‘;ns When they came tr;» class,
one have questions. of hls or her own. Rather, I was the one who
~ was doing the careful reading, th& formulating. of quEStloI‘lS at
" home, and the asking of those questions in class. I was the one
who was doing most.of’the talking in class. When I thought about
this, I realized that if and when any student of mine picks up a
book in years to come, that student will probably ) not know what
to do with it without having questions from me to think about.
It took.some readmg and a workshop or two before I was able

: to make changes both in -what I expected of students and what I

required of myself; but when I made these changes, I was able to

get students to become more active readers at home and more -

vocal participants in class discussions. What I'have done, in essence,
is to place the burden of asking questions on my students.
This does not mean that I have stopped asking questions, forI

still do. I ask fhem in class' discussions at the start'of a term because-

1 hope that they W111 serve as models for st.udents to emulate I

tions to stmmlate dlvergent thmklng :
But, as I said before, I now‘ﬁlace the burden for aslimg quegtmns
on the students. Since I khow that this responsibility is both new

and difficult for thern, I-offer as much help as I think they need.
First of all, to ease students into the process and to get them to

read actively at home, I ask that they bring to class two copies of -
at least two asmgnment—rélated questions, ones to' which they ‘do

not know the answer. If they have no such questions, they may
. bring in two ideas related to the material that they want to discuss

e
o
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' with theu:' classmates I keep one: copy Gf their questmns, thus put- :
ting some pressure on them to do the work ds well as enabﬂeng me
" - to judge the sorts of questmns t.hey are sskmg The other copy, Df
_course, they keep wﬂ;h them in- class. What is done 1 with their. quess
v tlcms inclass depends on the students’ need for structure. R
a If I think. they require relatively little structure, I encouxage :
» - them to -ask spontaneausly any of the questlons they have written
.. down.“Whether I divide.the class into small groups or whether I
W H&jwth the whnle class, I suggest that the discussion begin with =~
. ‘a question from a volunteer. I add that the class should answer it -
~ as’completely as they can before someone else brings up another,
" question. A variatipn of this technique is to asl%students to llst
on the board general topics. that relate to their questions. Then I
ask them to form small groups based on the. topic they are’ m—
terested in discussing. - : ,
Same students need more structure, as ev;denced by theu:
mabﬂ:lty to handle this “frée” dlsaussmn In that case, either in / -
- small groups or in the class as a whole, I have one student collect l
“ the questions, dicta te them to the group, and then ask them of the * / )
- group. one at a timey'just as a teacher might. If they want, they can |
.even demde on the order in whn:h they wiLl answer the questlons

.Ventmnsi study*gulcle or. lesson plan That list of questmns becames
~ the basis for the kmd of q;ga:uzed Iesscm that makes many students
~ feel secure. '

After relying on these methods for a whﬂe 1 try ‘to ach;evé

.. more: spontaneous discussions. For Example I distribute readin

.matenal in class let s say a paem and ask st‘;udentss eﬂ:her in small

up mth good questl
free to join discussjons w ith my own questions and ideas [
' Now you may ask, what if the questions students raise.are not
8 goad” as the ones.teachers ask. My response is that we ought’
_ :tc: tedch students to ask ‘“‘good” questions. I keep a hsf ‘of the
:i,questujns they bring in and write it on the board oron adi to. Then
I'show them the difference between closed questions, which have
only one answer, and open ones, which have more than dne. More- .
over, I emphasize values clarification, so that students learn to
raise and discuss values questions that relate to the subl;;egt matter,
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- Gn the whtﬂe, my aim is to encﬂu:age students to wnte ‘thought-
- ful questions, pnes ‘to which they really want an answer, whether

they are closed or open, convergent or divergent. Relying on an

i inductive appmach I have even gotten students to draw up a list
———of- questmnsﬁwhmh should be asked w] whenever er they read, far}

~example, certain genres of literature.

1 know it is not easy to get people to do somethmg txj which
they are unaccustomed, and teachers and students alike know the
rules of the: game But I believe that different rules must be used

- that students should begin to do the work that teachers have al- |

ways done.’ I léarned a great deal from preparing“questions for

. every lesson; I am sure that students, too, learn much when we let

them take on that responsibility. As Charles Weingartner (“Affﬂlate

- Notes and..Quotes,” English J@urna! 59 [September 1970]: 858)

- so'eloquently putit: . R
The student needs practice in a mle that reguxres knawmg what
questions to ask rather than that of memorizing somebody else’s - -
answers to somebody else’s ‘questions. It is nothing less than in- -

. _credible that we make no provision. for learning how to ask ques-

: tmns m all c:umeula fmm kmdergarten thr«:ughgrﬂduate school

) viduals. who are’ ﬂexlb}e, muragenus, tclerant and whn as a
' consequence, can deal fru:tfully with change Tather than be
terrorized by it. - . .

o
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A Step Beyond Rol_e Playing -

oy

Phyllis A. Sherwood
.Raymond Walters College, University of Cincinnati

Walking intoc my freshman composition-literature course,* one
student, a young woman, turned to another, a young man, and
-said, “I still can’t understand how you could be such a, a—oh, I
-can’t think of the right word, but I detesf you!” *

“Why, Carol, what’s thé matter with you?” Johr asked.

- ~4Ch,1 like you, John,” Carol responded; “I just don’t like you
as Grego:s‘ » '

"This conversation was the result of what occurred after several
days of studying Ibsen’s The Wild Duck. I had tried a method I-

-had not used before=My objettives were to get the whole cldss
involved -and to makg students more aware of the complexity of
many of Ibsen’s characters. I also wanted students-to discover
relationships between what they read and their own lives. Although
the method—role playing—is not new, I believe that the structure
of the lesson is original enough to be worth sharing. .

“First of all, I had the students Worl&m pairs so that everyone
would be involved. T assigned pa:tners rather than letting students
choose their own because I wanted to pair quiet or shy students

. with more outgoing ones. Each pair of students was assigned one
role as a character, as the author, and even as Mrs. Werle, who
doesn’t appear in the play. The “characters” were to be certain
about their personalities and their Ip 10tivations during every scene
in the play. To clarify confusing points, pairs could consult with,
me as character to reader or as readerto reader. :

For the second part of the assignment, each pair drew up a list

“of questions, at least one question for each of the other characters
and for the author. By writing 311: these questions, students would

not later feel as though I had pyt them on the spot. The questions
..eould be those a reader niight ask about the play or “those a
* character might ask about another character, In addition, I asked
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play .
At the next class perlod we were ready for rolé playing. Each
pair wore character name tags so class rnembers\would have no
difficulty  =ntifying the characters they wanted to question.
Members ¢. each pair were to take turns answering questions,
although they could occasionally collaborate. As it turned out, it
was a beautiful spring day, so we went outside and sat in a circle
in the grass behind the academic building. I don’t know how much
the atmosphere affected the sti lents, but I do think it helped
them enter into the fantasy world of Ibsen’s play. In any case, by
sitting in a circle the students could see each other’s name tags.
I opened the session by asking the pair on my right to ask the
first question. Then we would simply go around the circle, asking
‘questions of a different character each time unless someone
wanted to offer a follow-up question related to the previous ques-
tlon At fn:st questlons and answers were. somewha‘t stllted
IEllEd heavﬂy on textual mforrnatlon As they got mto the spmt of
role playing, however, they began- ic:x ask more probing questions
and to interact in more personal ways. At one point, a thirty-eight-
year-old student said, “Stop! Hedvig’s answer to why she believed
she was adopted—I was naive’—isn’t good enough. I can remember
being fourteen and believing that I was adopted. I was sure I was
. an Indian princess (even though I looked just like my mother) and
that I would be rescued one day by my exotic, wealthy pa:ents

Doesn’t anyone else remember feeling like that'?”
Dnce thlS statement had been made, several ther students
j;igj;ed. These

When we returned, to z:ole playmg§ the class became more
speculative. Student pairs stopped looking at their prepared ques-
tions and became more involved in the character they were por-
traying and in how that character perceived other characters. The
first Mrs. Werle tried to gain support, but finally everyone saw
through her “rnoral” self-righteousness. Mrs. Sorby had to win

over many peoplé before the class accepted her as a good person.

‘Hailmar and Gregors tried to defend their actions and to justify
their motives. i
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~ The two students who characterized Mr. Werle faced a unique
problem.. Several students were convinced that he was an evil man
because they believed everything Gregors had said or implied
about him. Even though “Mr. Werle’*as able to get some of these
skeptn:al students to waiver in this opinion, he could not convince
all "of the students that he was a good person..This situation led to
a" discussion of how people can and do misjudge others, how
people feel when they are misjudged, and how hearsay evidence
can be mlsleadmg At this point, even the quietest students were
involvedsin the discussion,
the engd of the period the questions asked indicated that
-the students had gone beyond the limits of the play itself: '
' “What did you mean by the statement you made at the end of
the play, Gregors? What did you do after the play ended?”
“Hailmar, what kind of life were you living five years after Hed-
vig died?” _
“AreJou still an aleoholic, Dr. Relling?”

L

“Mrs| Sorby, or I guess I should call you Mrs. Werle, how’ dld

your marriage work out?”

The answers to these questlons showed insight mto the charac- -

ters. The students were living the play=$hating and loving each
other—frustrated, puzzled, enraged,.enlightened. Students had
become aware of the many facets of personality; characters could
not be classified as simply good or bad. The characters had become
real to the students as is evident by Carol’s remark to John as
Gregors the following day.

I have used many methods—lectures class discussions, small
group study sessions, oral reading—to teach The Wild Duck. None
of these mefhads evoked the response from the total class that
role playing/did. Pairing the students and havmg them write out
questions also helped to ach;eve( ny objectives. In addition, the

received because Their comments were probing and full of insight.
Their papers reflected their iricreased knowledge about the charac-
ters and themselves. %

Although I first used this method fbr 3’ play, it has worked

equally well for other types of literature, \Prepm'atlons for role

playing—each pair understanding its character and preparing ques-

iote were among the best I have ever

+ tions—can take more than one day, and the role playing itself can

extend for more than one day. Thus, the entire exercise can last
from two to flve or six days. If the cast of characters is small or

B
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the class large, students can be divided into g‘roups of three. While
the students are role playing, the teacher can act as monitor,
making sure that each student gets a chance to ask and regpond to

' ‘questions. However, thorough preparation by the studaz{fs before
they begin role playing and the support they give eac nthez by
wnrkmg in pairs are vital to the success of this methcn



The Marriage of Literature
and Technology: .
Does an Engineering Technolaglst

L Need Jonathan Swift?

Roberta Dixon Gates
Southern Technical Institute

Do engineering technology students need to watch Antigone, to A
listen to Frost reading his poems, tp study the political philosophies
\ff Machiavelli, or to read Gulliver’s Travels? Yes, they do. So do
chemistry students and forestry students and music students. '
. For eight quarters I taught western world literature. at the Uni-
- versity of Georgia to students majoring in the liberal arts, Since
1966, I have been associated with Sizuthegn Technical Institute, a
four-year, degree-granting division of Georgia Institute of Tech-
nology, which offers baccalauireate degrees in Apparel-Textils,
- Electrical, Industrial, Civil, Architectural, and Mechanical Engi-
neering Technalcgy \ :
There is a difference in the respgnse to literature from these
two groups of students; and I have developed new ways of teaching
Homer, Vergil, Dante, Chaucer Shakespeare Swift, Wordsworth '
and Faulkner. '
During the Summer and T?Fall Quarters, 1977 I initiated “mar-
riage of literature and technology” projects in four Literature I
and Literature Il classes. Each student was responsible for a P
visually-oriented project which ‘“married’’ literature and tech-
nology. We discussed obvious ideas, such as the architecture of the
Globe Theatre or the kinds of windmills that Don Quixote might :
have ‘seen. Each student had an individual conference with
within two weeks so that we could dlscuss the practicality of
- or her project.
- What kinds of prD_]ects wa:e succegsful'? What really drew
students into literature as they E};pl@red technological influences?
The impact of science fic:tion was rngst ez{cﬂ:mg These :eparts, ,
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space and time travel and inventions. Students were quick to point
out that Swift, in Book III of Gulliver, as well as Poe and Mary
Shelley were the obvious. parents of science fiction, along with

" . Marlowe and Goethe in their treatments of Faust. Kurt Vonnegut,

the creator of the engineer-manager in Player Piano, became a real
hero..

The poetry of Georgla s own Sidney Lanier mepu'ed a look at
* the topographical maps of the last century to see how accurate
Lanier’s descriptions of the hills of Habersham and the marshes of
Glynn had been, :

Electrical engineering technology students became fascinated
w1th the wrltmge Df the anelent Egyptlans, the cave clrawmge the

brought a. tepe rner:le by a Cherokee Indlen readmg poetry in hle
native language

. all about paper ink, book faetonee, bmdmge pmblems of colored
illustrations, and book costs. Our study of William Blake so fasci-
nated one student that he did some excellent research on the tech-
nology of copper engravings, bringing in slides he made of unusual
nineteenth-century illuminations. ’

A Jsmalean student a photography buf‘f reminded us of the

anu‘ne] fat, and fmally, the role na_tural and eftlflmal hght plays in
photography. He read from Genesis: “Let there be light.” Then he
introduced translations from several Bibles. His work in portraiture
made us aware that different types of lighting in photography—
basic, butterfly, and. rembrandt—have much in common with
different translations in literature. His conclusion was a reading
from “Black Genesis” by Stoney and Shelby. )
. The sixth chapter of Genesis inspired two students to investigate
_ completely deferent teehnologieﬂ aepecte A senior industriel
New voeabulaﬁ/ words were eubzt ark and pzteh Although th’ere
were 600-800 species on board, with  male and female of each
kind, there were only eight people. Assuming each person had
approximately 100 pairs of animals to feed, and that ten minutes
were required to feed each pair, Noah and his family put in a
tiring sixteen-hour day. Hopefully, the animals were in a state ef
semi-hibernation.

George Dickey, a marine architect, designed and built the

4 L -
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USS Oregon, using the ratio of length, width,.and height of the
ark, but reducing the size by one-seventh. Because of the Oregon’s

stability, it was the flagship of the American fleet. Building the

ark today might well cause a cost overrun since analysis shows that
the ark, which is eighty times the size of a 1,600-square-foot hguse,
" would cost $225,375.00, '

"~ An electrical student from Israel not only added authenticand

firsthand information about the land of Noah, but he also noted

that the dove has been replaced by the local scale radar aru‘:l the .

satellite map.

We found many more instances in the Old Testament Wwhich
challenged electrical engineering technology students. One explored
the actual construction of the Ark of the Covenant. Made of
acacia wood, or mmmsa, it was plated in gold, "2 cubits longs
(8'9"), 1% cubits wide (2'3"), and 1% cubits high (2'3""). The top’
was solid gold in the shape of 4 crown, with the wings’ of two
cherubs forming the mercy seat. This ark was a form of communi-
cation between God and the Israelites; since death came to any
who toughed it, the ark was carried by two poles also plated in

"gold. Another student speculated that the ark could have been a
capacitor able to-store a charge. He build and demonstrated this
effect for us?

At approximately the same time that the Hebrews were battllng o

) their enemies, the Greeks and Trojans were engaged in their famous
‘and long-lasting battle.. Reading from the beginning of the Iliad,
a student introduced the idea ofymechanical technology as it félates

to the development of weapons: The wild ass catapult, the 1
crossbow—the ballista—and- the javelin-throwing catapult made
- significant differences in fighting techniques. For instance, the
torsional powered crosshow could throw a 65-pound rock 500
yards. The American Revolutionary cannon could throw a 30-
pound ball 1,000 yards.

The Greeks f:hd not spend all their time fighting Shakespea;e

af Tyre A fu-e admmlstratlon student found Shakespea:e 5 de-
scription accurate, and so gained respect for the bard as a technical
writer. From drawings this student enlarged, we learned about the
traditional Greek temple form, the symmetrical design, the optical

refinements, and the fact that there are no straight lines in the

Parthenon, :

One student read from the historians Pluta.rch and Anthemius
of Tralles about the Roman attack on Syracuse in 212 B.C.
Archimedes was supposed to have routed the Romans by burning

[
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their fleet with mirrors. Dr. Sakkas, in 1973, had 50 Greek sailors
direct 50 bronze-painted mirrors toward a small rowboat. In two

' minutes the boat was in flames. The original Greek shields acted

'as mirrors, an early demonstration of the use of solar energy. This
student said he had galnéd respect for the ancient writers since he
saw they were accurate now he had more regard for their stories
and poetry.

. The Roman aqueducts mentloned in the writings of the historians
- led one civil engineering technology student to research the twelve
aqueducts built between 312 B.C. and A.D. 993. He told us about
the location of water supplies, the problems of land acquisition,
the kinds of equipment needed, and the difficulties with boundaries,
-financing, contractors, and tunneling techniques.

Another C. E. T. student began with the statement of a Greek
general who regorded his respect for Roman roads because of their
number, their quality, and the quick travel they made possible. He
reported on the roads in Rome, Italy, and the Roman Empire, -
showing through charts how the roads were built and the founda-
tions were constructed; he went on to compare those roads with
modern roads. Vergil’s complaint about not being able to get a -
decent night’s sleep in Rome because of the thousands entering
the city on the many new roads suddenly took on added meaning.

A student who had actually gone to Rome showed us a piecg of
the Cpliseum he had retrieved from the ground. Reading from the
Natural History of Pliny the Elder, “But it is now time to pass on
to the marvels in building displayed by our own gity,” this student
noted that the advent of new materials and new methods had stim-
-ulated and shaped the new theoretical approach. In this case the
new material whs Roman concrete, used for the first time during
the second half of the first century A.D.

An unusual approach to a classic, The Divine Comedy, was pre-
sented by a fire science administration student. In the field of
scientific management, He concluded, Dante would have beemns
superb. Charts used for efficient staff division correlate interestingly
with Dante’s ideas of the right person in the right place.

The Renaissance period is rich in challenging literary figures,
such as Don Quixote, who led-us to discover more about the his- -
tory of wmdmﬂls Wmdmllls whu:h pumped water and milled

altemate energy source. In fac.t there is now an E]EEtﬁC-pDWEIEd
windmill which Don Q. would have a hard time fighting. b

Some "students studied Shakespeare’s plays for the first time.
Our class study of Romeo and Juliet led one student to explore
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the history and construction of forts. A second play, As You Like”
It, took place in Italy, where the textile industry became refined
dunng the 1500s and 1600s. This inspired a textile studint from
//Rhodesm to do avisually exciting project. She made a black outline
of each costume described in this play and then filled them in with
colored pieces of Vf_a_bnr: to show the materials and textures used
during that time in the theater. With this presentation, she gave a
history of the textile industry through the mid-1600s.
An architectural engineering technology student made c:uteaway
) dlagrams of the Globe Theater A rnechamt:al eng‘meenng stuclent
in the Shakespea:e trageches partmularly the kmfe a.nd the sword.
. Several hundred years after Shakespeare, another Englishman
‘ rose to prominence. Swift wrote Gulliver’s Travels at the height
\ of the Enlightenment, and it is a satire on the four aspects of man:
political, physical, intellectual, and moral. Swift needed a way to
' express aclventure irony, satire, and tragedy in his book. He char- -
acterized Gulliver in a manner similar to the way math students
" golve equations in Eng‘meermg, a project one student illustrated.
The Romantic poets led two students to meaningful techno-
logical research. One studied about Westminster Bridge, and its
~ . importance in Wordsworth’s life.-He found out all he could about
that particular bridge, the city Wordsworth knew, and the nine-
teenth century technology of bndge buﬂdmg Then he cornpa:ed
(;‘rane and hls pﬂetry
. A water sanitatibn engineer returnmg to school lifted out thls
. quote from Byrgn s . Don Juan: ““Till taught by pain—men really
now not what good water’s worth ~* The student then went on
.}(D sketch Byron’s European trip, sho.. ing the prominent part water
played in the poetry. Then he introduced a brief history of man’s
'effc:rts to purify watér for his own use, finding out for instsnce '

drmkmg ;.\vater
.Dickens and his vivid descriptions of the factones of his time

helped one of our industrial engineering technologists to see how
far factory management has come.in a hundred years.
A new word can start a student thinking. One student had never
heard of the word “metamorphogis” when we began Kafka. This .
: stud@f went on to discuss the met&norphoas the transformatmn

R

M dem hterature helped some students see that -Faxfzre--and
whatz one learns from Lord of.the Flies are not so far removed.
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Nather are the concerns of Thoreau and the problems-of mdustnsi .

— pﬂﬂutmn Thoreau’s “Doctrine ofsSimplicity” should be required
“\_reading for all industrial engineering technologists. One student
\ien called- Edgar Allan Poe the industrial engineer of literature
because his writings did not waste motion, squander gffort or offer

: urmer:essai'y hypotheses..

‘Ralph Ellison’s Invisible Man sgd James Baldwm s Notes of a
Native Son were a black student’s first introduction, to black litera-
ture. He was a graduating senior, and for his presentatlon offered
his own autobiography. i

Wallace Stevens, lawyer, insurance E}EECutIVE and poet, spoke to

many students. From his ‘“The Glass of Water™:

That the glass would melt in heat,
That the water would freeze in cold,
- 8hows that this object is merely a state,
* One of many, between two poles. So,
_ In the metaphysma] there are these pnles

One student mdeecl showed that a complete solar hgme will not be
so.different from the glass, that the cycle can be cofnplete within a
'\ domed habitat. v
These, thep, were some c;f the pro;ec:ts Another quarter I may
do more—or less. But students did havea positive reaction. Together
the interface between technologist and humanist was strengthened
by our working to show that both poles are necessary.
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Producmg a Shde-Tape Presentatlon

fc)r a. Pubhc A_udlence

Alexandra R, Krapels
Consultant Language Arts and Social Studles

Today’s high school students are media consumers. In fact ‘many
of them are gluttons of the media, especially of the visual media.
They watch television at home and often at school. They go to
movies on their own time and even on school time as part of a
lesson, In some classes visual media have become as much a tool
of education as textbooks have been for so many years. Using the
media in the classrccm has proven effective not only because they.;
give variety to our teaching but also because they appeal to the
.students we now teach—the media consumers.

‘One "unfortunate result of media consumption, however, has
been the develupment. cxf passive students They have become

Unhke real foac:l Whmh prmﬂdes fue for futu:e energy expendltm'e
“the media meal is merely ingested and usually not converted into
any form of energy, physical or mental. Is it possible to turn our
- media consumers into media producers?

A slide-tape  presentation is probably the least expensive and
. easiest media project to produce, and certainly it is not a new assign-

“ment for an English class.The challenge, however, lies in chcasmg
atopic that is based on the needs of the students’ community, in

- discovering material that will be viewed not just by English classes,

“but by many different classes as well as by community groups. -

The benefits from such a choice are many. Students must learn to

‘address different audiences and to engage in both primary and:

secondary research. In doing primary research, they often learn’
to conduct successful interviews. Also, the teacher is relieved of
bemg both taskmaster and evaluator since the public auda@nce
becomes the most important evaluator. Other objectives accom-
plished by preparing a slide-tape presentation include, for example,
(distinguishing between writing that is to be read silently and writing

g:,-: = _: - 43
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that is to be read aloud and recognizing the importance of tone
and pace in public speaking. These points aré usually discussed and
- practiced in English class, but the slide-tape assignment, more than
most assignments, makes them meaningful. From the teacher’s
viewpoint, the most important objectiye achieved by this assignment
is that it is process- rather than product-onénted Of course, the
Vproduct is Enpartaﬁt, especially to the students, but the actual
learning occurs while doing the assignment.

Producing a slide-tape presentation seems difficult; at least it -

" seemed so to my students and to me when we began the project.
We thought that a media production was something you watched,
not something you did. But the project proved no more-difficult
than any other research pro;eet after we had broken it down into
manageable steps. Moreover, it was more enjoyable for all of us

than the traditional research paper because the students were.

sincerely committed to the project.

: For ease of reading, I have outlined the steps of producing a slide-
. tape presentation according to the task that needs to be done, the

process used to accomplish it, and the product or measurable results.

1. The entire class decides upon a topn:- for its slide-tape presenta—
tion. -
A. Process
1. Either with the entire class or in groups of four or five,
‘ discuss the following questions:
a) What problems exist in your community? - s
b) What services are needed in your community?
¢) What cammumty services do people need to be made
aware of?
9. Students should be given a few days to reach a final deci-
sion. Proponents for different topics may want ‘to pre-
! sent their cases to the class, but the final topic should be
a decision of the majority. Successful topics include:
“The Cost of Vandalism in the School” and “How to Use
a Voting Machine.” -
B. Product: the entire class cleaﬂy and specifically states the
‘topic, the intent or aim, and the intended audience. These

stateménts shuuld be d1splayed in the classroom th;oughout ,

- the project.
II. The class determines what specific subjects within the broad
topic need to be researched and names a research deadline.
A. Process: the class brainstorms while the teacher serves as
discussion leader and recorder. e
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B. Product: each student is give ‘ﬁcopy of the sub_]ec:ts to be
. researched. The deadline is po téﬂ in the classroom.
- II. Theclass resea;ches the *subject, listed in Task II.
7 A. Process
- 1. Students initiate resaarch NE mvrl:mg a pertment speaker
-to class. For example, if{school vandalism is the topie,
the Mamtenance Director ;far the school system or the
".;principal can be asked t¢'speak on the topic. Students -
’should have a fairly specific idea of questions to ask as
- — aresult of Step II. All students should take notes during"
this session. If possible,| the teacher shaulcl tape this
session for future reference.. : ’
-2, The class should now break into groups of four or five.
(Sometimes it is best if the teacher assigns members to -~
the groups.) Each group must have a leader and a recorder
and ‘a list of subjects tp research. Group leaders then
assign tasks to each group member. Recorders provide
the teacher with lists of who will do what in each group.
a) Some group members will need to conduct interviews
: - in order to’ L:Dmplet%wthem assigned tasks, so groups
A . should practice inter ewing by phone snd in person
- .- by role playing.
b). The.teacher may need to help students involved in
 secondary research/ locate mformatlon because these -
. materials are ofte 'not found in.d library.
¢) The ;eacher should act as observer and advisor to all
groups during the/research step. .
B Product: each stident thrng i to the teacher the results of
" his or her research. At the top of a sheet of notebook paper,
.. the 'student writes the/ subject researched and below this
- heading a record of the/fifidings. If the student hasresearched
‘more than one subject, each subject is recorded separately.
~ The student should bg aware that this record will be on dis- _
play in the classroom and that other students will use this
' material for referende. All research records are then placed
~  in a single looseleaf pinder, which is locatedmacentral place
" .in the classroom. / ,
IV. The class determines the writing demands of the scnpt fora
shde-tape presentafion including: length of the presentation
(most ‘are 15-25 mjinutes long); total number of slides needed
"(not all the slideg are accompanied by script—usually. 40-65
slides coincide with the script while the remaining 8-12 slides

B
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occur at the beginning and the end: with acaaﬁjpanymg
musu:) length in seconds for each slide which accompanies
the script (most are shown for 7 to 11 seconds); writing
style, Which is determined by the intended audience and by
‘the fadt that the scﬂpt will be read aloud.

A, Process
1. The teacherdistributesa wcrksheat whlc:h liststhefollow-
ing questions concerning a filmstrip students Wlll study
as an example. :
a) How long was the entire filmstrip?
b) “How many slides were included in the entire
T filmstrip? .
" ¢) About how long was each sllde shown? .
d) What can you say abgut the wntmg style (jf the
the sentences Easy or d1fficuli; to urld,érst:ant:l? C‘Duld
: you understand all the words used? . : _
€) What aspects of the pictures made this aigood film-
strip? a bad filmstrip?
f) What qualities of the spéakeitﬁade him orhera good
' choijce for narrator? a bad choice?

2. -After the students have reviewed the worksheet, the

teacher shows a filmstrip for them to critique.

3. Using the worksheets as a springboard for discussion,

- the class makes its own decisions concerning its slide-
tape presentation. The worksheets are kept or: file for

future use.
B. Product: the class lists its decisions concerning its present-a-
_ tion and posts this list in the classroom, : (\

V. The class composes the introductory lines of the seript and™—
' outlines what will be included in the remamdei of the sénpt '
A. Process
1. The entire cl4 can compose the introductory lines (5-7),
or a group of three can compose them while therest ::af
the class observes and critiques their work. During this
observation period the teacher can alternate members.
. of this small group so that more students can partu:lpate
in the initial composing process, ;
2. ‘Outlining the remainder of the script can also be accom-
plished by the entire class or by grpups of four or five.
If groups are used, the whole class should later reach a

-

5
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cx:nnsensus based on the outllnes submitted by each group.
This consensus Dutlme should be written on the board.
B. Product .,
1. A copy of the mi:rr;iductlﬂn is placed in the looseleaf
binder along with the research from Stéep II1. :
2. Each student makes his or her ﬂWﬁfEpr of the outline
' for tHe rest of the script.
V1. Students campgse the remamder of the scnpt
A. Process '
1. : Students work in goups of no more than three so that
all are involved in the composing process. The teaifer
 assigns a section or sections of the outline to each grup
. and an approximate number of lines which the group
may use to develop each section.
- 2. After these lines have been composed and neatly record-
“ed, groups exchange work. The work of each group
Shﬂuld be critiqued by at least two other groups. Each
‘group should revise its own work.
. Product: each group neatly records the final version of its
lines and turns this in to the teacher, who makes a copy of
* . all the lines for each student. One chy is placed intheloose-
~ leaf binder for public display.
VII. The class COmposes the final draft of the seript. ,
A. Process: the final draft may be written by the whole class or
by groups of four or five. Each student must have a copy of
the entire script. If groups are used, the entire class or an
editorial board must later make. fmal decisions concerning
script revision, Studeng must be sure that the script is fluent,
that it is not repetitiots, and that it has the requlred number
of spoken segmenis.
B. Product: the findl version Qf the seript must be typed with
a right margin of at least three inches, Several copies must
be made, One is given to the teacher, and one is placed in
the looseleaf binder.
VIII. The class designs visuals for the SlldE-tEpipI&EEﬂtahﬂﬂ
A. Process
1. The entire class should design the visuals fm': the mtro-
duction. A visual may be a photograph or a graphic,
which may be hand-drawn or hand-lettered. Although
. most of the visualg should be photographs, graphics may .
be used for effect nr}a\hen a photograph does notsuffice. .

' v
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- B. 'Product: each grc:up makes two cﬂples c:f its dealgm ?ﬁihe
. visual, The wtitten descriptions of these designsare reco’

Getting Involved in C_’?ampasing

Studenta mdy wish to reread their answers to question
“e”” on the worksheets they completed in Step IV, The
teacher will have to remind the students that although
their visuals may be dramatic, they must be relevant to
the topic and realistic enough to be reproduced on film.
The remainder of the visuals will bé designed-by. groups
of four or five, One group is given the task of designing
the_visuals for the title and credit frames, of which there
areéilsuslliy four or five, and the one or two concluding

' frames. Each of the remaining groupslis given a sectiorr

of the script for which to design visuals. )
Each group Wlll present its designs to the entue clags for
eritiquing.

ed

in the wide rlglt ma:gms of the scripts typed during Step
VII. One copy-is again given to the teacher, and one copy is
:eturned to the looseleaf bindet.
IX. The class selects the ﬂa;’ratc::s for the script. -
A: Process

1,

;o

At this point students may w1sl1 to :reread their answers -
to question “f”” on the Step IV worksheets. The entire
class should decide which speech qualities are desirable
and how. many narrators are -needed, The class should
surnmarize these qualities on a rating sheet.

Using the rating sheet, students and teacher should eval-
uate those who try out for narrator(s). C)nly the teacher
should see these score sheets.

B ‘Product: narrators are chosen for the shde-tape presentstmn
according to the class evaluatmns
X. Students produce the sllde=tape piesentatmn
A. Process.

1.

2.

The following eqmpment is needed: tape recorder and

blank tape, camera and slide film.

The class and/or the teacher assign the following roles.

a) Slide-tape director/editor to -assist the- teacher in
overseeing the production . .

b) Narxators (already designated)

¢) Artists to draw the graphics

d) Photographet(s). \
e) Actors, if necessary , R
f) Technicians to build sets, etc., if necessary \

.
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" 3. Some of the production activities rr:laybe acccmphshed ’

Q!i _ ‘¢during class time; however, the teacher may need to

" arrange release tg:ae for taping and photographing. Often -

" it is best if all taping is done in one session.

B. Product: using a slide projector and 2 tape fecorder, students
show their slide-tape to other clases, teachers, and selected
cammumty groups.

‘The students” work on this project may be evaluated in several

" ways. Since the teacher was not the sole intennded audience, he or
she is pot the.only evaluator. Because the students have been so
involved in the process of producing the slide-tape presentation,
they should evaluate themselves. The teacher may prepare a ques-
tionnaire in which students assess their'own performances and what
they have learned from the project. Also valid is a critique of the
presentatmn by armther teachef, perhaps a. sm‘nal smdles tseacher

e Dut by E&El‘i viewer. In acldltmn the téachéf can Evsluate the prod-

ucts of each step by recording how completely students ﬁlli]]lecl
their responsibilities,
‘When my students worked on tlns project, they were less con-

cemed with what I thought of their work than with the reactions .

- of those who would view the presentation. In fact, I became less

the teacher, and they.became less the students; they becamb their -

own teachers. Finally, my students had a better purpose for learn-
ing than just earning a grade or satisfying me. They wanted to
.reach a real audience Media consumers had indeed beceme media

" producers who wanted to contribute something worthwhile to
4heir community. . .

(iji.‘r




Reader S Theater Scr‘lpt ertmg:';

- Don Adﬂan Davidson
Evergreen (Coloradd) Junior Hilg S chool

Providing students with SEthltlES that mntwate and provide imme-

diate, relevant feedback for their writing is adifficulttask. Effective -

composition strafegies are structured on the principle that com-
position is a means to an end, not the end itself. Few craftsmen
master a craft because they want to drive nails well, stitch a neat
suture, or prepare a brilliant brief. Instead, yeople want to'create
finished products: snug homes, healthy patients, successful cases.
The best motivation occurs when people have the -opportunity to
create a finished pmduct that has value for them. The mastexry of
fine details—nail holding or spellmg_assumes importance only
when the value of the finished product warrants the craftsman’s
concem. Creating, producmg, and perf@m‘lmg reader’s theater
offer students the opportunity to attempt a worthwhile finished
product, and ?we them reason to attend ta the fine details Df ‘
editing, revising, and proofreading.

_Reader’s theater can be described as the f:ral performarice uf a
prepared script by three to five seated readers who portray théir
roles using vocal zmd facial expression. A performance of reader’s
theater does not requ”'e script memorization, theatrical ccrstummg,
elaborate sound effects and props, or theatrical lighting. Reader’s
theater, therefore, lends itself to: the classroom setting. The bibli-
ography accompanying this article lists resources which offer
gpecific. suggestié:\ﬁs for writing and producing original reader’s

theater.
. The teacgj?’er may provide pgbhshed scripts as models, but for
most classés this. practice is unnecessary and may even inhibit
original writing, The teacher can read student-written scripts from
other classes and suggest that students use favorite television shows,
well-lknown fairy tales and books, or real-life situations as source .
material. :

50.
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Although the teacher’s instructions to the students should dvoid
& single, directive solution ,clear, detailed directipns must be given.
.As the facilitator of the ac:hmty, the teacher should spemiy the

i"allgmg B _
1. The form. E.ru:i final draft requirements of the scﬁpt
2. 'The dramatic elements*plat conflict, andchs:actenzatmn—
- required fora successful script.. - S
8. The number of class sessions that will be made available to.
' prepare and rehearse'the scripts. -
4. 511.11 imum and maxinum l:’iLLmbEI of minutesa perfnrm—
- may last. . ‘ '
5 The sudxence—but r:.nnsultatlan wth the class may be useful
-~ here, - , .
6, The dates fﬂr thé dreﬁ reheazsal thie ‘final peﬁormaﬂce and :

‘the collection of ﬁmshed sanptas

How much time is given ts:: the reader s theater activity'depends
largely upon the class, If studen’ts have had agood deal Dfexpenence :
writing in small groups and speaking before, their peers, six class
periods may be sufficient, If students do not have this background,
morte time will be required, The teacher whose st?udents have had
few small-group experiences will find the resources for organizing
groups listed in the bibliography particularly helpful. ' :

A sixddy lessc:rn plan for readers theater can be ar,ra:lged as
follows: ...~ o . E

Days C)ne -and Two: &tudents select them wc:rk:mg groups,
brainstorm within gTD(ElpS for script ideas, and prepare an initial'
draft of the script. It is important that all students serve as
writers of thé script so that each studeﬂ% E‘{iﬂ contribute his

'~ or her own composition strengthis to the group’s effort.
" Day Three: Each group reads 1ts initial draft of the script

aloud, edits the rough spots, and begins practicing the final
reading. The teacher may wish to spend time hete working
with each group to help polish its pérfurmance

Day Four: The class meets for the dress rehearsal of .each

__group’s script and acts as critic and audience for each per-
formance. For large’ classes, extra time may be needed so that

each. performance recezves audience feedback.

Day Five: Each group polishes its reading, mcgrprzratmg any

changes mdmated during the dress rehearsal,

o - P 9
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" Day Six: The reader’s theater playsfor alive, student audience.
Almost any group of students can serve, as long as the price -
of admission, filling out a short critic’s report of each perfor-

" mance, is paid, The form for the critic’s report is flexible, and .
"* - . should be developed by the students of the composition class.
Requiring the students to determine the kinds of feedback
information they need and want helps.them to become sensi-
tive to the importance of audience and purpose in any form .
of composition. - ’ ' SR

" On 'pe;ioﬁnaﬁge day the teacher collects the seripts.. Final t:_épies o
must be received before the performance becaiise when students 3

can no_longer look forward to hearing the applause of their péers,
all motivation to write is gone. o :

It should be noted that no attention has been given here to the -
-oral skills neéded to present reader’s theater. There are two reasons
~ why these skills have not been discussed. First, the primary objéctive

of the activity i$ to provide an opportunity for students to create .. .

a finigtd writing product. that has value for them. Asecondary
objective is tocreate a setting in which eomposition skills will be
evaluated in a format recognized as relevant by students. While
students do practice oral skills, these are a bonus for the composi-
_ tion student and not the principal objective. Further, students are -
‘quite capable of supplying accurate and useful criticism of the oral. .

‘performances without intensive help from the teacher. They can .

tell performérs when the dialogue cannot bé heard, when it doesn’t
make sense, when it doesn’t hold their interest. More importantly, .

peer comments are always couched in appropriate-language and at,

- a level ihich effects alterations'in the script or the performance,

* aresult not always achieved by an English teacher’s comments.

ot Inasmuch as-this activity as g)ut;lined here does not concentrate
on oral skills, composition skills receive a complete workout. As-
students prepare the_sctipts, they encounter and solve problems
that must be solved by any writer.. Faced with the prospect of

resenting a final performidnce, student writers must recognize and

ddfine their audience, idéentify an appealing but workable subject,

and write and revise within the framework. of a definite form, a

reader’s theater script. . _

Because the script is the result of a group effort, three important
things happen that can aid the growth of the student writer, During
“ the initial brainstorming for ideas, each. member has the opportu-

nitd to have his or her ideas aired and incorporated into the script.
- Such a process helps the individual writer learn how to select topics,

how to find supporting details, and how to eliminate extraneous

TN 61
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. ff;\atensl Seccmdly, as the group works together reading and re-
< reading its script aloud, individual students learn valuable editing
techniques. Lastly, and perhaps the most important element in an U,
" individual’s gowth as a writer, each member of the group shares ’
in the final success of the composition. If students are to become
. self-motivated writers, the composition-class must prowde oppur—
- tunities for success. 4
In addition  to motlvatmn, reader’s theater supphes stude;pt,
WTIEEI‘S with timely peer feedback. If it is a need to write that in-.
_spires composition, it is the presence of critical feedback that
produces good composition. When students write for an audience
they deem ‘important, they take greater pains to produce their best
work, This is not the case when the source of feedback is seen as
artificial or unimportant. For many students, the composition
- teacher is just such a source. When students write and perform for _
. their peers, however, they write to an audience they understand
- and can anticipate, an audience whose approval matters an audience
~who will IESpDIld to the wark w1th Hnmedlate “and meamngful
- - criticism, R
" Reader’s theater prowdes a settmg in Whmh students are ITJDtI-
vated to display their best composing skills, to improve them, and
to develop. others. Moreover, the activity nearly runs 1tself$a wel-
come boon. for the harriéd composition teacher. Composing reader’s -
- - theater sc:ﬂpts teaches young writers to consider their audience as
‘well as the problems of sequence, clarity, and detail. The activity
ma_kés clear ‘the neéd for revision in the composing process and ., - .
) _allcst practical -application of years of WDl‘k on mechanics a,rld :
' neatness. o
Readers theater works because it is the student who is ]IlDSt-
responsible for the success of the actmty, not the teacher ‘Things
are lea¥ned best through hands-on experience. Why should compo-
sition be excluded? If your students are like mine, and I am certain .., __.
 they are, they have volumes of good writing inside of them thatt, ' - i
. can be channeled into successful scripts, stories, or essays. As - 7
- teachers of composition our most important task may be to discover
valid reasons for writing, and then to stand aside and let students
- write.
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Al Yoder -
S@uthside-Virgigia Community CQ}%&*

- One of % firm bellefs of Englsh instructors iz that readmg can
- improve writing and, conversely, that writing can improve readmg
ability. Presumably thls is why English classes study both reading
and writing and why many teachers ask students to model their
own essays on those in assigned readings. The reading done in these
classes is usually not limited to the expository essay. Fiction and
- poetry are also included and, seemingly, the same argument should .
pertain to them; pa
will better undérstand those forms of literature. Professional writers -
- themselves Mave recommended this procedure. In The Second
C'Eimmaﬂ Readgr, Virginia Woolf observes, “Rerhaps the quickest

mely, if studexit write ficffon and poetry they - . =

“way to understand the elements of what a novelist is doing is not . ¢-

to read, but to write; to make your own egpemnent with the dan-

7 gers and difficulties of words.”

A Teachers are, however; re]uctant to assign creative Wfltlng, at

least in general English courses. Of course, if the instructor isteach:
ing a creative writing course or'a general English course to a special
section ‘of - -advanced students, the reluctance is minimized. Other-

wise, the teacher who simply asks his average students'to write

flctlon is' hkely to be met with gasps of disbelief and loud decla-

ratlons of inability. ‘Nevertheless, there are exercises that are appeal-

ing and require little creative sophistication on the part of students
One of the best exercises of this sort is to have your students write
. a novel, an episodic novel. In this sort of novel a charaeter is estab-
lished who simply undergoes a number of different experiences
over a period of time. As Robert Stanton explains in his Introduc-
tion to Fiction, “In\an, epxsndlr: novel, the plot is composed of
separate ﬁ"&sades each fairly c:amplete in itself, 11nI{ed chleﬂy by
‘one or more recu:rent cha:ac:ters

55
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) It you find the idea of wntmg a novel shockingly s;nbltlous
your students will find it even more so. Before outlining the proce-

"dure, let me explain the objectives of this exercise so you may, in
turn, explain them to your students. Although this exercise might

might prove inhibiting rather than helpful to those who seriously
want to become creative writers. The exercise is better employed
in a traditional class of English cempos;tmn but you should make

" be employed in a creative writing -class, it is fairly mechanical and

it very clear to your students that you are not turning the classinto -

a creative wrltmg class,  that you are not trying to make novelists
out of your students, and that you will not grade them on their

- creative ability,if you choose to grade them at all. After explaining’
- what the exercise isnot gomg to do, you may proceéd with its feal’

_ jecti e first of which is to make students better readers. As

Waolf explamed if students try to work with the elements of fiction
(description, dialogue, narration, conflict, point of view), they will
'better appreclate therrl in then readmg The 1dea is to learn by

wntmg dlalg::gua untﬂ they have accepted the challenge thernselves,_

And even if they fail fo create.convincing dialogue, they will have

. learned in the attempt. The second broad objective is to m-alce
", students better writers. Simply put creative writing can u’nprove 7

expository writing. Whenever students attempt to express thoughts
and feelings on paper they are practicing, and hopefully improving,
their writing abilities. And, of course, the expository writer does
employ many of the rhetorical- devices of imaginative wntmg
-With these two Ob]EEtIVES in mind, let-me turn to the proc:edu:e
As I have said, in'an eplsodu: novel a: charact \er is established who

. then undergoes a series of experiences. The instructor may ‘want to
stlpulate the experiences, each of which constitutes 4. md1v1dual
" writing assignment as well as a stage of the novel What follc:ws is

a sarnple set of possibilities:

1. Invent and describe a cha:acter physical chatactenstlcs, o

habits, likes, dislikes, traits. (charactenzatmn)

2. Provide your character W1th a history: What Has his or her

life been like up to now? Who -were, his or her parents?

. What sort of childhood did he-or she have? What were his , - '

Qr her friends like? (background)
3. DESEfle where he or shelives. (seﬁtmg)
4. - Describe a typical day in'the life of your character.

5. Your’ character is going to-leave town; descnbe whatled to

this demsmn
. b

o
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' \:' E Just befnre lea\rmg tcwn your c:hs:acter receives advice .K

) Om someone; recreate this scene in dialogue. . ' L

.. - The first day out offown yayr character meets someone
T . -} gtrange; describe tHi hat makes,him or her

"~ strange. . S '

8. This person asks QLII character to do som thing,
eharatzter is not pure if he or she shc)uld
c

9. Your character dEEldES to do what. has been ajked desn:nbe :
. ( thie-decision and its ¢ consequences.’ ‘ - o
10. Somie time later, your character turns up ina large city w1th
.. very little money. Your EhaIECﬁED‘! decides to. find a job.’
Describe the search for a job and the job he or she fmally
secures. X L
oo 11, 'Descnbe a typical clay on the ]c:b : -
y e 124 Desp;te the fact that your character likes the job, he or she _
B v s fired. Describe this scen*nakmg clear: -why heorshewas. -~
N fl].‘éd (A__ - oA
13. Your character is depressed a:ld inattentive. As a result, he'
- oor she has an accident. Describe it. :
14. Your character is taken to a hospital and learns that he or
she is mot expected to live. Describeithis scene :%md your
- character’s feelings about the imminence of death.;
S'(iEQ'DESpltE the.doctor’s predictions, ‘your’ cha:acter recovers
"~ and decides the city is not for him or her. Your character

£

* moves to,a small town where he or' she. IIVES for a year.
" Describe th ?permd L : ]
. »W}}ﬂé living in' this srna]l town, ymn' character sees a num-
" ber of things he or she belleves c:ught to be changed. What
_ are they? C
17. In order to bring about changes in the town ymu‘ character -
*  decides to run for mayor. Desenbe the campaign.
~18. Your character wins the campaign and begins to.inaugurate
' . changes; however, he or she eneounters difficulties. What
are they? _ L o
.As you see, possibilities for thrs sss1gnment are endless and can’
be organized around emotmnSEgrlef shame, envy-—as'well as evexts.
.. You might, of course; use some- of the suggestmns given above or
dense your own, but a thmﬂ and VEI‘T usgfu} optlon is to ask ycsur ;

S |
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students to suggest 3551gmnents Before you do this, however, you
. and the class'must make a decision about the novels. Will they be
serious or comlc‘? This decision will affect the expenel‘lceg that can -
be included. For example, an a551gnmant might suggeg) that the
* gharacter has had an accident; such an experience could®happen to
any character that anyone in the class is developing. Another sug-
- gestion—that the character gets drunk, for example—would not fit
- . every character or would fit only r:omma]ly, such as the mtomcatmn
" of a puritanical.schoolmarm. If you and the class have agreed that
the novels are to be ﬁeewheelmg and potentially comic, any sort

of experience is permissible. If, however, you have decided to be-
more realistic and serious,-theh only very. general suggestu:ns

appropriate to any sort of charatter can be considered.”

Once you have decided on the general expennces that w1ll
compnse the assignments, the procedure is straightforward: Each -
experience or two becomes a writing assignment. At the begmnmg
of each penod merely describe to the students the experience
their ‘character is to undergo. Although they write about this event

" any .manner they choose, encourage them to stretch themselyes, .

'to experiment, to'attempt what. they have not done before. Clea:ly, ’

the é}ipenences ‘can be wntterg about in a brief and perfunetgry
. manner, but they may als6 be accepted as challenges: '
Each student mdy work independently on his or her own novel
-, over the entire period, or students may work cooperatwely, either’
by working with.ghe same set of characters or by exchanging novels
*for each assignment, thereby developing someone else’s chazecter,
" Whether you .f.leclde to develop the novels cooperatively or ncxt
periodically set aside time for each student to share his or her vgﬂfk
with .others, either by readmg it aloud to ‘the elass oY askmg a

@

" classmate to do it. .. . :

As an inveterate reader of texts on creatwe wrltmg, I km:w that

e many exercises, ‘have been designed to initiate students mtcx the -

. craft of creative writing, but I believe this exercise. has four advan:

tages many others lack.: First cf all, it is comprehenslve It provides '

a broad Eramework in which’ all the elements of fiction can be
integrated. It ‘is not frag entary nor does. it rely on the piecing
together of ‘many separate writing exerclses—settmg, imagery, and

‘the like: Because this technique, is based on a general framework,

) .it.can be used with almost™any text you may be using. For example, ,
S if the text is dlscussmg dialogues you can ask students, to emphasize
* dialogue .in thé next assignment; if you are discussing effective

description, you can ask them to experiment with description in

6
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~ the next assi _ggment, Secand the exercise produces a written -
product that evolves. As the episodic novel grows, students take
_ 'greater pride in their work. They look back and discover that they
- have written a great many pages, and this senge of accomplishment.
encourages them to. write even more. Although the accumulation
. of bages is not the ‘objective of the exercise, it is undeniableé that.
- the more you do, the more you think you can do. A third advan-
~.tage is that the assignment can be terminated at almost any time.
.~ Btudents may ‘work on their novels as long as they seem to be
. -enjoying themselves and beneﬁtmg from ‘the experience.. When
‘students begn to lose interest and the benefits ‘appear to be dimin- . y
,Ehmg, you can simply ask them: to wnte an ending. Finally, the -- . - -
rrelatlvely mechanical nature of the exercise is an advantage, forr Lo
- it removes much of the fear of creative writing, It is this fear that -
Jinhibits iany students ffom attempting creative writing and many
“ %\ teache:s from. @mgnmg it. Btudents are not asked to’ greate from,,
nnthmg, they are glven a ﬁ'amewmk wzthm ‘which the;r ¢an wc:rk

s Tt . !,,k o ‘i e
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The Inteﬁrievé:*’" Combiniﬂg
- Humanistic and Cognitive Values
in the Teachmg of CompDSilt:a.o:n |

!

Janet I, ]fc{r:.hran
Elon C‘u ege -

The i;nereased_ ernphasis on student literacy in recent years has
brought teachers in all disciplines face to face with the knowledge
that improvement and change are needed in the teaching of the

’ language arts, and most especially in the teaz?pﬁ composition.
- Thaverecently intensified my efforts to discov

omposition assign-

ments which combine “‘humanistic’” and “‘cognitive’” values. One °

result is the interview assignment which I am about to describe.
The fact that certain other needs are met by the asslgmnent is pure
good fortune, but I will mention those later on.

\%Fust a word about terminology. By “‘humanistic”’ I.do notmean
the often simplistic “make-’em-feel-good” type of exercises somme-

times recommended for facilitating “self-expression”; nor dolhave -

in mind what Ross Winterowd refers t6 as the *‘touchy-feely” ap-
proach—that of seeking to convert sensory experience d:u:ec:tly
into written expression. Instead, I want to suggest that teachers of
composition have nat paid sufficient attention to alienation within
the classroom. It is ﬂy now a truism that students Learn better ina

situation in which they fecel comfortable and recognize a sense of
community —a situation in which they are acknowledged as iridi- _

viduals and have an ap yort unity “to e}cpeneme success. And ;yet
factors such as population

attendance zones,Lgnd nereasingly ‘overcrowded classes at all
instructional lev%ls iénd, to discourage the development of these

I have been looking ,t ways to escape twcp of the common con-
straints of student writing, that of teacher-as-audience, znd worlse
yet, the vague,,unspecified audience that almost invariably invites
shifting levels of diction and a muddled tone. It seems to me that
bhe sense of audlence can and should be made a funcZioral aspect

 student writing.

shifts, the reshuffling of public schdol "
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Instmctmrxs for the Intemew Ass:gnment

1. The teacher rnay wish to begin by noting that the apprehen-

: sion felt by some students is both common and naturalsince

the interview is a departure from conventional writing assign-

ments, The class is asked to compose a list of questions

appropriate for an mltxa,l interview. Students are enfcouraged

- to submitquestions ‘of a cmncrete nature (“What places have -

. you lived.in y&ur life?”) &s well as those of a more abstract

. or theoretical mature (“Suppose you were offered cnmplete

financial support nght now. What would you do with your
lzfe?”) ' :

2. ' Students are paired off at random by drawmg matched
L numbers®but are requested to change partne:s if they find -
themselves paired with a close friend or roommate. One of
several different methods can be used to arrange the inter-
views, depending largely upon the instructional level. If the
assignment is used in a junior or senior high school class, a
specific date should be chosen for the firstiinterviews. If it is
used in a college class, partners should be allowed time at

‘the end c:if the class meeting to set up a time and place out-
side of dlass for the first interviews. Since.college students
sometimes complain that heetic. or conflicting schedules
make out-of-class interviews difficult, they can, as an al-

.} ternative, be dismissed to find a quiet place to conduct the
= he interviews during the class hour. . ‘

3. During the initial interview, partners ask each other'séme or

all of the questions on the list, plus any others that may

‘occur to them. Students are encouraged to get to know

"’ their partners, to discover similarities and differences, and
especially to be sensitive to any areain which the interviewee
is particularly interested or abaut whlch he or she has’ strong
feelmgs_ :

4. Each student compiles iis )r her notes fmm the first inter-
view, studies them LIDSE‘Y and considers his or hep overall

" impression of the irterview=e. (Junior high.teachers may
. wish to skip the rc mainder o7 #4 and also #5 as this portion
 of the assignment . aquires+. level of sophistication that may -
be beyond their st 'enis.; The. stud :nt then narrows the

~ focus of the interview by determining the dominant impres-

=

c..‘.
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sion. gmned frarn the initial interview- (suc;h as educational
and/or career plans, special interest or hobby, or a more
abstract concemn such as strong convictions about religion,
marriage/family, the need for mdependence) Based upon

this narrower conceptu:m .of the interview, each student™ -

then independernitly, devmes a second list of questmns that
will explore the area on which the paper vnll ultlmately
focus. ;

‘5, During the second interview, the pmcedurp ig much the--
same as it was during the firlt. Now, howver, students ‘are
usually more at ease with%ach other and frequently discover
that interviewees reyedl more in respt:mdmg to the secon

~set of. questlons (wi:nch usually revolve around an area;of:
great interest to them) than the intarviewers had ailtlmpa:ted
Each student then examines his or her notes from the
second :mteruew ' adding pe:&c:mal observations and 1n51ghts

6. E.ach student then writés a rough draft. The lengt:h of the, ' .

paper may be ﬁpﬂclfled by the teacher or left to thestudent’s
~discretion. Atime for the thud and final meeting of partners
Is set. : .
I Atthe third meefing, pariners . zchange papers and @mment
som hoth the form and contor . of their partner’s paper. As. -
. interviewees the;y are urged to indicate particular strengths
. of the paper_biit also to note whére they have been mis-
understﬂad Partners shauld daude between them lmw f hey

cansent tcs the reachng uf a paper ‘ G

8. Each stmier:t then writes the final versien of the paper and
Eurns it in. The teacher and class may decide together about
the number of papers to be read in class. :

t
i

The ].l‘ltEFVlEW assignment repre::mts perhaps the closest kind qf
relationship between writer and reader, with the -exception of the
““journal” in which the writer writes for the self alone. The reahty
Jthat the writer experiences and s concerned with communicating
“is not primarily his or her personal feelings (as is so often the case
in student writing) but rather the extemnal reality c:ti the uztermewee
whao is, of course, also the reader or audience. o N

What ddes this asslgfmnent mean m terms of humanistic and cog-
 nitive Values'? g -

In terms o humamstlc values, it begs the obvious to say that.
partners get to know each other rathex well. What often happens,

= 3
7
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i[f. I am to rely on student evaluations of the assignment and also . -
my own obsewations, i§ that interview partners beccme good -

.. friends through the dlsmvery of shared interests and a common |

- experience. Another possibility, which may be as valuable to the
student’s maturity, is that he or she eﬂmufﬁtgs someone from a
very different background and with very different views.

If we look at cognitive results, we discover that aspects of the
partnership ‘interview clearly strengthen writing skills, Perhaps
most important, the commaunication process, as it cceurs in this
context, involves a different kind of audience. Although the
teacher-as-audience is inescapably present, the instructor is. rele-

“gated to the background. In the teacher’s place is not a vague, -
unspecified audijence but a known, limited gudierice who provides
periodic feedback and thereby serves as a Lﬂrjde of gauge of the
writer’s communicative ability. In addition (aud this advantage
was. enthusiastically pointed out by a colleague who tried “the.:
assignment) the foeusing stdge of the interview T Tequires stuc}é‘ i
'to narrow the subject or ““find a thesis,” a process with
many comc si%ion students have great difficulty.

In summary, interviewing partners develop wglat;skr@ r&‘e
to call = sylflbm sic relationship. The feehngs of affiliaEiet )

© frequently < - “op between partners facilitzte the desire to ne

- edch other |...duce the best papér possible. In addltmn the:é is
an undeniable’component of egocentrism which helps to prnc?iur;‘e
desirable results; that is, the reader, who Is zlso the subject of the,.
intérview, has a very personal stake in the paper and is therefore .
elmost as anxjous to ensure its-success as.is the writer. Thus" the , )
final ‘sharing session, while dreaded’ by some stl.kdenfgs,f'sxusually%

) lengthy and tharnugh There is, in truth, 2 relatz, ;Shlp that is

mutually beneficial to both partners. s 7
Student comments about the assignment have bean extremely
interesting. A common theme is the inijtial appzebensmn over the, -

- interview relationship with (in.some cases) a virtual stranger, as .

“well as the actual writing of the paper! The' ¢oitserasus seems to'be, - -

"however, thdt althr;:ugh the interview .paper is considered 'to be _

the most difficult writing assignment.in the course;-it turns outto - -

. be the most rewarding. ““‘When you see how E*‘Jerybc;dy ac t:m‘ﬂléff =
outside,” wrote one rather shy boy, “it's nice to get in touck’ W'lth
the inner person and find out they have some :reallj/ goad ideas .. . ’
and also see if they share your views or how they differ.” A num-
bér of students noted that they liked having a student zudience for

" a change and that they also liked being-an audience because, as.
one expressed it, “Reading & artnier's pap er carefully and try-

g\v
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ing t6"help her showed me how someone else wiites, and taught
me some things to look out for in my bwn writing.” -

~ All 'the way up to college age, stadents are deaply interested in
each other and- concerned about the way they relate to their class-

~ mates. Tie. interview asSlgnment utilizes-this interest and enables

themn to improve their writing skills at the same tirne. . \
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@Orfespendenee
A Medium Bedf_scmrerecﬂ

Collett B. Dilwc:\:t}g Jr.
; East Carolina University -
PatWilde

Independence (Mlssaun) Public Schc:cls o

S “Wha \mtes lgtt:ers nawadays‘?" we askgd .Our senlc:n: English
.-, students in Inidependence,’ Mlssnun ‘and Fayetteville, North Caro-
- lina, 1t WS riot._gl compellig question; they didn’t know or care. ’
After a pause, several ‘admitted they . ‘wroté le Lterg,t::v ackndwledge
" gifts. Such caﬂesporldence was an investment (no thank youletter;
no more gifts) and a response to, parental threat, Eventually,
studenty alowed that businessmen, lawyels, and compulsive-lovers
also wrote letters. “Does anybody here write letters regularly? Do
any of you maintain a relationship through correspondenceé?’’ Two
or three ﬁance{e)ﬁ raised their hands but lowered them quickly.’
. Needless to say, ;35 “we introduced this. correspondence project to
our students we found that as far as letter writing was concerned
they possessed a singular lack of zeal and understanding,
- In outlining the procedures they woulc follow during the spring __
semester, we tried"to energize their attitudes. We told them that
" by “zxchanging letters each week with a peer who lived about
1,000 miles away they would haveachance to develop as;gmflcant
! passxbly deep rela.tlt:inshap, ina umqué wey. They were foered the
fcuuwmg rstmnale i ‘ ;

Such an arrangement affmdz tmta a handicap End a7 oppor- e
tunity: You will be handicapped because several powerful means .~ . _
. of communication will be unavallable; for example, there witkbe o
i i peo chanée, for two correspondents to meet face to face, to have

phone conversations, or to exchange pictures, audiotapes or- vgilec: S
tapes. On the other hand, the hﬂntat:qrsc:f writing can be turned . -
to your advantzge. Because you .cannot exchange visual and - -
guditory cues, you will have the oppurtunity to make your lan-
guage work especmlly hard Esge;:mlly profoundly for you.
o . a;}
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. Wilmers' -students
" lina composed létters c 7 introductic n. Students were encouraged

66 ' . : = Getting Involved in Composing

Although you arr: far away from your cunespundent you may
get closer to his/her hopes, values, apprehensions, thoughts than
if you were actually in his/her presence. You will find that writing
. to make yourself understood by a new, dista tfne"' will force

' dlSEQVEFY

" They remained dubious, but thy “; we:e wxlhng to give it a try

The procedures werc .clativeiy simple.: To begin; Pat Wilde’s
students at Williaga' Ch -isman High S¢ in-Missouri and Mary
Ty Sanford High*School in North Caro-

to be autobiographical nd self-desc "iptive.. Describing the first:
episode that came to min:' when the. thoughf of their childhood
was suggested . as a revealiu; ploy. The Independence students
each prepared a 3"x5" card thut vutlinéd thetype of person with

. whom they would ]11{& to correspond. Their letters and cards were -

mailed in a packet to’ Fayetteville, where the students and their
teacher matched up correspondents. Then the Fayettevﬂle intro-
ductory letters were personally-addressed and mailed to Indepen-
dem:e After a seven-day hlatLlS there began a weekly e;{change of

leaSS tune was prohded for wntmg, but maﬂmg was delayed untxl'

Friday to accommodate the absént and the temporarily uninspired.

Postage for, a packet of letters ranged from $1. 50 to $2.00. Letters
- normally artived on Monday and always by Tuesday.

. Students -were assured that no one except their teachers and

" their cgﬂespandents would read their letters without their permis-
sion: They were told that the authors of ‘this study ‘would read

their, letters -rather carefully with an' eye to_conducting some
research and ‘thag:after school was out the lettersywould become

‘the property of the authors untll the fol]awmg September, when

all correspondence might be reclaimed. Naturally all mail was to
be saved, and each student maintained a folder of his or her cor-
Iesptjndenge in the classroom. Every effort was made to assure
students that short of plotting mass murder, they could write
whatever and however they wished.

There was one giant prohibition. Nothing but the written word
was to be exchanged until the end of the project—no pictures,
audiotapes, or phone calls. Exchange of home addresses was also

illegal. In the last two weeks, however, pictures, agbt:)x of revealing
artifacts from each school, and videotapes were exchanged. In the

;:wdez:}tapés each student had about 30 seconds to-speak his or her
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 mind singly or in small gréups The idea was to provide a durable

" structure for the activity and then to turn the students loose and

observe what happened. -

What happened was beyond anyone’s dreams We immediately
, ccncludecljhat young pepple have an extremely high drive to com-
municate significantly, a drive. which the normal functioning - of
an English class may ténd to mask. In fact, the curriculum for the
entire semester faded into a pale background for this single, ob-
. ‘sessively pursued activity. School office personnel who handled
the mail were besieged each Monday by students seeking to inter-
aept their letters as soon as pDSSlble Each Week 1t gc:t more d1f

the pattems of develapmg relatlonshlps bef@re Wednesday because .

the students got more and more adept at ferretmg out where she
had tried to secret herself, o .
The assurance we gave them about the privacy of their cor-

' respondenr:e was forgotten after the first exchange for they could -

not help but share with their classmates mterestmg pa:ts of their
letters and interesting aspects of their correspondents’ personalities.
_ Still they did respect earnest, private confidences offered in the

letters and kept these to-themselves. The fact that the letters were
read, even studied, by their teachers and occasionally by other
.students did not seem to lnhlblt their writing, and most of therﬂ
maintained a frank and revealmg dialogue.

In sum, what happened was a c‘ammumcatxgns explas;gn‘tba;
provided. students a unique opportufﬁty to write with purp !

consideration and that provided us with a mother- 16deof data,z-rl
.. about adolescence and about rhetorical Ielatmnshlps What fc:llaws*.;'

is an overview of the types of wntmg in which. the su{ty ‘pairs’o

cotrespondents engaged during the semester and_some findings

about what personal correspondence’ is and how-~the medium
seems to work best. No student is quoted more than once and all
names have been changed. = \\\

In the opening few exchanges certaln topies and 1ssues’\were :

‘almost universally treated. Students opened the ca:respmndeﬂce

v by outlining interests and hobbies (sports, the outdoors, music), N

by. describing the makeup of their families, and by IEGQLLﬂtlng
persanal histories.. The most demanded and most offered informa-
‘tion in the early letters was the correspondents’ course schedules. .

" Somehow the schedules -provided essentlal insights to the students .

as they tried to get to know each other.. Almost all the early letters
» repeated apclogetlc self-depreeatmg cdncems about the lack of
, . u

IE_ 1o
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neatness, the “pocr grammar” and the possibility, indeed the cer-

tainty, that the letters they were writing would be boring. Being

boring was obviously the most feared and despised condition that

could result from a relationship. In the majority of the first ex-_
- changes, however, students made strong attempts to reach out to
' 'theg ertmg parl:ners and to-seek and glve assurances

I would llke to know more about you, How many in yuur family?
Do.you have any hobbies? Do you enjoy playing any sports? If

" you have anything interesting to write (or maybe if it’s not inter-
esting) about—make sure and do!!

Your thoughts were impressive. I appreciated knowing my own
feelings aren’t that unusual.

1 enjoyed reading your response t(: my first letter, and I apalﬂgme
. ‘fDl’ the shallowness of the 2nd letter.

I think- ynu made a good start in your first letter! You certainly | -
did better than I did. N

After the fouffh or fifth letters sugh gropmg disappeared as the

students’ confidence in the medium grew.

By searching for patterns useful. in classifying the substance of
-, the students’ letters, we hoped to discover ways in which student
" ideas and rhetorical perspectives vary during extended correspond-
ence. Some of our findings may glve the classroom teacher an idea
of what to expect.

The voice of the students’ letters generally prog‘ressed frorn
to “you” to people and things outside themselves, sim’wm
greater willingness not only to share supetficial details*but. 2
_ thoughts and observations about a w ‘scope of personal coy E“
+ . Specific details were offered and questmns asked within a limited- -
‘_i time span: the near future (plans up to college), the present, the
" immediate’ past (high school), 'and the"distant past (childhood).

However, we discovered that students tend to prefer more profound

g;llscc‘:urse They believe it js more stimulating to be informed of what

writers have concluded as significant than to be informed only of
~ what writers have seen or done. More than anything, the students
-~ want'to know how their correspondents feel about things.
& - While. students do treat extensively topics other than their own
. personglities (school, religion, abortien, drugs, dating conventions),
discussion of such topics generally fails to elicit commensurate

response- unless it is approached subjectively. For example, a

student who objectively discusses the beljefgand function of his or

13 u‘» ’
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her church is unlikely to elicit extended relevant comment in re-
turn On the other hand, a student who generalizes about his or
-‘:_,.her own religious beliefs and attitudes in relation to a church is
"quite likely to receive a responding letter in the same vein.
Humor was also an important élemént in student letters, some-
times revealing-a side of the ‘writer ‘even classmates may not have
known. Qur students tended to .favor outlandish exaggeration and

fantasy: .

In case you were wandermg, Indonesian field hnckey is a sport
played between two ten man teams. The object is to shoot a cro-

", quet ball into the goalee of the other team. Either baseball bats or. .
tennis raquets may be used in this endeavor. The sport had its -
“origin in Malaysia during the German occupation of the 1930’s. A
slight variation of the pame which | is. played around here, allc:ws :
the offensive team to hit the ball mtn eit de e

course, there is a. great risk that ll'l th;s*vsrlatmn the goalee wiil
get upset and qu;t k '

I could just plcture you sitting alone “in_a corner sobbing away
while the rest of your class read their. letfers bécause you didn’t
get one from me: Can you ever forgive me?!? [ know it’sno exctise
but it just slipped my mind what with the hurticane and all. Oh
don’t worry any, it wasn’t halfasbad as the fire, and the orphanage
they’re sending me to is really a nice place. The fire didn’t last
too long because the flood put it out before it could reach-the
basement where my step-father kept me locked with the palar

bears, and I have a real nice box Gf ashes to remember everyone

by. .
- The motivating force of the letters seemed to be to discover
wh¥& kind of person “you are” and “I am.” Most of the students
were caught up in this motivating force and learned well from it.

Prior to the project their attitude was that letter writing was 2 _",

desiccated form of commynication; a- d1alog‘ue with all the vital .

- juices squeezed out. And it is true that some students experienced
a dreary. phenamenon that came to be known as the “hi-bye

syndrome,” characterized by the opening, ‘‘Hi. How are you? I'm
fine.” and followed shortly by the closing, “Well, gotta go. Bye.”
Naturally this phenomenon militated against fruitful correspond-
ence. Nevertheless, the helpless fury such letters engendetred: in-
dicated the students’ growing understandmg that letter writing
is a unique form of communication.

In short, correspondence makes it possible to develug a relat10n= :

'i' ship solely through the articulation of thoughts and feelings, and
. for that@reason students found it liberating. They found them-
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selves able to express thoughts and feelmgs w1thuut concern for’
—— j:hé myflad o
shlps carried. on in physical proximity. So while they yvere denied
the rich, multl-facetéd interaction available to pec&ple in gne
anpther’s presence, they were also e‘{empted from the 1nh1b1t1(:msn
and they could ‘be uniquely precise, open and bold. Our students

¥ seized this opportunity and found a taste for writing we hope will
remain with them fof a long time to come. ) ‘
' i
aa,._t’\.
&
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mplications and responsibilities that attend. relation- |,
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- VVMost Enghsh teachers ccxmphcate the teaching of wntmg My sug=
- gestion is simple: let students write. Walk down your high Sc;hool

__,cnpndc:r and peek in the doars of the Enghsh classes \A:e the;

= dlffererlt Wnters T

- students writing?. -
'_ We teachers have c:onvmcéd ourselves that WTltlflg isa serious-
‘and complex. task. UnfDrtunately, too many students beheve us.-
We begin with drills for pronoun referem:e subject/verb ag:eement
" verb con51stency, active and passive voice, and vocabulary. By theA’ D
time we allow students te write, and after we have forced themto. . . -
 read thousands of poorly, written exercises, we have “convinced - . '
. them of the' truth in the old cliché, “It’s not what you say-that-
matters, but how you say-it.” ‘Angl then we wonder wgﬂ; students -
‘hate Enghsh We have. transfx}nned what ¢an be the nmst exciting
-class in high school into the most dull and hated class in a student’ 8 .7
‘memory. English is a subject without a subject. It-is an academic B
- form waiting for the students to supply the humancontact.
-+* Each day I'meet with five English classes, a total of 14'7 students.
- The weekly format I follow is similar in each of theg& five classes,’
but the content shifts W1th each class becauSe I am wcn:kmg WJ;th~

‘ Maﬂdaf cor A
‘For the first ten minutes the class brainbtornds £ % e/ e
about. Students discuss and jot down topics Whlch in erest the;—-v _

Eai:h student thEIl f:.hooses one c:)f thesg t0p1cs nd ertes ngtes ér.

3 topm When the. ﬁudenj 15 ctmvmced he knnws éﬁough abqut té

topic, he begins the- first draft. The paper may b primarily de- ] .

:'r"scnptlve, na:ratwe persuaswe or any- Dther nort 1c:t1cmal type. S
' T ,
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._:C)ften the&? tudent isn’t aware what “type” of paper he or she is
: wntmg Sub;e&ts range from the description of a rat to the pro-

‘posal that the school initiate a gymnastics .rogram. Most students

choose topics more easily’; 3fter thE‘second or third week. I requlre
only.that the student-be interested in that topic. &

- As studEnts individually develup their topics, I sit at my desk,
choose rnme, and write for-at. least five minutes. This tactic is :

_important:-1 do. not immediately walk around to help students =

" wants to disturb me, or any other:

wha are “stuck ” and they learn tc: rely upon themselves More

essay Fma]ly my wntlng estal:r"shes a qulet atmosphere no one. )
riter. -
After five minutes I walk to a desk in the back “of the room.

‘Now students come back, 1nd1v1dually and quietly, for assistance

and suggestions. In -addjtion, there are two desks in the rear corner.

for student- to-student ‘conferences. No conference lasts more than

three or four minutés, whether it is with me: or with another
student. The two desks for student conférences ‘acknowledge to:
students that théy can help one another. They also prevent chatter
in the classroom by designating an’ area for. discussion. When
students aren’t v151t1ng me m the rear of the room, I write my first
draft. . :

For iMon_day night‘s homewark, studénts continue writing the
first draft. : : ' o

Tuesday ™ ' R

Students continue to write the first draft. I take attendance quietly.
There is no discussion in this class, excépt the conferences in the
rear of the room. For the flrst ten minutes of. class, however,
everyone writes. ‘fatggm at my desk and w:ite, too. Again, when I
move to a desk in the rear, students can see me, or one another

‘for help. ¢

Now I help them, individually, to add ideas and details, to echtg

Extfﬁeous words, to.shift the focus of the essay. Our azm is to

compiete the first draft by the end of Tuesday’s class. If a student
completes the first draft during Tuesday’s class, he begins revising
1mmedlately s

Students can improve their essays w1thout the teacher’s direct
help. I urge them to read théir first drafts aloud and to make cor-

_rections on the paper as they read. I urge them to read their first
" draft to parents, brothers, sisters, friends—anyone who will listen.
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VI w;mt the writer to have an-audience. Stuclents need to know that'”
someone wants tc: read r:listen to then‘ wntmg, not ]ust to cor-

7

Weﬂnesd;fy
4";1 g e s’a.f

* cu‘c} /We pass our papers around the clrcle and read, The qmet is

brg#n by an occasional .giggle. Usually one student»fﬂoks at me

vith a pained expression which translates, “I can’t read Leonard’s

.- writing.” I nod and secretly acknowledge the dilemma, urging him

_ito be patient. Again, the purpose of this class lS to have someone
* other than the English teacher read the student’s paper.

" Itis nﬁpt:trt:aﬂt that I pass my essay around with the others. It
‘stresses my ‘role as wnter/edltor not teachérlgrader Also, students’
read more carefully and quietly. One week, when I had not written
an essay, I walked around the circle. I discovered that the students

H kept looking up-at me and awszy from their essays. I was an in-
¢ . trusive force, an extraneaus moderator who was not participating
l;)ut poli¢ing. The students rightfully resent,ed my role because I
. was nolonger sharing with them. :
Durihg Wednesday’s class we read some papers completely With
. others, depending on how ‘much time we have, we revise introduc-
. tory sentences, suggest new titles, rewrite last pa:ag:aphs orunder’ ™
- line words we like. The prmlary focus in this class is perceptive
B readmg, our secondary aim is pa,sltwe specific comment.
Wednesddy night'’s homewc;rk Fach stident takeshome another
©  student’s essay and.writes. ﬁ:gf]hree;part evaluatmn of that essay for
_ the student-writer. '
The first part of the evaluation is a brief paragragh in, which the
“-.._evaluator responds-as a reader, not as a substitute Enghsh teacher,
smcl writes what he or she thought ‘the point of the essay was, what
“the essay ‘may have reminded him or her of, or what he or she
found mast interesting. :
In the second. part of the evaluatmn, the evaluator lists ten

., specific Strengths of the essay. Sometun’gs this is difficult—especially

for students who have never received back a paper from an English

" teacher who specified strengths. Here the student evaluator notes
.the use of a good word, a sentence which contains no extraneous
“words, ‘a sentence which ‘‘shows,’™ a catchy title, an .effective:

€=
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tranatmﬂ, a snappy ending. These evaluatlons becorne more com-
prehenswe as the course progresses. In the first weeks some. stu-
" dents don’t know what parallelism is or what makes an effer:tlve
“transition. And some still can’t tead Leonard’s writing. This leads
“to the third part of the evaluation. . . : _
- In thig section the student evaluatbr makes two specific sugges-
‘tions—only two. The rule of speeﬁlt:lty can be broken only fc:r one
generalization: “Please write more neatly." v Suggestlons vary in
: compleglty some recommend the addition of a'comma, and somé
* recommend the revision’ of the final paragraph. In either case, the

- evaluator not only makes the suggestion, but writes out the sug-
gested change. If I suggest a different lead sentence, I wnte oneI

' thmkﬁgll work.’

Thursday
_In Thursday s class, students exchange and discuss the evaluatlons
<. and essays. Durmg this class I move from couple to couple, ask
'questions, listen” to comments, and collect three essays which
recewed positive responses. I make copies of these essays, with the -
permission of the writers, for Friday’s class. After thediscussions
are completed, students begin rev151ng that second draft. '
Thursday and Friday nights s homework: revise and :ewnte the
second draft. Often this third draft is significantly different from

point for an essay in the following week.
At the éqncluslon of Thufdsays i:lass' eac:h student signs a paper
- up énd post them on ‘tha bulletm boa:d in class on Frlday In one -
“-month, my students discover five hundred or more topics to WIltE
about. These- lists esentuallybecome our greatest resource.
T ' [ - L]
Fﬁday

‘Friday is our pow-wow. We sit in‘a cu*c:le to discuss copies of three

+ student essays. However, for our fir:. -ollaborative look at an

essay I begin.with one.of mine. This - :cy is often embarrassing,
but it serves an important purpose. First, students discover that I

.am a writer and, secondly, that I’'m human. I explain that I dislike

too mm_:h ,r;ega,tlve crit Jg‘l‘g m and that I work better wh_enAI m en-

B

g
oo
<

Fa

>

" the first. It is common for the third draft to become &z starting .
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» cauraged I ask students to avmd phony commendatléﬁs but to
point out words, sentences, or paragraphs they like. :

Usually a brave hand will sneak up and the student will sa}!, “I

liked the third paragraph.” Everyone looks to the third paragraph.

“Does anyone else like the third parag:aph'? Whaﬁ’s in there that!.

-+ you like?” =
Slowly we-get more specific. We pursue these strengths for ten

mmuteg Then for five mmutes students offer suggestmns far

o In mﬂst of my classes I agree with about half of the student
. .suggestions, and I make these changes right there on my rough |

.draft. About one-fourth of the suggestions are possibilities, but I
explain why I like it my way. The remaining one-fourth are sug-
gestions which are maccurate and fellow students argue about
them. I listen. Qulckly ‘my f:fteen minutes pass. I distribute the
next paper and for ten min we discuss specific strengths. Then
we make suggestions+for’
" minutes for the third paper:. .
-During" this class each student pa:tlmpates in the process :::f

understanding and improving an essay. We try to avoid two thmgs :

phony praise and making the writer feel as:if he or she is on trial.

-An occasional reminder about your own: en51t1v1ty is ‘helpful, .=~

Friday night’s homework: complete the th

. During the writing classes on Monday anc Tuesday, I encou:agé :

" students to move their desks so they aren’t facing one another.
" Some students enjoy facing the windows, some like facing the
corner, and a few enjoy “vriting at the large “teacher’s” desk,

The respon51bﬂ1ty for the success of the_class is shared between
teacher and students. The teacher is not accountable for the work,

- the students are. If a student hasn’t completed an ‘evaluation, it’s:

his or her responsibility to explain to the other student (who spent

part ‘of his previous night trying to h o+ fellow:student). They

“’I’éa:n together by relying upon oneanc:i:.r.i. 'importantfor them
to realize that one writer’s attitude a; x *‘t; : ars’in the class. The

: vzoncept of shared regpon51bﬂ1ty alsoaffc: 7. n teacher g evaluatnjn
methods. -

'nutes We use the last fifteen

ae

Every student has # folder contammg each. draft of an essay and -

each evaluation. These are numbered . consecutively and dated. I
-evaluate their work by taking home .each sttident’s folder - every
three weeks and scanriing it qun:kly, noting quantity, then quahty
If a student 15 mlssmg a revision or an evaluatmn, his or her wark‘
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9 is":unsatisfa&my, During this review I note:students who are §00,
‘ere on the evaluations‘and students whigneed more individual
tstance. ] write brief niotes to each studeg¥about the work inhis.
foldet, noting stréngths, one or two weaknesses, and whether *
» T'Want that student to see me for exira help. , , R
*" A student whose wrifing abffity is poor but who completes
- every essay-ard evaluation.deserves a high .grade. The .reason is. -
simple: I can help. that student become a better writer if he or she
works hard, That is all I ask- 1 do not grade individual papers and
* do not read everything each student writes. I am not only unable
but unwilling to perform, such a service. Most writers do not have
~ readers for all their Writing, and "they are not graded on daily
 » quizzes and exercises.- . ’ T
It takes weeks to convince students that they are writers, and
weeks to convirice them that you are a writer. Simplify the teaching
“of writing: letyyour students write—and write with them. :

:

v o S

. o, .- . B ] .
: . Ty



Reversmg the Revision “Blues” . -

4 fe 7 ' ’ B
.
_ Alice Glarden Brand
i ~ Rutgers, The State University
( R B .
True, the class had chscussed how real concerns generate powerful v
* sWriting. The teacher hadt talked about the importance of writing ;

i‘. “from personral experience. “Don’t rejett any idea,” the teacher had
‘cautiohed. (That can come later.) “First.get it all down.” Well, the
j_ rperiod-ended before the teacher had made a case fot revision, and
iy’ the students h&d followed their instructor’s wc:rds—hterally
* One " hundre a.nd nineteen compositions. Some made little
sehse others were “witty, vivacious, even grievously- honest. Yet .
stﬁdents had been able to intuit® the motifs that constitute an - -
: ’,jg stqry natura] or perscmal dlsaster ﬁalence subversxve '

Even,  those who are wﬂlm? ‘

_,-,s:an’t revlse chgw 7 5 f
_':A;%gcept f“?l‘ a paiunctory neatening

don’t: knmv w

‘revision'* biues the teacher plans a
series of activitiok it ,ﬂaﬂe the resistance to rewriting by equlp-_

- ping students with spemfxc revxsmg strategies. Eigst, the téacher L
" examines student papers: for - seriténces, paragraphs, and whole -
‘ stories whobd arra of flaws is- -offset by the potentla!, of theirideas. 2E
To safegua:d studént atmﬁyrmf:y *the*teacher Iec.g:ples the wntmgs o
' tlltemtum onto transpz&ﬁnmes A '

r

¥ Phase I . . 7
The teacher Qpens with a bnef purpose-setting statem®nt/“We are, B _' .
going to be looking at some of your first writingg. ,At first Lmay
be doing too much of the talking; héi’wever before long'you’'ll be . -
doing more talking and more writing. And it aill be through discus-

/ - . I

R
oy
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sion anclx«rit'mg that we’ll leakn, me included.” The teacher flashes

on the screen & sequence of serl ence su&%f as: e 5

- : .. _ S

My rogm, I share it with my siter. "~ P EIRR
Paul is a husband and fath,er‘nf‘E et .

As the train went around the corner it, speeded up'so fast that
‘train seemed 2 Jt would fly right af the train tracks.

" The tgacher shauld affirm the i;nherent wcsrth %thé selectipns but

L

el
"

emphasize that teacher and class Gan togethermike them bétter.
* -The group identifies.spe ling errors, trims away obvious redun- 7

. dancles Iﬂbr:srs over.aconfusior in logic,, ‘and practices rudimentary

embedding. Most impogfanty they've. caught-on, "They are sparked

by tha cémfgrtable leye Ex’f challenge and their success. . =

i

Enthuslasr?l at tage vis fragile, so- as stillents moxe to longer
{but not nec:essa:jly mr:vré r:omphcated) passages, the teacher should
dvoid” dwal_]mg ‘off* tacha -detail. There sflll rerhains a vu‘tually
bottomless stﬁgﬁpﬂe of ailments whlch -the gIoup is begmnmg to
,acg{le w:,th almc;st sadlstn: glee ' -

It ‘was abaut in ) the summer gmj my brothers a,nd I just got
dané finishing building a room down our cellar. The room
¢ -was to keep nakes i in. - e <

C “of relative clauses, OfHers=try consolidatiofis that -
cost thern sxg‘mflcant details. But the sroup continues to pr%Epse a-

} .
ThE f]:st nepau’!;.fforts are astonlshl}%lgr c,lurns; Some st dents

- variety of @tmctures until intention ‘and syntax fatch.

This next e:iam[ﬂe Eimtes a different kind of serutiny:

5 e
T_here were ma‘iy%‘;mtmg?l‘ays in my, lle bu§ one which has -

G left a ma:k &n my.life i is rnytfu'st dog.. .- @
. V¥

- The teagﬁ‘ler graphmaily ( but playful].y)'dgmonstrates on Risa’s a}!? .

the kind of fark*the dogin-fact daes not make, and a mund
rewardmg‘ ‘Ah” is i.cappl! And revising proceeds, ‘

"Almeosta dtguble cr&stlc this example_provides an Dppartumty
for sports. ‘buffs to flex their syntac:tlc muscles:

s whose I’l"u‘ﬁE‘%\ arg blurred and me,

e DI 4

At the” six \pan, 4 people ‘were left Mark, and 2 Dthé’ people
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The m: fevel iricreases as does the number of revisions c:t:v]le::tlvely
attemp id by stqdents for this, the:r most damandmg passage thus
é
Eame students Eggenment at thé chall{boa;d Others find that
' double’ spacing in notebooks prevides them with syntac,tlc elbow, - %
. room. Finally, the original and'the best :efonnulatlons are scgﬁ : :
N mzed sxde by Eldé at the boaId

Piiase’III
. r

. .As the pmgra,m pmceeds, the teachef consciously avoids evalua--

' .tlon Exstead the teacher circulates informally, monitaring progress
thmugh the qual;ty of student participation and by perusing revi-

~ sions students have jotted down in their notebooks. Studefts are
gﬁsw.ns relaxed; indeed, they are becoming engrossed .

- Therevisifg process goes on at every level: the word, the sentenc:e, e

- the paragraph, and the c:arnposxtlon unit. Aslower crdersof ertmg

- begin to take care of them%elves ‘students move to regrganizing at
amore thlStlE level The te%cher alludes to the rcle t:)f an ed]tor tc)

. Dnes headed for pubhcatmn But they need the flmshmg touches

. of an experF, and you’reit,
“The ideas are sound.:Y e concemed with the stor*es ma,kmg
sense_for your readers. ba. -they develop in ways that are clear and
interesting? How much ‘tampering’ with an author’s words can
you, as editors, do before the original vocabulary and perhaps even,
the author’s meaning are lost?”’ =t .

The first sto 15 flashed on thg screen:’

The sun was anutlful it- was early summer. my best glrlfnend oy -
- who lives in New York. Owns 2 horses. This is the time of yeaf ta ’(
break in the horses. There was my favnr]j;a orse whos nume was g .
t awasalowed to break him igf Cindy my frignd had ﬁ
Sitver Sunsel® guess that I didn’t have'thessatidle
1 a ted to buck and run widly. Well allofa sudden’
he “cathe to”4 ffnce. -He stopped short. The saddle slid- down his
neck fo ﬁﬁad andg I fell Bff. All that Cindy did was stqnd there
- and laugh 1 got upiand started tp,lﬁugh too. . ‘

i Studentd can 1den%y the: settmg, characters, ﬂuectmn of cau-,
- sality, ah¢d comical climax. The teacher then-plots onfo a tnangle -
. the ,}é’*vels of narrative apstraction that move roughly. from the.
: general t the pi‘gtn:ulair With mmmlal }pmmptmg, stuﬁits begm
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't sketch tnaﬂgles and to f1t events ms;de them. Further discussion
. .leads to arefinement of the basic triangular pa\“:f%m ‘that is, a two-

pa:ag:aph breakdown that sepasates the geners settmg‘fmm the - :
particulars of the episode (see Figure 1). . Ry L §§§
% ) ) é -

= 4 S .;A
General Settmg ) j ! - Vi,

1.'Saddle

{ 3
. 2. Ride
. ) 3. Fall LF
N * ) 4, Laughter /- . )
F

Fig. 1. Using a triangle diajram, Yeacher and class ean plot the levels of narrative ab-
’t?aﬁﬁﬁﬁ ina stary. T : ) ‘% -

: IrL praceedmg with this level of revision, the teat:her encourages :
'Haboratlan Some sLudents w1th thew:ral m‘i’pulse that accom- = |

. {'"“ alorle seerﬂmg o rewnte fror_n a senes czrf mental Frials. Whatever -
) ‘the arran rement, thet,nmsy exper entatlon that accompanies the - '_
hathy' :«u}g to result in stylistic * ™

viewed by the class

6 task is apt to revefse any impending’
im rove:nents Thé: efforts of two gr [
o gwa the Dpaque pro_]ector .
_‘_‘,}-“? R ?ﬁ N e T i T '
Lo , Stuart’s group: S i"
g’ﬁt ‘the early%}.lmmer I went. tcn my frlend C‘mdy ht:use in New‘ w=R
York 'who hag 2 horses. This is the time nf year to break in the
" Horses. favorite horses’ name was Silver Mist and I wasallowec
to break him in. Cindy had her own horse, Silver Sunset. ., 4., . Y
;s{fdnn t thirik I had the saddle on right and the horse started \.% :
buck and go wild. All of suddeﬁ there wa{s a fence and he stopped - ‘
_short. The saddle slid down his neck to his head and I fell c\ff ,?{
« Cindy just watched and laughed, I go up and laughed too. 7

\‘

2 . e Phyllis’s group: ,' 2 Y ' : o
MR SRR My best glrlfﬂend who lives in New Yark, nwne§ to hnrses Durmg \ .

¥ . . - theearly part afzthc SUmmer; I went tn v:snt her and help her break { '
*in the lrorsgs. ) v " . . \

Iy friefdd n‘&y;has her own'horse, named Silver Suns J

let/me break"in mycfdvoite ohe Silver Mist. T A
"ol guess I didn’t ha]v.z the saddle on tlghtermugh becau%asﬁ 1
s I got on him, he started to buck and run w ‘ly ¢glaumeto a

- t‘t:- 1ce .1) 1! he, Stﬁppé‘d short throwing me and the saddlé’bn the = -

. graurd{)ly friend and I started ngt!m;_ as bt up fmk{r:ff of-

e ‘the é tﬁmd S . ( . - ~

e < '
- E - ‘4‘ ’7)




Reversing the Revision *'Blues”

;lj{é class agrees that StUart’s group has made a number of’im- .
- prevements. However, déspite its questionable middle paragraph, =,+*:
tieé revision of Phyllis’s roup is soundly acclaimed as ‘‘better, easier’
-to read.”"And the students can explain vgly Dan and Lori point™
~ to some deleﬁci‘ns, Philip: and John notice vanaﬂt.iémrd orders. By
' ;-way of cén thatmg ‘what th y have learned the gmup spendse—x
- geveral m lentd rying. out, %r ' ~
. tern:es, testmg }é’i‘ EmseivFg
¢ sense.” :
I Gr;gér to cancentrate on the prog'ris 7
focus, fhe sames<story is again fitted tola tnangula: rePresentatlon
and its spec%’lc; items of information are sortelae&ntl y. Motic’ (;; ﬁj
1

vated by the n--pulée ‘to make sense of the actlon students: beglrﬁ—' N
the-sheer Sp\ '+ of the task, and end up with diagrams something
llke that 3 . Fizure 2. )

1. Oidn’t have saddle on tic ht
2.Got an him  ~

3, Bucks and  runs wild -

. 4. Came to ‘fence :

;% 5t ed short

#6, Saddle slid own tq head &

@ 7. z N off -

87 Laughter /'

B
.4 %
o

\, Ce . = ,* L “ ) - . F.
Figr 2 Aftef anather rmﬁwd nf revisians, the tnangular dlagram can a%am be usefuﬁp
U shﬁvlng tHé P%gressme narmwmg of narrative focus. - . e - g{%% -

R L : k -
Thls pr cess enableg students to campare systematically their revi-/
i sions, with the original (and*coin®idéntally enables Phyllis’s group f f .

to' regoghizdthat they mcarfeutly concluded that both saddle and i

s autl'fa fékofithe horse)’ : \i .

By now, the _group is lesg and; less. mtumdated by Yhe written

wﬁ‘d Some students are evert wij lmg tg shed the pré ECthE shell

_—

h&f stmfy o nﬂ o ] % ; DA ;,,

My mum I Qfﬂre With my sister. She keeps the room in a com-
> . plete*nfed ~Sewhat I do is-through her junk ‘on her side of the . .
> IDOM. . hmughs a spoll little brat fit. I'm my sisters scapegoat o
abnut uu rmjm i itsa n\ 5 "Lnﬁ’dlcﬂ it. ‘gius ﬁandnn ignm;e % S
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I hate being the middle childit’s dlsgilestmg, Igetin the middle
of everything!!! When T’ m - fighting with my sistér mg hmther
picks on me and if I'm fighting with my brother my i
_his sidé. Maybe it will all change when I.get older.

Students tespond by exchanging perspnal horror stories for a bois-
‘terous fifteén minutes. Then, to get a head start ¢ ““ﬁt}mdual
reformulations, the entire cléfbs decides on some orth
mechanical ¢orréctions and toys with one or two se

5 . idatioms. RegardEg deletions, sotne arg{ue that “spoil litile hrat it
is dlspensable “The teacher polls the grqup. Many vgte to retain

the expression but aren’t suré why. The tpacher | prafgsts, “‘Does it

¥ give you the picture you think Lori 1ntenﬁ'?“ After séme ammated
= debate, mbst agree it does. ‘‘Then, if it works for you, -perhaps it
%‘ﬂ " :should stay,’f the teacher offers in an open-ended response. ,

class and risks an almost,complete paragraph inversion, reasoning

- = ' _._ that *“being a “middle child is a bigger cﬁegory than is being a
Vel specific, sisterj Steve&gnfmues “The story’ eally has to do w1th
C. dor and herlsister . keir particular bedroom.” But, because

. Steve “likes Logi’s endmg,” he retains it in its cmgmal pDSltlon His
reformulation: \ S

&

I hate being tl e middle child. I get in the middle of everything. .

i lf' veryone isagainst me. Whenl mﬁghtmg with my_brother’
L e other one starts in. '
-1 shirﬂmy room with my sister. She keeps the room in a big
mess. So I throw her junk-on her side of Ehe room and when I do

: . she throws a spoiled little brat fit. I am my’little sister’s scapegoat
} : ¥  about our room. If its a mess “Lori did it.” So now I dmﬁ ignore
A her I just tease her. I hope it will all change when I get older.

. " Though most stydents still make the more complex syntactic
alterations guardedly, théy are at least not afraid to try. And for-

virtually all students this activity has been a real eye-opéner: a g

~ hands-on experience in which they have become liberated from

g ent progress in performing these lggu:al and linguistic manipu-
ﬁhplex rgatenal or may go on to rewark a narrative in detail.
which stugtents are working, the teacher may select one last

xemphfles the authenticity, .th ' earnestness, the self- c:onscmu%ﬂ
cdpacity of student’ to project tlrernsalves intoa narratwe

Steve is moré advanced in %his revising skills than mamiin ther ;

o

b, absplutism of the written word. At thlS point, depa@cjmg on
e, the class mayrattémpt more hohstu:: revisions of increasingly *
ébsewmg the growing control over written language and the zeal

\ 7 sfary Lfor rew%mn b%y the class. ﬁ[‘)ar’l 5 autoblog‘raphlcal adventure :
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"I rémeﬁ!ber one dSy two summe:s aga on my vgcatmn w:th my
'famlly We were at Cape Cod. So me, and my little brother decided

to go fishing. So we got our fishirig equitment and walked to a.
peer. It was arough day the waves were smacknqgg against the shores.

It was-a long walk. When we got there we got-out our equitment

and started to fish into the roaring ocean. We were fishing anx-

iously until my brother yell and erying. I suddenly drop my rod

in fright and ran over to him. I saw his finger got hooked by the

hook. The sweat pouring down my forehead I tried to pull the - &~ | °
hook out gently, but it didn’t. So as easily as possible I yanked it -
out and we got our equitment and started to walk home. My
brother wasn't crying any more. When we got horie my family
was out so I though and then soaked it in hot soapy water, Then
I went out to put my equitment in the house when I notice my
tackle box was gone. I left it I'said I told my brother and ran and
ren in frieght but the long distance didn’t stop me, And the swegt-
coming dowimy body like rain. But finally I got there and luckly

: \ the tackle box was sitting right where I left it. So I walked home,

Dan s piece is laden with errors and immaturities. But because it
;represent’s the potential intrinsic tb studént experience, the teacher
-adopts a tactic that will enable students to proceed more autono- -

nmusly and to wo:k more mtlmately Students now work in pairs.
Baskd on the techmques learned earlier as a group, partners ex-.

A chian . and respond to each other’s revisions, sharing in (or, more
aptly, wrestlmg thh) the process untﬂ both wrlter and readex‘
pose mtelhgibly and ccnvmcmgly <
To summarize, this appfoach begins by encou:aﬁmg the stucf"' nt’s
natural voice to flood the Page and then endeavors to bring that
voice under control. Situation- speclflc the revision program squares
with student needs, interests, and abilities. It is equally applicable
to lower order language skﬂls and more complicated orders of
linguistic and logical detail and abstraction. It avoids the passivity
of formal L \guage instruction and is an appropriate accompani-
ment to ff""”-antmg Fmally, these revision tactlcs tap personal

i

: jzmg and 1nteg‘ratzve a(;t G
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1Roger Wlﬁitlcck 7
Univeréity of Hav

-t

The days on which 4ue§é‘usually days lost to instrue-
 tion. If you've mar! . ¥ fes .. 7 assignment, most, students will not
_have read it; they were up late he night before writing their papers.
Some time ago ' gave up the Gtiod thaf on days like these we
would move on to sorething ;zewi-‘%id for a while I devoted the
class hour to ex »loring the toic my students had just written on.
But most student: wvere still s caught up in their own words that
they. gouldn’t listen iv what others had tosay. As they sat in class,
they were still thinking about what they had written the night !
before, still struggling to make it clear. In broad daylight, many !
did not know whether they had won or lost, whether their papers
 were. good or bad, And some no longer cared. In general, they -:
\qie're unable to stand back from what they had just written. .~ v
"A year ago, I came to the conclusion that the best thing I cound
do'as a teacher on days papers came in was tothelp the paper-writerg
to put some distance between themselves and what they Had'jus
written—to stand back' from it, to look at it, to put it into pet
spective. There are several things I now ask my students t¢ do-
« beforg they hand their papers in. L ' .
- Usually. I have them start off by finding, and marking with an ~
asterisk, the baragaﬁh in their paper that they like best and think;
is -hest. 1 then. ask them;to turn to the person next to them and
at- paragra ad—the person with the longest hair, gokg
xercise dtcomplishes several things. Like)
pusHily o two, it Wil everyone up, gets everyone into the class-
7 i@t@egﬁiesent fnoment.. And all have a.hapce to share .
i §fhiey have written with someone other tham the ‘teacher and -
to get an immediate_response to it. (It may bes#t week or longer
before they get my response.) At the end:of-this part of the exer- *

- D{g,\jtiiclass is much livelier than it was a féw minutes before.

: = = ! v A REY Lot




. 5 An EIEFCLSE fr:r t{lé\Bay\?apersAfe Due e, 85

‘ 1 then ask,, my sﬁidents ) take out a blank piece of ] paper I tell
“_ thém that 1 Will ask them to write down a number of things.about
theu‘ papers. They will have a minute or two to answer each questlan :
.or, respond tD e% statement. They shouldn’t think too much
. ‘aboyt their respofiges; “Write the first thing that comes to I‘n}nd e
"4 tell them. I make it clear that I won’t read what they wnte until
I have flmshed rnarl{mgithem papers and have recorded their gi‘adesﬁ
o in short, that what ‘they sa¥ will not mﬂuence or prejudice me in
™ my evaiuatltm of their work. : .- -
. Here are some of the thmgs I ask students about their papers (Iu
va:y_ the list frdm tl.lTlE’ to fime, dropplng some 1tems and addmé
others.) v _ ﬁ!!

. 1. What makes the paragraph you read to the pefson next to
' -you good—Dbetter than any other in your paper?
(" '2. What was the biggest problem you had in writing this paper?
o : Describe it. Did- you solve it? How? If you dldn 't what
ha[;uiw%na:l';l ‘ . ¢

what—lf anythmg**would yQu do WIth lt'?
4. - Tell me $omething you learned about...._. - . (the
© title of the llterary WOI‘k they dealt w1th) in wrltmg this -
paper. .
' Tell me somethmg yau léa,rnad but cguldn’t get mtip»your

[

paper. y : -
, 6. Tell me :.Qmethmg thw ‘;}',’surjpr‘isegi_._you #s you wrote yt::jur;, )
. . paper. - SR ‘o :
7. Tell me ngetl}mg you’_léar’inédﬂ about yourself asyb Wrot}z )
your paper : . :

8. IS ther& anythmg Els' 4

D s - : What L‘Tﬂd? do. ynu th HREAS
o _“they had to a@e on a ghglk
11>@1'Wh3t gr'lde do you,#fink 1

How students Tes pond is almost glways illuminating and-occa-
siorially %urpnsmg We'sometimes forget,I think,-what good judges ,
' of thﬂu‘ Wn é&ork %tud@nt% can-he. They knawwz hat is good and~

here thur ere, they aren ’t,

: wh;lt is




o ready, graded the paper produced by their, effort I can at least

Iy

_Of course, they aren’t always 'awa;re that they }mcxw -and one of

- also gives them a chance tﬁput fhe Wi

. the writer’s response, I know that we disagree and I can act on my -

86 6 : o Gsitting]naalugd in Camﬁasiﬁg- o

the values of the exercise.is that it héfps tharn to begame ‘qware It -
behi

‘When 1 asked a recent class to
student wrote 1 fE!El reheved ;D

]Db ”:Anqther concludéd “It 5 llk 20 seerg yeur papér as |

weren't attached to it.”” Sever:! students told me that. 1t wab hard
to do the exercise. One said: “I'm trying to be petfectly honest in
anmermg the questlons, but sometimes I just feel uncornfortable

Maybe it’s because the truth does hurt a little bit.” But most
studentsliked doing the exercise; as one student observed, “It gives
me a chance to say .the little things that I would not orclma:lly
tell a teacher.” ' ¢
Students do tell me things that they can’t tellme in their papér*gi T
for example, that they put a lot of time and effort mto their papers
and they’re afraid this may not show. In such LE,SES although by
the time I read what they have written in. the exercise I have al- - A

acknowledge that effort. Often, my comment on a paper ‘will say
the same thing the student said in the exeggnse and I feel as if ou
minds have met. If -my response ‘to.a paper is quite dlfferentfrom

knowledge—either by wntmg a note pr by suggesting a conference,

: But, in general, students are very go%}j judges of their own:work.

Reading what a student has wfitten about his or her work

" immediately after ] have read the work itself is a kind of bonus %

for me. Having finished marking a paper, § can relax for a moment
and read what the student thoughtabout the.work, where’ it-was

=§’rrong and where weak. [ can find dut what the student got out 6§ "

thmp‘ the assignment. At’s- as. if I were reading short letters fromy
*my students, pmstscnpts tmtheﬂr papers. Usually I add a shbrt; qumk
note of my own, letting the student know:-that I have heard- what

; ‘he or she has‘said. The studernts have fulfilled their obllgatmn as -

- as people again, ‘making this exercise valualleand in

. students by wrltmg the papers, and I haye fulfilled mine as the

tmc,hgf by judging what they have wntterj As I read and respond
to their comments, I feel-as if I am establishing gonta t with them

Et Hctive rmt g Ty
only on the day papers are due but also on the ays It follow. ® ’
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¢ Field Tmpst Engage . ¢

Ls.fameK Hﬂng ; ' ' - . .
@hm State Umversﬂ:y . _ ) ! R

Lv“_: :

3 =-5LIch as the lm:al hlstonca.l or art museum, The buses
,“teachers and parent-volunteers shepherd the students along ’
to meet the -official guide. There i5 an orderly tour.through the = ..

- exhibits, ped}aps a picnic lunch out on thse grdss, then back onthe = -
buses to. re to school. The trip has been a pleasant diversion )
for students e&ut their _participation has been rnamly p 1ve
Students weretold not to- touch not to talk they were tol
listen, tofsff ay with the group, to hurry along, v

Back in the classroom, students are glvgn time to express their
mpresslbns, answering sur:h questhflS as, “What did you see?”’or .
““What didayou like the most2” They are then typically assigned to - -~~~
wnte a p r on what they saw. 'I'he paper is handecl in, and the

There are, .hawaver EEfEﬂtxve ways of maj{mg the field tl’lp a
ﬁmgre pradm: ive a.ndc}mmlﬂng experience. EFIC, an altgmatwe”'
teacher ‘education program at®Ohio Stateé ﬁmversﬂ;y, has been

. especially, active 'in using field. Jtrips tc}'r,' rate all forms’ Df the .

language ar¥y. The prgservxce studen& in this ¥ program partlmpateu' .

.in-the kinds af expenences ‘that thiey will: evegtually use with — Y
. children. [ o Raly .

. First of all, they chﬁcse to ymt Only those placeg Wthh allow: -
students to wandef at their own pace, to take ample timeto abserve,

and where talking and discussion-are not dlsmptwe To HIUStrate,

- the kind of experience these students may have, let s cch-xsxder a " .-
. field trip to the zoo,
Before the trip the, teacher WSltS the zo~ otin } 1ts ]amt aﬂd e

areas of special intere . Using, this information, a’trip booklet § S

stlmq_!ate and‘gmde ubservatlon is ;jut togethér for’ each studenwg

'ﬂ,
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IR 5

Esch page mcludes EIlI'EEthﬂS at the t0p and ample space bel@w
i’m' wrltmg and/or sketchmg Some possible dlrect.lons - 'aé

1. Find ‘a section which egpema]ly lnterests you (bu‘ds IIQHS)
and sketch the layout of the cages, 1nd1catmg whe:e differ-
. ent animals are located.

SN2, Spend some time. observing one p“aﬁu:ula: anu:ns.l Regord
what it does, hmv it-looks, ‘what your own feelings are,

thing that ever happened to you here at the zoo? ‘
. 4. Record the sclentlflc names for c@mmOn animals. Retorci

‘names of animals y@u ve never seen before. Youcando some

word study back i in class.

- 3. Interview one of the zatﬂg&epel‘s or caretakers. ‘Samesuggested
.,* . questions you mlght ask: What do you do? What’s the. chrst o

5. Use this page for any Gther abservatmns or thgughts you rﬂay .

have.

: These ébaoklets need not be elabarate DlttDEd shéets stapled bc:i—
_gether with a cover page is.adequate. .

Before leaving for the zoo, students receive theu‘- booklets and
the teacher describes d:he l{mds of things they can do while there,
“Students are told they may work togther if they wish; at the saine
time they are encouraged to record personal impressions and obser-

. vations. Instead of trying.to cover everything superficially, students
_are gmded toward an in-depth e}ipéﬂence in-a.few areas.
After the field trip, comes the happy problern of what to do

with all the i meressmns lideas, and information that students have -

recorded in {ieu- booklets. One approach to plannmg used exten-
.sively by EPIC is to web -out ideas for follow- -up activities (see-
Flg‘ure 1) Each sourcé of mfmrmatmn ¢an be extended mto several

engmssed in mbservmg a partxcular aﬂu‘naj could sha,re their recm:d-~
ings, do additiohal research, and create a bulletm board of draw- . ~

S ings and written descnptlc:ns *Webbing, it shauld be stressed, is
done by the teacher to map out as many options as possible for
mtegratlng the language arts and the drontent areas (smence math,:
social studles)

}fs«’ <The starting point was a fleld tnp, but rather than bemg cmly

7 passlwe spectators at this_event, students actively participated in
gathermg information and recordmg their feelings and ideas. Back
in the classroom, the field trip became ar tmly meaningful stimylus
1o lamguage and thcmght _ LT 1

:
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" establishing a cee,:,;’:
casual ecnver&g%mn or rngmtammg (or not mamtammg) eye con-

SpeechBCommumtles R
in the Classmom ey

& - e . i P s e e
i i . oL T s W
I [ - §
o y T

Karen Hodges ' Va0
Umggszty of North Camhna at C‘Lhaﬂgtte DR SO

ce

;Perhsps the smgle md:st unpcrtant charactenstlc Df cnmmunma—
tmn*‘c:::a‘l 95 wntten—ls gense of audience, an- awarenéss that is
- emphasized in"the rhetorical pre;;ept that undztected communica-.

" tion not only lacks focus but also fails to demonstrate that discourse Y
is a%process of interaction among speaker (or writer), subject, and"-

audience. Any group’ of people brings together individual sets of
language rules that have resulted from diverse factors such as

-cultural and ethnic backgrnhnd years and types of schgalmg, and- .

persc:nal experiences with language. Because people Séldﬂﬂl it \Et}ier
stop to think about the rules of language they have assmﬂatedﬂ
such as ackncwledgmg an acquaintance with “How are ycau‘?" or -
physical distance from anothér person during

tact—it is difficult for'students to grasp | that rules of language differ

. from community to community and, from’ speaker to speaker

Thus when we wisely ask student writers to establish an audlence

for an essay, they may simply not have the knawledge to’ untier—

stand the- auchences .perspective, let alone select an -appropriate.
style. To hélp studerits become more aware of these variations in’
language rules, I ask my introductory linguistics class not only to
write languagé autobiographies but also to participate in a classroom -

exercise during which they divide into four speech, ccmmumtles s

establish the riles of language for ghese cgmmumtxes, and then

...attempt to interact \yith one another. Because the majority of these

| ‘-;student.s are prepariny to teach, I am hopeful that this exercise ‘will |

" not only make thém more sensitive to their own future c]assmam
-audiences but.will also suggést to therth a communication game that

they can use to help their students experience tTle campllcated
nature of the cczmmumcatmn pmcess

90
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Spee;‘;h C’ammumneg in the Classmam . . | i
C After the sﬁudents have gi‘auped themselves mtD fouf “commu- -
% mtles," 1 tell them that they are to establish among themselves the
\ langﬂage rules for their newly-formed communities, espeglaﬂy those .
" .considered' appropriaté for a social gathering at Whlch they will

- meet “strangers“ from anﬂther community. I alse give them some . '

genenal gm €lihes for consideration, stressing: that they Ehauld )
bypaﬁs es csf theu: own natiye cgmmumhes o

Ee

1 i What physical dlstance from another person is used for casual
" conversation? IS touching considered ax:eeptéble in speech

. ; cammumty X U
e\ ' 2. What kinds of gestures body actmn, eye cgntact shcnul«:l
SR accompany speech? * ‘

\ ‘ 3. “What is the appraprlate msmier far add:essmg a stl‘a.nger ;
- “socially—Mr., Mrs., Miss, Ms.; Sir, Madam; first names; “Hey,. .
LR ,,‘buddy”,use of honorifics? ¢ . '
4. »Is guperﬁclal small talk’” acceptable for estabhshmg contact?

N 5, What topics are considered & spropriate for asamal gathering?

DN IS ‘What is'taboo? /3 . :

\' " Does speech cﬂmmumty X think, it more acceptable to
erlgage in ping-pong dialogue, to talk nonstop, or to, llsten )
attEntwely'? Wheo mxtzates cnnversatmn‘?

7 _DGES speech community X make a:ny dlstmctlcns between
LA male and female language‘? :

. 8. _What level of style-xformal or slang—is appmpnate? What
o Qg‘f e;lf mt@matmnal pattern(s)?- :

Wh\en each of the four gmups has estabh&.hed itself a\s a cummu- -
nity by means of agreed-upon language rules, I clear aspace at the'

-~ \front a:ifg:he room and bring tagether two of the communities to -

_interact, réminding them that initial awkwardness is always a part
" of ‘meeting strangers socially. The rest of the class watches the.
, results‘, which neyer fail to be both funny and informative. It alwayg'
" seems o bappen for example, that speech community A has
decided that aggressweness is appropriate for social’ interaction

.- while community B Has opted for reticence. Not only does noreal -
) . ¢ommunication result “in such a circumstance, but the students

~ thiemselves find' that they feel strange in eith r_mle and in the pro-

- cess disgover thag their own native communities obviously believe
in some sor} of mr{idle ground bet\véen the two pxtremes. In fact,

[
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.92 ';r . _ Getting Involved in C‘aﬁipasiﬁg S

one student whose classroom- speech. community endorsed per-

o sonal clogeness during canVersaﬁimi found she could not comply,

50 mg;amed was distancing in her owil community.
After the “social gathering” dlsapates usually helped by uncon-
.trollable laughter, the rest of the class suggests the rules that each

., speech cz:mmumty must have been following; the patfticipants

t then explain how they felt trying to follow the rules, After this
- discussion, the remaining two speech communities find themselves, -
‘in turn, at a social gathering while the first two groups become the
spectatar—analysts The culmination of the exercise is a solid dis-
~ cussion -of established rules in the students’ own community, such
as“the socially important thc:ugh semantically empty “How are
~ you?” and the interesting rhythm of altemating speakers in con- -
© versations—most peaple even hesltate to answera phone in mid- mg,

for example.

My rationale for this exercise was to bring home to‘%tudeuts the .
' importance of sense of audience; to that I would sEﬁplygdd that
since language Ta process, the teaching of language, jnust of
neeesszty, involve the students. To stand in fropt of a “classroom
and lecture abr:mt how language rules’ vary. f:rcnm community to.

cammunlty and about how the' speaker-writer must adapt- to - -

specific situations in order to eommunicaté is to negate through”.
boor example the very nsture of the .sub_]er:t matter.
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Playmg with Tools: -~ .~
| A Hands-()n Appmach to PQetry ;

. L L. ) N 7 . l ; N ) " .
Wﬂ/].‘llﬂu Lat.ocha S 'v i -
: Morgan Park Hngh Schcal Chlca.,gg o

' Enter a WDrkSth Ca;penter Jcmes is makmg a small table. His

" tools'surround him: a shiny saw- bares its"teeth at a hammer that
remains undaunted, hard as nails, You wateh fascinated as Jones
pu:ks up a ftool to work. You 11sten to ﬁhe singing of the saw, the
steady growl of the plane. You brgathem the sawdust, are intoxi-
cated "by the varnish, You yeain to become one with t}‘& worker
who is one with the wood. Yol lcng to pick'up a tool, to join in
the process. Just then Jones spesﬂ{s He reaches for something to
glve you.. chu bc::pe it's.a tool. Bu,t it’snot. It’sa ,hst -

. _ Carpentry Deflmtmns
1. Hammer (n)—atool with a steel head used for pounding 7
2. Saw (n)—a cutting tool edged with sharp teeth e

o 3. Nauf (n a tapered piece of metal used to fasten

Memorize definition and spelling of each word for test on
Friday. You will*also be asked to explicate a table,line by line,
pointing out grain. features and nail sizes. DO NDT TDUCH"
'THE TOOLS! . .

- And your love of tables t.urnbles

“Do not touch the toels” is all too often th high school English
teachers appmac:h poetry. The tools of poetry are-considered gifts-
of the Muse, too sacred to be touched by the grubby hands of

adolescents, Teachers teach as their college teachiers taught them,
intraducing long lists of definitions ( “spell ‘onomatopoeia’ ) that
are supposed to help students. Students, in tum, with eyes already
glazed by years of passive TV viewing, find, it easy. tc» sit on their
hands while the fools of poetry are “taught" to them. ' '
~ Yet reading poetry is no less a skill tlan carpentry. The reade:

must “touch the tDCﬂS ” Mastery requires aé;turé partmxpatu:m
; 95
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- o S S Géttinglnuﬂlue‘d in Poetry
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“The good fead ef isa creatlve DI]E picking up the poet s cues and
creating the pgem arlew' eich time it is read. The reader, no less
) than the prjet ‘needs hands-6n practice with the tholsfof pnetry

Eﬁplicatmn 48 not a quasn biological dissection—sticking in pins = -
" and ls:bellng ‘parts under a microscope. Rather, explication builds -

- immediate ppo Eﬁ: egpenences through the actual ma.mpulatlon Df_

iR )T

poetic devmes A e

$ Bl
I

teaching poet\l'y to high school freshinen. Before students open a o
poetry book, th
and-other dev;ces through, a series of exercises, both mherlted and
new. These mc.lucle the following™ S

Hands- Dﬂ‘expenences, then, mal{e up my basic appmac'h tD a

ey actlvely experiiment with similes, metaphors,

"1, C)rl the first day, I introduce a techmque fromiPQstman and.

Wamgsﬁ: er.l I ask students to take out a sheet of paper
- and" wn?;e answers to- fOUItEEI’l questions, one answer to’a
" line.’ The answers are not to be compléate. sentences but
merely three., fcm.}- or fwe-ward phrases; ifstudernits have,f

< no ans 'er, they leave the lmﬁz blank. Typjeal questlons -
Descnbe the odor of gSﬁOllnE How does hau' feel? When the ™ -

_ studentﬁ are finished, I ask for volunteers to go to the board,
SDmetmjes students write; the answers to all their queztmrls
other tlmes several students each aantrlbuté one response,’

What results is a “poem,’’ ’ and we discuss 1ts attributes,

"2, .C)ver the next several weeks, L hand- but worksheets that i

require ; Students to handle the following poetic tools! o
a. . Simile. Really look at thésroom. Then complete the

following: The surface of my dask is lll{E - -.The
~ chalkboard is as greenas . .- o
b, Métaphor S
i (1)| Complete the folluwmg with the fame ward ShE
lookslikea . __~sheisa_._ - | (Empﬁamzes
™. direciness of metaphor ) -

-(2) Metaphgncal slang: Define each um;ierlmed term
. .| How'is.it a metaphor‘? Isita good metaphor? .

. I b¢ gcnn to the crib when I see my al@lady on
the corner apgm "with this bad &Ude and sharin’

fe ] a squaré Man, 1 feel like “ici *iein’" any dude. be;_ﬁ o

<! + messin’ witlrthat fc»:{y chick.
¢. Denotation/cannotation. .Cut out a picture of an old
, woman_frortta magazine or newspaper. Choose one of. -,
theE;capéinns ““She-is elderly”’; “She isold’; ““She is ar

L :
N .

o

™
",




g

) £ - . . =f . - L
" Playing with Ta@ls - e b _ .91

f.

£

et g

L B

“senior cltlzeni” Whlch is rrmst comphxﬁentary'? Why‘?

Personification. Att out “‘A-Paper Clh.p Gets Bent Out ’

~,0f Shape.” Tell what human attributes the actor kept.
Write out the ste::ry using personification. :

,Onomatopoeia. Read a brief story aloud w1thlother
students, supplying appropriate live -sound effects.

‘Read the story. again; this time students substitute -
h

word c.arﬁs (“hlm,” “buzz”) for hve sounds by hold-
ing up cards at the appropnate times. -
Rhyme. The teacher will begin a round-robin narratlve

poem by mtroducmg a first line, A student wﬂl be: -
asked to continue the story by adding a seéond line .
* that rhymes with the first and o on, For example: .
‘Teaché¥: “Today I drove to school . .
-“And [ felt like a fool . . .” Student #2: “ *Caugse I lost

.” Student #1:

my cool...” Cantmue aslong as possible. DISL‘HSS t’he
difficulty and artificiality 'of rhymes.
Alliteration. Write alliterative sentences using these

fTéttérs %, 8, t, |, k, b, p. For example: Zelda’s zebra -

visits zoos. How dées each letter make- you feel?

Apostrophe. Student actor, talks to an object in the.

room. For example: ‘O desk, your scars tell of a bat-
tered life .

will take turns going to the front of the room, pmkmg
Dut Iandam Wc:wrds and :arranglng them on a felt boan:l

" leave thls space'? What does pDSltlDI‘l do to rnesnmg‘?

To feeling?

=

Rhythm e ! o R
(1) Bring in a metmnﬂmeqﬁesd the fgllawing to its

beat: (1) a school bull
. newspaper, (3) a passage from a hlst.ory text, (4)
Kl]mers “Trees.” Discuss the speech patterns

2 heard,”

(2) Listen for five minutes to the natural rhythms of-

the'silent classroom. List them.' .

. (3) Find the mettic pattern of another student’s

_ . .” How do you feel doing-this? Did you '
, learn anythmg about the Db_]ect'? ,
Jux tapasztujn Cut out woids in Iarge type from a

" newspaper or magazine and put them in a bag. Students,

4

name,. for example: -Robert JDhI‘lSﬁI‘l’ﬂQEtYllE

dimeter.
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;,' .- ,' Ge’tt’ingfﬁimluéd in Poetry

fter about two weeks I fmally let the student.s open theu’

*pmefry bx:r;sks (By ther:, thls actujn is thnllmg, smce 1t was 50- lc:mg ;

EE 4

L i

:+ “What does the poem mearﬁ‘“ is foo nften a self- destraymg ap
. proach to poetry. More useful is “Mow does a poem mean?” Why .
does it build itself into a form out of images, ideas, rhythms? How

. do these elemen%hmﬁe the meaning? HGW are they inseparable

: imm the mea:nmg‘?

[y

ﬁI alscx encgurage students to respgnd to poems we read by writing -

their' own. But I don't force such writing, since many are still at

.the “playing with timls” stage and.are not ready -for real canstruc-’

t10n work. .

« :Although these exercises are demgned pmnanfgl for hlgh school | \
introduction to poetry, they can be aclapted to
Dther levels Fo e’xample before they reacl Shakespeare I ask '

freshmen as- ayi

Renalssance vucabulary, for Example Przthee hast thou seen my
bodkin in yonder locker? Sonnet teading can be accompanied by
“The World’s Worst Love Sonnet Contest” in ‘which students are

_asked to fill in the skeleton of ansElizabethan or Shakespearian
sonnet (14 lines, each of which has only an end wordéthat Lhymeg o
~with the other end wmﬂs in the p:eacnbed pattern)..
These exercises help to put poetry within the student’s reach ’
Active partlclp’atlan increases - learning, -tempting me to, twist '

MacLeish’s poetic aphcmsm to state, “A pDEtlT learner should do/

 Notbe” , _ ' ;

Notes - 7
~1. Neil Pnstman‘%nd Charles Weingartner, Tgar:hmg as a Subversive Activ-
zty (New York: Dell Publishing Co., Inc,, 1969}, pp. 175-71.

2. John Ciardi, How Joes a Poém Mean? (Cambridge, Mass Riverside -
Press, 1959‘) pp. 667 80, . g oo
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Real Reading of Poetry =

Geafge T. Kéinezjs
St. John Fisher College . |

» Ahyone who'has taught introductory literature courses realizes the

special difficulties of teaching poetry. As teachers we understand

that poetie language demands and rewards close reading. Since our
education has made habitual a scrupulous attention to words, we
are distressed when we encounter student’ resistance to the kind of

concentrated reading we know pnetry requires. Although we use.

~various tactics to_overcome such resistance, many of our students
are left with the'idea that close reading is a talent possessed by
sonly the gifted. We need to involve students in ‘“real reading” so
that it becameg én actlvlty that they, nct ]ust their teachers

perfgrm

To that end 1 have invented a garne whxch if well played, helps-

students understand poetic language from-the inside out, It puts
them in the role of a poet; it forces them to concentrate on lan-
guage as real readers should, The game begms with two versions of
) 8 well—knnwn poemi——ouo A : :
EVE'rY bram‘;:h EDVEI‘Ed with it,
Bent every twig with it; )
Every fork like a white web foot; . -
Every street and pavement whitened soot;’
Some flakes are wind-blowh, and go upward,
Meeting those meandering down they turmn and descend 3gam

The palings are gliaed together like a wall,
"And there is no shape of wind in the fleecy fall. #

A sparrbw enters the tree, -’ : a
Whereon immediately '
A snow-lump-thrice his own slight size
Descends on him and-showers his head and eyes, 5
. And overtums him, .- . )
.7 _And near buries him,’
And lights on.a nether twig, when its brush ,
Starts off a volley of other lodging snow with arush,

99
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4 ", Thestepsare a blanched slope; ,
o Up which, with great despair, - - oo

A.black cat staggers, wide-eyed and thin;
And we take him in out of the cold air}

1Y : =

) 11 ' o s - - .rr;_js
- . Every branch big with it, ’
Bent every twig withit;
Every fork an gngle of white; s .o
- Every street and .pavement mute: . 8
" Some flgkes have lgst their way; and grope back. upward when
Meeting those mearldermg down they. turn and descend agamﬁ
The palings are joined together like 4 wall, .
And there i isno waft of wind with the ﬂEeey fall.

A spartow perches in the tree, , ,
Whereon immediately =~ . - % -
A piece of sno¥ three times.as:big as he ‘ -
. Descends on him and showers-his head and eyes
And overtums him, .
Andnearinumshim, = - . .
-And lights on a nether twig, whose pressure , ’ T I
- Startsoff a valley of other lodgipg lumps with a rush AP (f ‘

The stepsare a blanched slope, A
Up which with feeble hope e
A black cat comes, wide-eyed and thm,
And we take him in. S -

_ 'Neither version.is the cmginal Both cﬂntaJn my variat) )
“wording. Stuclent&sge then asked to createa third and finalversion = .
Df t » poemn based on the options presented in these two versions.

/ {;ersthey find variations, they are to select what to them
, the appropriate wording. I use the fullﬂwmg i‘ﬂrrn so they -
s can test out and record their decisions. :

11

# - Every branch, _ S __ e =
: Bent every twig w1th 1t 7 :
" Every fork . .
Every street and pavement D e
" Bome flakes _. ] § o
- Meeting those meandermg “down they turn am:l des:‘:end agam .
The-palings are _ _.__together like 2 wall, .
* And thereisno _ ___of windin the fleecy fall.

A SparroV _ the tree, .. N
. .Whereon mmedmtely :

PO A ] ST - L
' . Descends njn him and showers his head and eyes,
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And overturns him ~~ -~ - - SR -
Andnear____ -+ him, T LY
... And lights on a nether twig, _ _ o )
Starts off a volley of other lndglng ' withaarush. -
'The steps are asblanched slope ’ )
Up which w1th "
T A hlack cat ) w1cle-eyed and thm
: Andwetskehlm S T

. Several pgmts must be emphasged 1f the game is tc: be properly-
played. First, since neither version is the ﬂng‘mal ‘there is no need

.to. prefer one version over the other. Instead, choices are made °

freely from both.'Second, the goal of the game is not so much to
= ““T;nlgile -“out the:original version as it is to make a third version based -
" - on justifiable choices. The'rules, thergfgre require that each player
explain.and defend his or her decision as fully as possible. (It
=s¢3und,s more poetlc‘? 15 one common e:{planatmn Yau c:bvmuslyv
"_the final version 35 camplete students aught to pen:ewe that a
holistic conception of the poem governed individual choices.
- Clearly the best way of understanding the benefits of this game
is- to play it yourself. I urge you to do so before reading: further
* so that what follows won’t prejudice your estimation’of the game, .
IR | don’t want to get detailed about the kind of play 'tHis'game
1n1tlat£‘s, but I will offer some of my experiences with it. For -
mstance in the first line the choice is between “‘covered” and )
~*“big,” Those who' choase “big” dqg,so because “covered” seems
‘prosaic, even \:hché Discussion Jmay follow about how poetic lan- -
guage struggles: tosavoid hackneyed perceptions. Thus “big” not
only cenveys the idea of coverage but also size .or thickness. -
* Further, “big"”~follows the alliteration of “‘branch’’ and “bent.” .
For'some, this may be the first time. they become aware of allitera-*
tion. The sounds of words also become important when the rhyms
ing of “blg” wrth “tw;g“ be::ames ajustlfmatmn for the chmﬁe of
“big.” : : . . ‘
Those who choose * ‘covered” understand the justification for’
“big” but may still prefer their choice. Some find themselves un-
able to read “hig with it” without thinking of.pregnancy, asin
“she was big with child.” Certain students find such an association | )
ridiculous, and a discussion of relevant gnd irrelevant associations
or connotations gnsues. 5till others find the association useful and

insist that, properly understood, it is an interesting metaphor: -

_the snow seems not just to lie upon (‘“‘cover”) the branches but '
gwes the effect of-having naturally expanded or grnwnrahnast as

-

g
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<. another way the branches were pregnanj-withysnow. At this point,.
some. may ‘groan, become amp,atlent and vYcomplain of people
“reading to rnuc:h into” the poem. The:: u:ntatlc:n ‘provides an
" opportunity|to talk dbout how-to determing when a reader is read- .
L ing “into” instead of “out of’’ a text. How can we tell whether the
- poet everin éndecl to trigger such associations? What criteria cc)me .
' mtc) play when'we try to.answer such questions? - :

" Onge the|game has gotten started, I find it valuable 1;(3 rermrld
students of the ways in which they’re being forced to think about
language, I urge them to' listen to themselves playing the role of
. poet and reader. Now. la:lguage seems less “on the page,” more

I somethmg s]ghd to be formed and shaped accotding to their wishes
nd needs. To explain their decisions studertts find it necessary to-
t;al‘k about jow factorg such as antext},sguﬁd, or rhythm dictated
Vtheir choit S, In so doing they gain a more comprehensive notion
l¢tarmines verbal meaning. Some students have C:(jrleSSEd
that“the game made them, for the first time, appreciate what
language (eépeclally in pcetry) can do. What they are realizing is
‘that lang‘uage is .not merely a vehicle for ‘delivering a message
but as Suzanne Langer and others™have pointed out, a creative
medium in Wthh experience is formulated. Ideally, the game can
< develop students perceptions of a nondfscursive use of language
and lead.them to appreciate what teachers mean by real :eadmg it
_ is a maftfer 'of doing justice .to a particular use of language so that.

~ . - the pget’s “making” (which the game has brought into-play for
N, them) does not go unnoticed. '
There are, of course, ceptain dangers in the game, the greatest
being the nsl{ of getting so boggec] down in individual words dr
‘phrases thgt one forgets the poem’s larger context. To avoid this,
students must be pressed into the fullest explanations possible and
reminded to look at the context. But dwelling on mdlvu:iual words
or phrases is part -of the real reading experience weé want students
to .enact, 'and my own feeling is that it’s worth the risk. As one
student 'c:aﬁdidly, put it, ““Most of us read poetry the way we read

* the side of an orange juice can.”

Another problem sometimes arises when you try to explain the
- overall purpose of the game. That purpnse can truly be understood
only through the playing. Initially, students may be disturbed
. when you tell them that the goal of the activity is not to “get the
* right answers’ so that we can'¥estore the poem to its original
forrn Whénever I'm pressed to @ what the original version was, 1
Wt
i

it thelgnc}w were an 1ntegral pazt of the brjnches Or, to put it
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explain, without being coy, that it’s been §o long since I've seen it
that I can’t recall the original version. This move undercuts my role

as “the person with the answer” and lets me be more of a player. I
-alscx hold"open the pasmbﬂlty that we may, in our final versmn

" make a better poem. The general idea is to put the entu:e class in

the position of creators and not mérely Yestorers of poems. More
_ 1mpcrta§tly‘, I'want to emphasize the process, the actual glaymg

of ‘the game 'which; in a zeal sense; is its end, Knawmg pmcess is -

»kanmg how a pﬂem means,

I

o



Andrea Friedman - -
University of Montana 7

The surest way fto demystlfy poetry.is to constriict or recanstrm:t- )
4 poem for oneself. In fact, as Loiiise Rosenblatt points .6ut in
Literature as- Explarutmn any.reading of a literary work’'is a re-.

PO construction of that work in the mind of the reader. What is im- .
T portaiit here 15111&’9:52&55 of manipulating Ianguage, the composing "

' * process that the student engages in when confronted ‘with a text.

L Students are emccuraged to claim a poem as their own by using

~ their own language to reorder the imaginative experience the poem

™ generates in.their minds. Thus, a poetry unit combines reading and” -
wntmg. Both activities fall within the composing process.

W,hat follows is a brief description of student-centered activities '

T've found effective in introductory poetty classes for secondary
students. | am not suggesting that these activities replace the tradi-

. tmnal approaches to poetry such as close textual analysis or a
consideratian of the chronological development of poetic genres
and themes;I am suggegtmg that they should precede the traditionat.

L appmaehesi In somé instances I've suggested ways, of proceedmg :
+ from an initial activity, tD more analytical and techmcal questlons

b

Startmg Exg: C is 7

I find it best to avoid défmlthIlS, at least initially. Defmrﬁmns ﬂ{e
emphasis on correct poetic forms, mystlfy the uninitiatgd. and-
waste the time of those who already write poetry. In my starting
- -exercises, I tiyy to avoid questions like: What-is a poem? What
~..  should T write about? Is this any good? These questions only in-
- ¢fease debilitating self-consciousness. Instead, my starting exercises =
éﬂcau:sge angnyrﬂlty, safety- msﬂumbersi reliance on someane '
EISE 5 words, and _puzzle techniques. )

B
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" 1. @roup Poem " ,
Hand out strips of pape: one to each student. Annournce the topic

- of the group poem .and ‘ask each student to jot down in four or

- five words the first image that comes to E‘ld when he or she
thinks of that topic. Collect the strips of pa{i;er and arrange them

~into a poem, neither adding nor omitting lines. Read the group
poem -aloud to the class with the topic )as title. Hints: The topic
should be Eémethmg sensory, concrete, familiar. I usua,lly use
“Silver.” “Sleep,” “Flré " and “‘Water” mlght work we]l tcu:: Also, -
remember that it is going to take you five mintues to arrange the
strips of paper into a poem, five mmutes of ‘dead time for the
students. If noise bnthers you, keep the students busy while you
work. Finally, the “‘trick” to the success of thls texercise is inthe .
arrangement- t"Jf ‘the miages and in the readmg i‘igw haue to mrzke !f

"~ Fiad sametﬂmg differernt-in- mmdm-]’;mes that cor &qut Qfleft,fx 7
can be placed either first or last. But the single most unportant N
.« factor is the.manner in which you read these lines out loud. Read™ - )
as if you were reading a published poem. Imitate the gm:d poetry '
' readers you've: heard, &pemgﬂy those who read poems without
" gtrict 1amb1x: meter. Emphasusa words for their sound value rather
~than for then- meanmg Stress whatever alliteration, assonance, (:sri
rhythm you canfind. If you do a good job of reaclmg aloud,
students will Be amazed at’ their ability as a' g:foup And every .
L vstudent will have ha,,d an ‘equal part in that success. . \

i _"2 Acrﬂstw Pz}em Sy ' : .

This exercise is especially gﬂnd with younger \:hﬂdren and with
slow learners. Each.student pairs up with another student and.
writés*his or her name in upper-case letters down the left-hand -
margin of a sheet ‘of Paper, one letter to a line. That margin will
~‘become the base of a triangle of wards lying on ' its side. Partners.

- exchange papers, and each student wri es a poem about his partner,

- using the upper-case letters at the . ma:rgm for the first letter of

" each line. In order to make a-puzzle Qiit of the assignment, I use a
.. numbering system- that creates. a triangular pattern on the page.
The first and last lines must have two words (or syllables). The «
‘second and nex -toilgtélmes must have four words (or £yllables).

o115
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_ The thm} and third-from-last hnes ‘mugt have six® wa:ds (ur syl Y

» " lables). The' triangular pattern can, be achieved using éither word- =
count or, syuable-count 4s long as consistency is maintained.

Example: My first name has six letters, o a poer. abgut me wcmld

_i Lo have the pattern 2*4*6%—4&12 a,nd mlght read ™
v o Acts like 7 ’ }ﬁf * . L

w oot o 'Nobody writps bsd poems. S ' .
N\ * ' Doesn’t take much intelligence to see —— .

¢ . Rightaway what her game is:
Entire world polluted thh ,
. Ampteur poets. e LT ~ i

N 3 nﬂgt—and Paste Pz::eA\i . \ e ,‘ :
v . \
Thls ez;grmse can be done either in small groups or mdmdually, '
dépendmg on the size of 'your class and the resources available to
you. For each student or eagh group you will need a pair of scissors,
-a jar of paste or glue, and a large piece of cardboard or heayy.
paper. Each student receives a copy of the same paragraph of %y
scnptwe prose (double spacecl) The student cannot add fo jor |
fﬁ\k cHange any word in the pa:agi’aph and he or she may léave out 7
~only up to x number of words (I decide the number beforehand).
The student (or.the gzr:up) must fashion-a poem out of the para-
graph. Wherr everyone is finished, each person (or the spokesman _
‘for each group) holds up the poem ahd reads it to the class s0 that
- everyone can see it and hear it simultaneously. This exercisg can |
~ be used with a creative writing class to begin an investigation of ™
4 lining techniques in poetry. If further work is to be done on these -
~Poems, I have them typed up and copied for the class. The various
- arrangements .will - naturally lead to questions about ‘how line- .
length affects pace and rhythm, where the natural pauses occur in
a typical English sentence, and how poetry plays synta::tn:al pauses
(commas, periods) against poetic pauses (line breaks)_in order to
create: the syncopated rhythm we hear in poems. But for the
general English class, I simply end the exercise with the shsrmg of
poenis unless specific questions are raised by students. Hint: The
paragraph of descriptive -prose that 1 use with my stidents in |
Mcmtarla is a description. of the gréat falls of the Missouri River =
from the journals of - ILewis and Clark. (I have modernized the. = .
- spelling.) ) The students find the pa;ragTaph intereSting because the /%
" -descriptions are concrete and because most. of them have seen the

’ \\ ) fE.llS. L. . = Lot . ) -
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" 4, TheF&undi’em Eij - S S b

A found poem 1s a poem ‘made up Df phrases or words that are
p;cked up from (m‘ found in) the environment. The delight people

feel in reading g “found poem results from the surprise of seeing
. farﬂﬂlar, conten «Drlenféd words isolated from their usual environ-
ment and arranged in a new setting which ﬁggests a-new meaning

-0r emphasmes Unustal sounds. It can be a:gued that this displace-
,,,,, -y everyday words is the essence of poetry, the

‘reason that poetry “begins in delight and-ends in wisdom” as
. .Robert Frost has written. A good found puem is arranged with
some of the tricks used in forming the group poem. Give students

specific ideas ofl where to look for words angd’ phrases: néwspaper -

-headlines," magal‘:me -advertisements, cookbook" recipes, owners’
- manuals, highway
the students shate their found poems with each other) questions

come up about the tricks of arrangement that make a poem out of |

mdmary, E’veryd y words. After all, poets doh’t usually invent
- new words; they |invent a new order. Here is a found poem from
newspaper headh 1eg : »

February, 1977 .-

President Carter Extends - .
Cold Front : .
Budget — . ;
- From Schlesmger : - - 4]

» -To Drought. . ' LA o
. Figpres Unernpluyment . e
Buried Buffalo = . :

. Under 104 Inches - . - . ,
. Of Congress, . - .

LS ‘A" ) )

£ P

_ The Poem in ShEEp 5 Clbthmg

. Another effectlve way of easing stydents painlessly’ into pcetry'
without dealing with a priori limitations on poetry is to encourage
" them tG .write poems that are disguised as something else, For

centuries the poem has played Proteus, assummg varfous gmses ’

as ab]ect.s ‘letters, and other literary gem‘es I have used th,ree'
variations of this techmque. .

,"*"A

\'%he concfete poem ‘takes the shape of the object it d?scnbes I

1. Concrete Poem , : - : '

gegest that my students type them up. The 1dea is simple to

e B By

N 115 SRR
(\ . , . a%j - . L.

_sighs, signs around the schdol building. When * -

-
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‘convey if you have a few examples to show students. My favorite
example is E. E. Cummings’ dedication “TO” in his book No '+
Thanhks, which is also a found poemi, consisting simply of the .~ .
" names of major publishing firms. It'sa conerete poem because its
’ - a toast (probably ironic, considering the name of the book) to
thege firms, whose names are zu“ranged to form a goblet. A more,
complicated example is Cummings’ “Grasshopper ” infwhich the
letters ame jumbled in such a way that the eye moves over the. page -
" like the'grasshopper moves in the poem. Other interesting eéxamples
can be found in the last chapter of Western Wind: An Introd ction
to Poetry, written by thé poet John Fregerick Nims. 5

e

2. Apg}lagyPagm S o -

Thls is an idea that comes out “of the appeal of William Carlos a
Williams® “This Is Just to Say.” I usually hand out the poem and,
éncourage free-wheeling discussion by asking if the students [ike
_the poem. Sometime dunng the discussion that follows, I ask
whether they think Williams sounds, 100 percent serry that he ate
.- the plums, We talk about things we’ \fe done that we've felt .we
- obugh't to apologize for buféeap insidé we really weren’t complete-
' ly sorry that we did. Students then write their own “This Is Just
to. Say" poem about something they did or spmethmg they wish
they’ d done. , &

E

8. Letter Poem

1 usually use Richard Hugo’s letter poems, espemal]y “Letter to
" Stafford from Polson” or ‘‘Lettér to Logan frc:m Milltown” because
the area and concerns are familiar to my students in Missoula, s
M@ntaﬂa- The class breaks into groups of: three or four. Each
. group QDmPOSES a letter poem td someone everyone in the group
. knows. I usually make group pce(ms available to the entire class, .
sometimes anonymously. [ 2 )

1.

Gettmg Mare fur Yuu; Money = . . : X

One of the majcnr prblEmS for the secondary school Engllzlx
teacher is gemnerating several student-centered activities from one
piece of literature. The problem is espemally acufe when the unit
is a novel: Hotv.can I keep students involved in one bc:c}k for three
solid weeks‘? [ don't believe in beatmg a poem todeath, but I'd
like to show that even a shori poem can gen”érate several EC‘E]VIEIES

Ee
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‘Each of ‘these activities may take several class sessions to work
~ through. Although I don’t recommend using all three activities
suggested fb:elésws with one class on.one poem, I am presenting all
three because 1 believe a teacher ought to be aware of the many

pnsslbmtles a poemn suggests and thén choose wisely among them - :
‘to fit a particular class: All three activities can be generated DLlf. of - .

Thec)dcre Bt:ethke s shqrt pcem “My Papa’s Waltz ”

h

1. Paem Mests Shc:xrt Stéry y
Before-I hand out copies c;f “My ‘Papa’s Waltz,” I ask studenm to

write’ in prose about the chﬂdhgnd they wc:uld have liked to have..
" had. [ speclfy that I want them to write i detail and to present

that. childhdod as if it had really happened I make it very clear to

my students that I'm not asking them fo criticize br defend the

way they were raised; rather, I'm asking them to fantasize freely.

.. ~I've found n‘: helpful to lef my Montana studeifts know that my

fantasmed chﬂdhoad ‘involves a big white frame house with a.
porch that rings the entire house, a few horses, chickens, pet dogs

~ and -cats, and applg pies cooling on sun- .drenched! window sills. (I

grew up iy an eastern city, primarily’ in aﬁartments) The key to

tugning poems into short staries is to isolate the central question
or situation of the poem (in this case, memary is turned into fan-
tasy) and.to" present that question or situation as if it had really

v & happened Even a difficult poem has a common human situation "

Jbehind” it that can-often be restated-quite: simply. Kenneth. Km:}i
uses this technique to teach famous poems to young children: If
" you could ask any ‘'animal amy question, what animal would you
" talk to and what questions would you ask him? Koth asks the
::“hlldren before he'teaches Blake’s ““The Tyger. ? ¢

LX)
v

with a few other paems) is tn ask studerits how they wauld ma}te a
movie of this poem. We list on the board spemﬁcs for them to
_;'thmlik ‘about, such as: blacdk and white or color? if C‘QIDI, what
* shades of tones,would predominate? what does the set look like—

" camera angles‘? music? casting? Qastumes? lighting? special effects?

Vprcxps such -as the kitchen. table, sink, cupboards, ﬂo%f, walls?

. 1 usually ask for answess orally because what is interesting about
/ "this poem is the varjety of nostalgic s enes it-elicits. Many of my
sf:udents se€’a’ log cabin in the wilderness at the turn of the een-

\tury Others have suggested lower class &‘a:mﬁcuses dn Enéla:nd in -

v.,“ ".A =

Ca
e .- - - ’ 1ty
8" gl B . _ - i
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the 1890s. Orcasionally I get shabby frama houses in mlmng,
towns in the ’30s. My own picture 15 of a city walk-up apartment
wof the late 1980s or early 1940s (posslbly suggested by the mavie
The Subject Was Roses). Students enjoy hearing their classmates’

*  movies, occasiondlly commenting, on . their choices, askmg fmc'
more details or joining in to fill in what was left vagiié. The t .
the idea that rgaclmg a_poem is a Thratter of getting a movie £ing In
.one’s ‘head. The-trick is, as one student put it, to keep going bac};
to the poem for elues about the set or camera angles until you
have' all the ﬁietaﬂs down for your movie. There isn’t one right
‘gnswer although  there are mistakes, like radios in turn-of-the- -

; "century log cabins. I find the “filming” technique u%(helpful in
. getting students into certain difficult poems. It helps'them realize
that they know duite a few things about the poem even if they

can 't give a coherent paraphrase of It. j

.—3, Role Playiy g o
‘“My Papa's Walt®” with ¢

I've combine

) child relationships in order to role play a Ppanel on “The Ideal Way
v to. Raise C;h’ dren.” Students in the class%ﬁ LhODSE to be, for
example, either "Roethke’s “papa” or ‘“mother’”’ .or the chﬂd/

speaker of the poem ‘or the parent or child from one ‘of¢ the. other
poems. Som tlrnes T throw in a psychologist. Because there ought
; ; to be moderator, sometimes Imoderate and sometimes a student
) \1,; ‘does. The rest of the class is the audience, and they can gsk ques-
_tions any time they want to (they-must be recﬂgmz d by the

" moderator fi st) I think I got the idea from “The David Susskmd
Show.,” Role playﬂg is'a bit scary for the teacher am:l the students

the first tlrng it’s done, but [ i’(e had success with this activity as

lcmg as studepts remernber to stay in their rale% o .

;o

her poems about parents

%

T = ]
Voice Exercises . -

L

Approaching poetry through voice isn’t new. I can remember an

_ assignment I had to do ds a college sophomore that required
roo marking off the differenit voices in T. 8. Eliot’s ‘‘The Waste Land”’
and descnbmg what the characteristics of each voice were and how

one voice was related to another voice. In fact Ezra Pound and

William Butler Yeats understood voice (or masks or personae) as a

major structural component of poetry. I've used three voice activi-

ties'in teaching poetry.

1
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Demystifying Poetry = - - X N 111

1; Masks - - S L
When you put on a mask, you become that creature; you speak
from his insides Dgtward The animal can be revealed either through
‘images (“Mﬁdver scales reflect all calars/a Fleap from the water
- into the suri’?) or through ithage and soupd (I slither along with-"
- dpt. histrionics’’). Students seem to enjoy becoming animals. I find
glls Exerclsé especially rewarding when I réquire students to leave
_the name of the animal out of the poem. The class then ngEsses
+ what’ animal is the suéjegt of each student’s poém,

1

2 qumg the Speakgr Flesh

I choose a few poerﬂs=usually t%’uise with very dlfferent voices—

" in which the spegker has a dé,fﬁnt& voice. 1 ask the students to~= -
write a description of the speaker of each poemr including, for -
example, age, sex, clothes style, hair style and color, facial expres- _
sion, physical voice qualities (loud or soft, cracked, hlgh -pitched, .
hemtant) I like using such poems as Ferlinghetti’s “sometime =~

° dunng eternity,” Stevens’ “Final Soliloquy of the Interior Para-
mour” (a simple poemn despite the title), Brooks’ *“We Real Cool,”
and Yeats’ “He Wishes for the Cloths of Heaven.”’ If the students

. seemn to enjoy.this activity, I expand it into a drama-writing or
/ story-writing activity by\ettmg up, 2 meeting between twa of the
four speakers. . “\,ﬂ&
3. Giving the Mute .Voice : ) _
T bring in. five or six portraits, usually a mixture &f paintings and
" professional photographs..l-hand them around the room and let =
" each ‘student choose which portrait & wants td- give voice to.
Each student then writes a poem in which the person in the pic-
: ture talks about himseff or his life. Poems can be reproduced so
."theé class=can guess which portrait each poem g‘lves voice to.
Students should be E‘HEDUFEgEd .to' be ‘specific about what. clues
they used to come to theconclusion. '

Two Old Stand-Bys That Still Work ~ * N J

" The first alternative is to play records and cassette tapes of poets

feading their own poetry or of actors reading from the works.of B
~ fantous poets. Richard Burton’s dramatic reading of Wilfred Owen’s
: war poetry (Warner Bros.) seems to interest many hi 5}1 school

137 .
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students partly because of the bugle saunds bet\}een poems and

partly because of the morbid concerns and violent images. Serious

students of poetry in high school should be required to record
theniselves reading a poem of their choice at least once during the

- poetry unit. I find that I can geta fairly good sense of a student’s

level of understanding just by hearing him or her read. And the
student learns a great deal about poetry—and about language—
by trying to imitate Dylan Thomas’ reading style, '

. The second alternative is fo hand out a juicy poem or two and

“ask for reactions. Or ask the burning question the poem- suggests. |
The juiciest poem I've ‘worked with is William Stafford’s “Travdl-

~ ing Through the Dark.” Its. question is: Did the speaker do the

" poem and the reader.

right ‘thing? The chances are that after asking that questlon you"

won'’t be able to get a word in edgewise,

Involvemérit in the construction of poetry is the bas'.is for any
future act of criticism. Definitions, explanations, and critical
opinions will otherwise not narrow the distance between the

1
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" Teéaching Poetry Actively .

- Laurence A. Becker o
Attistin Schools; Bucks Harbor, Mgine . - "+ |

1

“Your mission, shold you decide ‘to aceépt'.it, is to teach poetry

to three teénth grade classes.” Simple enough? But for the entire

- fall term? Thirteen weeks? While we’re at-it, what about having

each. student come to write poetry and even enjoy it? ‘And aslong
‘is we’ve gone this far, why don’t we go all the way and tlge our
Fall Terrn Enghsh 10 course “MISSICII‘I Imposs;ble”‘?

' erlarmuus satlsfac:tlon te? students and teache:,s ahl{e in the past

several years. The two keys to the whole project have been the
approach and the end product. E;’YSt of all, there is no single

assigned text; we use a shelf of Rorty to fifty poetry books along
with a constantly. grnwmg callectmn of literary. magazines from

schools throughout the ¢ountry, the Creative Arts issue of Youth »

' -magazine, the Scholastic Magazine Creative Wntmg Awards issues,
‘and poetry folios made by students in previous years. Reccsrds,
tapes and films of poets presentmg their poems are also ava.,ﬂable

in the classroom and in the library,The appmach is designed to"
. enable mdmdual students to begin a journey into poetry from .
, wherever they are when they enter the course. An early assignment .

A e e

is to bring to class a pgei’n the stqdent likes. The ) poems discussed:
in class are the poems the students choose to present and the

poems the teacher, as a member of the class, chooses to present.
How to understand a poem—a critical method by which a poem is’

egplared*is practiced daily in discussing the contributions of the

class and teacher. If the critical method doesn’t work with a par-
* is examined and modified. Many. poems are shared without critical

the. joke, perhaps you told .the wrong joke.” The emphasis is
placed upon shating poems that class members have liked in the
- past as Wel] as discovering new'poems together.

- 113

s ticular poem (if the can-0pener will not open the can), the méthod .-

- comment because, as one person put it, “When yau have to explain .
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The end pr@duct of the ]c;ourney appears about two, weeks be:

- fore the end_of the term in the form of individual poetry folios.

The only requirement is that each folio,contaii poems in each of -

four dnfferent categones that demcnstrate partlcular rslatzérzsths

tﬂ poetry: ~ _
1. S@methmg 0ld? poems enjoyed befare the course began.
' Some’students may have had a few positive experiences
with/ poetqg, and they have few poems in this section.
2,- S@méthzng New: poems experienced and exj oyecl during the
termi The variety here is indeed remarkable when students
are: grven a chance to search and share.

8. Sﬂmethmgﬁmmwed poems that another persgﬂ has shared
d]:ectly with them. Of course, sharing is reciprocal, and
gn?mg goes along with receiving. CDDpEt‘atan rather than |
competltmn is emphasized here,

4, Something Original: pDEms written by the student. During
the term we meet many new poetic forms-and try them out
on our own. '

The nurnber of poer.ns in each section is not stressed; instead, the
ernphasm is placed on the hanesty of the studen@ regponse to
1nd1v1c]ual poems, »
‘Many students assemble hard-backed books and illustrate theu
~ poems with original:art work or photography. These designs and
materials. embody a w1de range of creative endeavor. The experi-
ence of sharing mamtamed throughout the term reaches its C‘lltﬂEJ{
the day the folios are due. The sounds of delight, surprise, and
‘even awe are evidence that the experience was indeed real and not
just an impossible dream, Tenth grade students have read, shared,
studied, written, memorized, and, above all, enjoyed poetry. The
“"hope'i is"that they will continue the journey into poetry.

7
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u '.."Bc:ggle Theu‘ Mmds }‘\ o
. Actlvltles fcr the Peetry Classmclll_

 Robert A, Redfnért .- -
~ - Findlay College - - .-

MBIIY Enghsh teachers have hea:d paetry defmed as “dlsclplmed
play,” yet their teaching. methods, either in literature courses or'in .
creative Wntmg sessions, tend to deny that definition. Traditional
c:lassmam activities, like- leetu.res “abeut” poetry and quizzes that
require students to memorize-definitions of poetic devices, empha- .
size the ‘discipline of poems and their formal qualities, Students -
- frequently respond to such approaches by rejecting- poetry as ir-
“relevant and boring. On the other hand, a steady dose of activities )
like rhyming games can lead students to believe that poetry is
essentially ephemeral and trivial. In neither cdse do the. activities
respond to the students’ (and our) need for a balance of that free- _
"dom which permits creative expenmentatmn and that dlsmplme .
which is part of any art. ’ :
The following activities atternpt to achleve the balange captured
in the phrase “disciplined play.” Although I experimented with - °
them in a college classroom, similar experiences can be provided at -

[3

many grade levels.

Boggle :
Bﬂggle is the Parker Brathers trademg;k for a- hlddiif’ word game .
designed for play by two to six people (ages eight~adult). This
inexpensive game is available at many department stores and con- -
sists of a small timer, a two-part plastic container, and a set of
~ sixteen wooden cubes imprinted with various letters. -
To begin the g:ame a player shakes the cubes inside the ccmtamer
- until they settle in square slots in the container’s base and form a
random arrangement of letters. A typical array is shown in Flgure 1.
The timer is now activated and players try to findfwords in the
sequential vertlcal horizontal, or diagonal a:rangement In the
. " 115
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" * “Fig. 1. Boggle begins with'a raﬁﬂixﬁj seq
" -gally, horizontally, or diagonally to form s

uence of letters which players rearrange verti-
imple words. ) '

' 'sampié ;vabmze, studen'i;é might find “was,” “was.p,’é “pcd;’ “peat,”
_ 7 “dope,” “buy,” “bun,” “fat,” and so forth. At the end of the
© . time, players compare lists. Points are given only for words which

" do not appear on the lists of

other players. At the end of one -

~ round, then, each player has a list of words he or she alone found
-in the random arrangement of letters. B

" In .a poetry class, the game

can be used as a starting point for

creative writing hctivities. The very act of looking at combinations
of letters, testing their patterns, and discovering words is not only
exciting but also makes students more aware of how words are
formed, more aware of the richness of language that yields so
* many words from so few letters. It also draws attention to the™

qualities of specific words—the

basic attention that any good poet

has developed extensively. Comparing lists also enlarges vocabularies -
without the tediousness of “gpelling lists.” Finally, students fre- .
quently notice the similarities gf, sight and sound in the words
they find, similarities which, of* “hurse, poets frequently exploit.
_ Using the game as a starting point fora writing assignment helps
overcome student frustration. Often students complain that they ‘
have nothing to write about. After several rounds of Boggle, how-

ever, each student has a stock

of words that he or she alone has

~found: I then ask them to begin ‘with those words to compose a
poem. Frequently I do not specify the form of the*poem, but if

i

i o,
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we hs.ve been exammmg a psrtleulsr form—hke the haiku—TI ask

", -them to-use that form. *
' In order to write the poem, stuclents neecl to add eppropnatex o
Warcls to connect the ones on their list, but what bege:l as play, as
a sm:lple ‘Boggle. game, fréquently evolves into a serious effort-to .
... find particular wordsand partleuler sounds. Students :espoﬁcl well |

_to the expeérience of generating & linique resoiirce (theirvery own.
" list of words) and of using that resource to eompese a poem.

_ ‘Depending ‘on the teacher’s purpose; the game can be the pre- .
‘lude to a variety. of activities— riting lines with . a pertleular: N

. rhythm or sound pattern, illustrating a particular poetic device. In.” ~
T shcrl;, iBeggle seems to generate enthusiasm for poetry.

Newspeper Sylhbles o .~ A

" In traditional poetry lessons stuclents rs;ely expenenee the de-

cisions a poet makes About metters like length of line and place-
-ment.-of words. A:simple exercise like the ohe described here,
_however, helps students to understand and appreelate the crafts--

manship of a poet like Marianne Moore as well as to enjoy pleylng ’
_Wlth different possibilities for designing a poem. :

I begin the class session by distributing to each stuclent a page
of a newspaper (the Sunday editign of a metropolitan paper is a -
good starting point)., I' select pege -at random ‘from the news,
sports, and “living” sections, or frofh any seetlon "that seems to
- ineclude interesting features. Students skim these pages, front e.nd
" back, and identify one or two articles that interest them.

I then give a brief explanation of syllabic prosodies, relying on"
‘Lewis Turco’s Poetry: An Introduction through Writirg -(Reston
Publishing, 1973) to provide examples of poems written in norma-
tive syllabics (a‘poem in which all lines have the same number of
syllables} or in quantitative syllabics (poems in which the poet
venes the syllable eount in eeeh line of the first stenss but mal{es .

estsbllshecl in the fu:st stanza) Wlth aipproprlete exe.mples students-s
can readily count syllables and understand the distinction between
the two forms. They also begin to see how the pace of reading is
partially determined by the number of syllables the poet chooses
for the lines.

To experience the task the poet faces, I ask students {6 make a
poem out Qf a section of the newspaper article they found in-
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éjr:érfree tD ‘add or.delete wcm:ls tc: help the pattern or the meanmg
T urge them’ to experiment with line length and to judge for them-

selves what happens when-different wgrds a:e chosen to end or -

begﬁnalme . - C -

Since students do m:;t feel the pressure of havmg to generate
..material. frc)m within themselves, they willingly experiment with

gombmatmns of words that someone else has writter. Thgy begin
__to see, firsthand, that placement of words and length of lme make
a poem dull-as Well as exciting. '

Here are two poems--which.a. student,,wmte », using an artn:le;
C Y*am a sperts page asa startmg pmnt :

B (Quantltatwe syllablcs)

The premier duck and tens of thousands af : e

Canadian geese ° T R
- .- And snow-white . - R .

swans : E

Raft up by the thousands
Hunters don full suits and get'into the
Icy water chill o
Armsandlegs
Ache o v

- Face and ﬁnggrs grow numb

Amidst thexr decoys waves sp!ash icy ccld .
Water into the -

Booter’s suit

Ducl-:s ) T

Brush over their scalps and dle

(Norinative syllabics)
The premier ducks and
. tensof thousands of _ _ ,

" Canadian geese ®© -~ - ¢ N
And snow-white swans, raft- ‘ :
up by the thousands -
Hunters don full suits
and get into the _ '
icy cold water ’

Chilly arms and legs

Ache. Face and fingers 2 ' 1
grow numb and turn blue a :
Amidst their decoys,

Waves splash icy cold

water into the

k]
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Booter’s suit while ducks
Brush over their seaipe
_ And die Wlth ashet.

. o ‘Ann Shephexd : o ,

The teeeher mey not; judge the peems creeted in thle feshlen;s‘g’ T
be mesterpleees but the studente have experienced a poetic form ..
“rather than-simply oEserved it. They begin to understand, too, the -

dlfferenees betweefx a newepepe: e:tlele and a poem, dlfferenees

pereelve fer themselves

Cluemg the Gep

In teeehmg the reedmg or Wntmg of peetry, Enghsh teachers nghﬂy :

emphesme the poet’s ability to choose the mot juste, the right word
.for the eontext. Too ‘oftén, though, we simply eek,l “Why do you
think the poet used that werd there?”” That question is important
‘but it does not involve students directly. Consider, instead, a
methed thet rehes on a rudlmentery form ef t.he eleee preeedure

reedmg dlfilelﬂtles Bneﬂy, m tlns proeedu:e a werd ora phraee is
_omitted from a sentence and the student is asked to supply the
. appropriate wercl or ‘phrase- demanded by the context. The pro-
cedure can- becerﬂe complex in the hands of a readmg specialist,
‘but the classroom teacher with no preparation in the teeehmg ef
:eedmg ‘can usé it in & poetry class for nondiagnostic purposes. '
' Du:mg one class session I distribited a copy ‘of “Dey‘Break .
 poem from Gary Soto’s The Elenients of San Joaquin (Umversmy
ef?ittebu:gh Press, 19'77 ) frem Whleh 1 had emltted severel words:
Deybreek ' , - A -
* In this moment when the llght starts up
Intheeastand ___ . )
The horizon until it catches fire, ! o \\
We enter the fields to hoe, - ' <N
Row after row, among the small __. _ _ of onion,
Waving off the d:agenﬂles
That ____ theair. . %
And tears the onions raise
Do not begm in your eyes but in aurs,
Inthesalt ____
From one blister into another;
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o - * """ They begin in knowing IR ,
\' ' "' You will never waken to hes: e . R
‘ © -, The. hour timed toa. . , '

;" The wind pressing us cluser to the gl‘mmd S
T Whentheseasanends - ,’: ' - LT
' Andthe onjionsare .~ from their sleep, i Sw

We won’t forget what you failed to see,
And nothing will heal

Under the rain’s _____ fingers. .

Gary Soto

‘I then asked students to hst. the }',mrds they thought mlght fit

- the blanks. Next, ;I asked them to form small groups and discuss .

* the appropriateness of their choices. Finally, I asked ‘them to re-

o ‘assemble in a large group. I- annc:unced tHat the words Soto had
-. '~ chosen, in order, were ‘‘rubs,” “flags * “ladder,” “blown,” “heart

" beat,” “uanUgged » and “broken.” Since students had tried to

1dEnt1£y apprcxpnate w01‘ds themSElVES, they were now vew m- C

ample fhe noun “ladder“ became a verb to create the pattem
Qf dragonﬂles : . _

: By repeating the proéedure with other poems, students begome _

& incres gingly perceptive about the dimensions of words that poets '
" pay dttention to—sound values, the actions that verbs suggest, the .
~ appgéal’ ‘of some words to visual and tactile senses, the ways words

\ " wottk together- (e.g., alliteration)—in short, ‘most of the “tricks” a
" poet uses. This use of the cloze procedure helps students feel that
they have d:sc:c:vered something about peetry -for themselves, nDt- :
- /just listened to the teacher s judgment on why the poet chose a
' pa:tlcular word, g :

- A variation is to dk studeqts to compose their own poems and ’
tg bring them to small discussion g?roups with words omitted. The
group must decide what word ‘the student used in the original
poern. Students enjoy the “guessing game "but the method has
other ‘advantages.” The fledgling poet experiences /firsthgnd the
"“reaction f his or her readers and thus gains a gehuine sense of

“audience:™ And as students propose words to fill in the blanks,
~ the poet may learn that some of. these suggestions work better
< than the ones he or she chose originally. In this way, students .

' -experience du’e::t,ly the value of revision. -

Fmally, the cloze prggedure can be used to teach most poé-tmj

appropriate words, the teacher can help a class dlSQDVEI’ the _values_
of assonance, end rhyme, onomatopoeia, and other devices.

-
oo
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: In all of these activities, the teacher begames less of a lecturer '
' t@‘pésswe recipients than a creator of apportumtles thmugh ‘which -
- --gtudents f::\_gke personal discoveries ‘about-the richnéss of a most -

o prec;mus ﬂatura.l resource, their own langnage They become in- -
- volved at gne.and the same time with discipline a_nd w;th play

- They become, in‘a word, pcets '
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\Yes, But... o
* The Student and the Literary .
. Research Paper -~ .

11

"~ “Gasbondale (Illinois) Community High School & .~

[

Several years agq, I sat i on an informal diseussion led by Ken
Macrotie, who had just spoken at the annual Illinoig Association of _
Teachers of English convention on the. topic of teaching writing.” =~
. Those who had remained after the formal speech were, like myself, .
- Macrorie fans. We all wanted to talk (all at once) about our? : -
studerits and our experiences with student-centered writing. One . -

~refrain, however, kept recurtlhg: “Yes, but".”, .” Is it ‘possible, "
this refrain ‘asked, to maintain a.student-centered approach to .
writing within a’curriculum: with fairly rigid:-requirernents—some - - - o
~of which we might. have qualms about abandoning? For example,
"the research paper. We know how Important it is fozfsmdents:to ¥ -

* “spéak_in"honest voices and tell the truth.” Yet .how can we =
reconcile this imperative with the demands of an assignment like .

. the conventional research paper? How about something different? .
‘Macrorie suggested.. Not exactly research, but “I-search”--a paper. .- O
.that records the student’s exploration of an absorbing topic. A~
paper that describes a Jprocess rather than.the results of that = -

- process. I left the convention determined totry such an assignment
with one of my junior English classes. =~ D

T had some definite ideas about what I wanted from this type of =

assignment. First, [ wanted stydents to do a great deal of reading.: . .
And I wanted them to read in the general area. of imaginative liter- -
-ature rather_than. about their current preoccupations—rock stars;"
astrology, and demonic possession. As to whether an assignment -
on a restricted topic can be “student-centered,” I believe that -
it can.'T think that one-of our primary functions as teachers is -
to help students into. awareness of themselves, of others, of the -~ ~

world aroiind them. This is what literature is all about. We can -
help. stjﬁd’nts see- possibilities' for exploration and discovery that -
they do npt immediately see themselves. Turning students loose in . . .

125

Eld; |




/126

© ., through reading. I suggested 'fgg;f' types of topics:

* Getting Involved in Eese;zrgh '

B . o . KN 7‘,‘5 . _K' -
the library is not giving them freedom.-On the other hand, if we

- give them some idea of .what’s .out there, afford the opportunities

" “to taste and sample, ‘and suggest writers and topits that might be

particularly interesting to them, we enable them to make meaning--

ful ‘choices, rather than limiting them to the accidents of their

“environment.:

“As 1 envisioned this ssmgmnent, students would é;ﬁlo;ré a pat-

. ticular literary topic. They would engage in the activities of analysis
" and synthesis notmally associated with the “research” paper. They
would ask themselves questions and look for the answers. They - -
. would express their tentative conclusions on paper and use Those

= o

~.contlusions as the basis for further exploration. I saw several im-
, . portant differences between this assignment. and the standard
literary research paper.. First, students would- not be required to .
" .assume the.role of expert, the mask of “objectivity.” They would:

be encouraged to write as ‘themselves, reacting thoughtfully and

. “honestly to the v;_li'terattixe;As-expgofer’s; they wouldn’t worry
* " too much abdnt whether they were contradicting themselves (“A

foolish ‘considtency . . .”’).-Second, the process of exploration

usually leave out when we turn in our neatly typed pages. A:
deeper awareness of the naturé of the regearch process should

-~ - enable students to become more active participants in that process. -
. They might come to at least a partial undetstanding of what “re- )
searchi’really is. With all this in mind, I designed the assigriment.

- would be the subject-of the final paper. This paper might record
“falée starts,. blind. alleys, misconcéptions—the sort of thing we °

Asa preliminary to the “I-search” assignment, students prepared . -

The 'purpose of this activityfvas toyn

tesearch paper, one- which emphasized the d_’Ecaveﬁes_they

L

1. The life and work of a particular writer A

‘A paﬁic:ula.r theme (novels of war, women in literatigfe)

3. A'type, genre; or period (political satire, folklore) |

4. Questions (What happens when'a book is made into amovie?
What kinds of books did people read in the 1920s?

‘m ) h‘ )

Q;‘ring the early stages of their investigations, students\w
twciﬁhorti papers. The first was an explanation of their choice ©

to\nform the class of some of the -
~ possible topics open-to them. The bibliographies were made avail- . .
- dble to any -student wishing to.follow. up on a particular topic. I

" told the class that they were ‘going to.do a “different” type of
made

~ oral reports and bibliographies on writers of their dwn choosing.

¥
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“'was a review -of what they already knew abaut this taplc These
- papers would later be incorporated into'the final paper. ,
The sine qua non of this assignment was that the final paper be .
an honest record of the students’ experiences. I gave the class
. ‘det.aﬂed instructions to help them lay. the groundw ork. They a;l
owned copies of Wgiting Research Papers (Scott, Fore ,man 1976);
1 left it t8"tHem to ferret out whatever information {they needed
~ about mechanies, footnotes, and so ‘on. What I -cintinued, to
_emphasize was the pmcess of their mvegtlgatlans and the recﬁuﬂmg' :

- of that process: S :

1

. (Photocopied handout) -,

1. You should be. taking notes (pp. 36-51 WRP). Snmetlmesy
may jot down notes as you read, perhaps recording interest{ ng
- quotations. (Don't forget to get the page number.) Whenéver -
you finish reading a selection, jot down personal lmpres'ons,
main points, summaries. Your potes will be of two types:
a. Notes relating to the purpdses of your paper that you set .
. out in your planning paper. You will-want*to jot-down re-— -~ . _

spcmses relating to the questluns you raised abaut your »

_topic. .
b. Notes descnbmg anythmg m:yaur zeadmg whlch especially |
interested you,
‘Date your notes! They- must be turned in wnth yaur paper.

2 Structure. Most papers of this type require a formal structure,

" This paper, however, will have an INFORMAL structure, Here

" are two types of informal organization:

a. Diary. This is a week-by-week record of your search? what _
your goals were, what you thﬂught you'd find out, how
you went about your sean:h what discoveries—and mlstakES _
—you made. ot .

b. Narrative. This is a bit more structured
are not necessarily deseribing what you
order. You might set the paper up this ‘way:

(1) Why I chose the topic
(2) What I already knew
(3) What I wanted to find out
(4) How I got information ’
- (5) What I read, and what I tlmught about it \
' (6) Whatl dlscovered
3. You will need a formal blblmgraphy at the end of your paper

(pp. 119°135 WRP). -

_ 4."As for footnotes, use them as needed (pp. 13-118 WRP) Place

) aél;ﬂfggsngtes on a separatepage at the end of the paper.
d pp. 59 74 WRP an mcnrpmatmg quotations.

han a diary. You
in chronological
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. Remember:  This paper is a record of your experiences’and -
thoughts. You must use enough detail to communicate this.
Although these “I-search” papers did not represent. the last
'}eritieal word" on’ American literature, they did represent honest . -
attempts on the part of students to deal with literature on their
_own. terms. One of the most positive results of the assignment was
that it allowed students to speak for themselves in their ‘own
voices—a necessary ‘first step, I believe, towards real involvement
with the material. When students discussed their reasons for choos-
ing a particular topic, they made the initial connection between -
- themselves as readers and the literature they would réad:.
. ..the main re’ascn@at I chose Paine for this paper is bgc—ausé cis
- ~ .my own personal values and beliefs in religion and other things
are almost identical to those of Thomas Paine. - S

FI

1’ To a professional soldier [this student’s ci{ésen career] it is im-

~ mensely important to have a great and varied knowledge &

. estrategies and tactics; thus my reading of war novels. ' 4
. +The fact that students were not ‘far{:ed to assume the role of
“expert,” and “objective” mask, meant that they could use the
paper as an exploratory tool, making tentative statements, discard- -
ing hasty conclusions, following their thoughts on paper:

I began my I-search by reading an assortment of Stephen Crane’s .
chort stories. I felt this was the best way of gaining an under- -
standing of what type of person he was. Throughout my investi-
gation, I kept this thought in mind; When you read a story, you.
are-also reading a person, the life and feelings of the author. Later
.. 1 would read what the critics thought of his works, but I
wanted to get my own impression first. Lo

I.read Five Smooth Stones by Anne Fairbairn, hoping it would

give me a start on my paper- However, . .. I discovered her point

of view seemed to be that of a man! Therefore, since I was look-
' ' _ ing for the development of women’s ideas in literature, Anne
! 7 Fairbairn didn’t seem appropriate. :

!
l‘l

y
o

Such refléctions, of course, ake place whenéver one writes an,
investigative paper. Qrdinarily, they are the prelude.to the paper
and not the paper itself. By making these explorations part of
‘their papers, however, stiudents brought the total process of in- -
vestigation, analysis, and synthesis into focus for themselves, gain-
ing a greater awareness of what it was that they were'doing:

- : . -
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' T A ’ o ) I
. When I-first read her poetry, I _could nat understand -any Df it.
But after I finished reading The Poet and Her Book and under— o
- stood the. trnumas trageches and Experlem:es of her life, her .
poetry made . ., sense. , o o

L I was very excited tlns week tn ﬁnd slmilaﬂtles between the views | ;,:
" of the critics and myself concerning Crane 5 5ttmes Ioften wanted '
to go. baf:k and read the stnngs again... : :

Qle papers ref{gcted a reﬁatlvely hxgh degree of mvolvement on
the part of students. I believe’ that this is beeause the @slgnment
was, in-effect, then's tather than rhine: i v l -

many times the readmg wauld carry my thcmghts toa far-uff R
hattleﬁeld or to some stemny ]ungle clutching the. bndy :j:f a
wmmded t:om:ade. ces oo BRI .

Marths asked me if I would like'to go hear Gwendolyn Bmaks
fead her poetty in Mt. Vernon.’ Sure, it would be something in-
teresting to do. . . . Her voice (ééf' ned her words. Picture after
" picture came into my head as she read. I could see the ugly little
Lincoln (“The Life of Lincoln ‘West”), the dirty halls of the
- Mecea 'building, the white picket fence the little girl had to stay o
behind after 9:00. . . . I reread her poetry and began to really o -
i _have a grasp of what she was eummumcatmg . - ) ‘//

» And mcst students eventually maved on to mcxre “iject]\re“
analysls . : _ A

Knowles seems to feel there is a fine line dividing gm‘:dness and
insanjty. All of the characters he portrays as being good afe also fee L .

- thought to be crazy, Maybe Knowles is trying to. say thattoday’s 1. oy
world cannot believe in frue goodness from any. person because = -
we are s0 used to the bad. . :

These analyses hgwewer were not merely exercises in ﬁndmg
“hidden meanings”; instead, each was the end prodiict of a stu-
dent’s experience mth the work. And because students had betome
more aware of the dynamics of literary experience, students felt-
‘more comfortable with their own opinions and conclusions. \
The conclusions students drew were .not necessarily. those that

“would be drawn by mature readers. But they Were the conclusions -
of readers grcxw‘mg in awareness: :

Why. if we as Amencans pussess the most perfect snmety in. all

the world, do we complain so much?
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-Z'I‘ve been exposed to where the blacks: are ccxmmg from. They,

don’t need whites to tell them their work is good . . . their own
- gisters and braﬁhers want tﬁ tell them, and they want to hear
Afram them. .

Too often the Iitera:y resea;ch paper at least on the high school
level, is a sterile exercise that- encourages teaching about literature
rather than literature 1tself Students are asked to abstract and .
generalize beyond their capacmes and thus they develop an un-
_healthy reliance on he opinions of others in their search for some-
.thing tossay. An ESSIgerent of the type I have described, however,
-emphamzes the unpartance of 'the student’s experience :m relation
to whiat he or she reads. Students learn to respect’ théir own re-
spopses and to express themselves ‘honestly. They also- learn, -of

. course, the usual techniques we associate with research—summary, -
‘synthésis, the meehgmcs of footnotes, and so on. Most important,
.. however, they learn something .about learning—that mysterious
process which depends so much on the activity of the self, on the

searching “I.” ] . _ . , -

e
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The Interv1ew as a Practlcal N
Resesrch Model |

William F. Woods _ -
. Wichita State Uriiversity '

Few students enter a Wntmg class ready to write a research pape:
Even if they know how to take notes and organize them, they
seldom understand what it means to work on a research problem,
Our job as teachers, then, is to show students how to explore new
subjects by buﬂdmg on knowledge they already possess. If we can
‘help them identify and develop their present conceptual and in-
~ vestigative sKills, they can proceed on their own to refine these
~ techniques as they engage new subjects and begm to write about
them. .

One way to acquaint students with basn: research skills is to
asmgn -an mtemew paper Wntmg the mterwew a]lows them to

mtervlewees and tcr evaluate or draw conclusmns from what they
have heard. In essence, an interview is a dialogue between the
researcher and another person. As such, it is not unlike the “‘dia--
lectic” that scholars carry on with their data; in both cases, the 7

" researcher engages in that process of question and answer, of prob-

ing and evaluating, that constitutes any kind of inquiry. In short,
by writing the interview, students develop the same skills necessary

- to writing the research paper. Later on, the experience students

have had with the interview can be used as a paradigm for teaching
the process of inquiry that forms the basis of the research paper.

- Preparing students for writing the interview paper means helping
“them do the neceéssary groundwork before that first meeting with
the SHbJEEt Generally, the interviewer is expected to choose the

subject, and so the first question is who? Then there are the

~ mechanics of setting up the meeting, taking notes, and decﬂ:lmg

what in the world to talk about. My own instructions to the

students go something like the following. o
_— 131
137 »
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Ch'o;:_)sing a Subjeci:

Eegm with people you know. Friends Df the family or people at
work make t" assignment easier because you already know a
great deal abo. them, and you are familiar with their surroundings

. their “‘context.” Better yet, these people know you and will
probably volunteer information about themselves that you didn’t

even think of asking. If the subject is not an acquaintance, find
out something about that person in advance. If the interview will
focus on the person’s job, find oui about the company and its
employees. You can co]lect this background information by asking:
around or by spendmg_;a couple of hours in the library. For—
example, if you are interviewing a nurse, look through several
issues of Nursing or Nursing Forum. The important thing i is to get

| generaJ sense . of what your sub_]ect s ]ob is, hke befﬂre you ask

backgl'ound search is ca]led eatabhshmg the context for the study

Settiﬂg Up the Interview

For some interviews, an appointment is absolutely necessary. (For
1xﬁstance when one of my students interviewed the City Manager -
of Wichita, Kansas, she had to make an appointment two weeks
ahead of time. But calling ahead paid off; the Manager gave her a
- full half hour, and she was able to ask some involved questions
' about the city’s government.) Setting up the meeting ahead of
time also makes it easier to find the person in his or her character-
istic surroundings. As a general rule, a person’s home or place of
work tells us a good deal about his or her life, and after all, that’s
the main purpose of the interview. One last note on appcuntments
if the first meeting is held at the person’s convenience, it may be
possible to ask for a second interview. Depending on the Iéngth of
the paper and the complexity of the material, this second discussion

 might be crucial.
Taking Notes

Most people won’t mind if an interviewer records the discussion
on a pad, but other methods are sometimes necessary. If.the inter-
viewer finds it hard to keep up with the flow, writing down l{ey
words and phrases might be the best solution. Of course there is

~always the question of whether to use a tape recorder Portable

i

P
[
L
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_ units can usually be checked out from the audiovisual office,-and
- there’s nothing like a tape for getting down exactly what the
person said. However, some people are made nervous by a whirring
tape recorder, and often it is difficult to locate the parts you want
m a tape that rmght run as lang as an’ hour Ultlmately, the mter-

' case, "The main thmk is to record as much as yDu can, and to sit
down immediately after the interview and write out at length the

miportant parts before you forget them.
Prepa:ed Qu_estinns

interview. First, the interviewee may not feel like talking t
day, and unless you are well informed about the focus you hav,
~selected for the interview, you may find it hard to invent ap-
propnate questions on the spot. Second, and perhaps even more
important, your time with that person is lmnted if you aren’t able
-to steer the discussion away from small talk, you may find your-
-self walking away from the interview w1th only a few general

remarks.
It is useful to divide your questions into three groups:

" There are good reasons for bringing prepared questions to E
hat

1. Ident;fy the person’s basis of authority. Your first questxoﬂs
should lay the groundwark for the rest of the discussion by
establishing the person’s identity and relatlonshlp to his or

- her surroundings. For example, if the person sells chickens
to fast-food restaurants, as did the subject of one student’s

: mtémew you want to find out how long he has sold poultry,
 “where and when he sells it, and how successfully. It makesa
dlfference in other words, whether you re gettmg the !

_ few chlckens on Saturdays. _

2. Get the facts—in depth. The need for getting detailed “back-
ground”. information about the person can’t be overempha-
sized, Throughcmt the interview, you will have the chance
to ask questions about the details of the person’s life and
work, but you will ask better, more speeific questions if you
ah‘eady have them in hand, neatly typed out, if possible.
When it comes time to write up the interview, you will be
able to pmwde that detaﬂed ghmpse of “real life” which

1

Ix3



134 A Getting Involved in\Research

3. Get a clear picture of the person’s ideas. You can’t really
know what the _person will say before it comes out in the
discussion, but you can and should prepare yourself to fol-
low up on ideas and opinions when they emerge. And if the
person doesn’t volunteer a point of view, it’s yourjob to ask.
In fact, you must be ready to suggest ways for‘the person -

" to talk about his or her ideas. For example, you can ask the

person to analyze a problem, to explain the causes of a
situation, to trace the history of some of his or her interests."
.Often, the person will use a part.lcular phrase or expression
~ which seems to sum up a pmn§ of view; try to record the
exact wording of such key phrases“ and make some notes to
yourself on how that phrase was meant : ;

The steps I have outlined for preparing for an intetview c:qn.’e-
spond roughly to the beginning stages of & research project: the
investigator senses a problematic situation or conflict, states the .
problem by speclfymg what kinds of things have to be known in
order to explain the conflict, and finally devises a set of questions
with which to explore the problem. These leading (or “‘heuristic”)
questions provide new information and new perspectives on the
problem and thereby prepare the investigator to formulate a
hypathesm or possible solution. The same function is performed
by the interviewer’s questions, both the prepared ones and those
that arise spontaneously. Using these questions, -the interviewer
tnes to open ﬁp perspectives into the interviewee’s character,
51tuatmn, and aftltudematenal whlc:h later rnakes it possﬂ:)le tr:

expenence

The next step in the process of inquiry, as in interviewing, is to
arrive at the hypotheas, or meaningful statement about the subject.
Unfortunately there is no rule we can follow, either to formulate
a hypothesis -about a problem or to derive a mea:nmgful state-
ment about the subjsct of an interview. Still, there are general
guidelines. In problem solving, an investigator tries to match
known concepts with the pmblem situation, hoping to explain the
new: pattern as a transformation or variation of an old one. In
writing an- mtenrlew we can employ another kind of pattern in an
attempt to give shape to the information supplied. This pattern

- has five parts.
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Arriving on the Scene . .~

- Writing an interview is like writing a narrative, insofar as one is

describing an interaction-between two people, providing a setting

for that action, and devising ways of introducing the readers into
this “scene” at the beginning and leading them out of it at the

end. Here we are concerned with the beginning. The main function °

of the' beginning is to help the reader become accustomed to
looking over the writer’s shoulder, so to speak. Perhaps the easiest
way for the writer to do this is to describe his or her own entry
onto the scene—the arrival at the person/’s home or the drive out to
the job. o :

: %
ie heart of any interview is our sense of the subject’s character,

%;m\ieying a Sense of the Character *
T

which emerges from overt comments by the writer, from the per« - -

son’s movements, gestures, anécdotes and opinions,"and even from
oblique hints, such as this brief description of two dogs:
At 1:15 I turned into the driveway and was promptly greeted
by two German Shepherds barking furiously, However, by the time .
I had stopped the car, they were both standing on their hind legs
looking in. the driver’s window and wagging their tails. This was -
my welcome to the home of Beth-Anne Chard, who greeted me at |
the door and warmly accepted me into her home. (Shirley
Leftwich) -
Perhaps the most common, technique for conveying character,
- however, is the direct description of what the person does during
the interview. This ongoing description keeéps us from losing our
sense of the person’s presence in the $cene; it might also be called
a “narrative line” because it holds the interview together, providing
a frame for the 'anecdotes and background information which
make up the discussion, The following example from an interview
with a child in a reform schdol shows how the writer can convey
the person’s character while at the same time introducing matters
for discussion: = ‘
- We sat down on the floor in the hall, and she pulled a cigarette
- out of her tiny purse and lit it. Deciding that the best choice
- “would be to ignore it, I began by asKing her why she had to goto
court in the first place. - o

142
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“Shoplifting” was her answer and given with a really “cute”
smile.. I am sure that the look on my face belied my answer of
“Qh yeah.” 1 was mortified. She looked very young, so I asked
her how old she was. She told me that she was eleven years old

__and that she had done about everything, including stabbing her
" =1 cat with a fork. (Dana Decker) -,

The Cargo of Information

Aside from the fascination of glimpsing another person’s life, the
interview’s main source of power is its promise of information—
the facts, the inside story, the distilled wisdom of a person’s life
. and work. As Aristotle tells us, however, the trick is to mingle
~Instruction with delight—in this case, to make sure the new material ~
retains the flavor of the experiences and the outlook peculiar to
that person. Probably the most effectivé way to introduce this
substantive material is simply to record the person’s anecdotes.
People find it natural to explain matters by telling stories about
themselves and others (the rhetorical term is exempla, or “para-
bles”), and as long as the narrative line or sense of scene is main-
tained, the writer can build a strong interview from such tales. ‘
Anecdotes are not the only method 'of conveying information
about the character’s job or primary interests. For short periods,
. the writer can step in and relate the pertinent facts directly to the
reader., The only requirements are that the information should add
to our understanding of the person interviewed, and that these
facts generate their own interest. ... . !
The interview’s utility as a vehicle for information is its most
obvious similarity to the research paper, and, to be sure, the mate-
" rial for many: research projects is gathered primarily through inter-
views. Less obvious, perhaps, is the resemblance between the
researcher’s exploration, or analysis of his subject, and the way the
writer of an interview explores the character and life-experience of
a person by focusing on significant details such as a reform school
child’s smoking habits. In such cases, the writer is actually using
methods of rhetorical invention, trying to “discover”’ the best
ways to explain a subject. ’ =

g 1;

The Time Dimension

7, Sﬁpplying information about a job or other experience opens up
one sort of perspective on a person’s life. But a further dimension

AT
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can be added by drawing Qut the :elatmnshlp between that person’s
past experience and his or her present conditipns. Call it the time
dimension, a sense of history, or just “roots”’—the effect is the’
same: the reader begins to see a meaningful pattern in the person’s
"life as it develops over a period of years. It is just this sense of pur-
‘pose in a life, and perhaps ever’ more, the fulfillment and clarifiea-
tion of a purpose, that arises from the best interviews and allows
them to make a statement worthy of the person they describe.
Her& is such a statement about Jim Banks, a mechamc .

“I don'’t kngw how I got started,” he added. “I have been a
mechanic around the country most of my life, the past 250r30%
years, and I just decided that I wanted an old car. So in.1955, 1
bought a Model T Fcrd and restored it, and I’ve been buymg and
restoring eyer since.’

As Jilm has pointed out, restoring can sometimes be expensive
and is always time-consuming, but the final result is worth the
effort. It is gi’atlfymg to take a rusty, broken-down piece of junk,

- and through diligent, hard work, tum it into a masterpiece. “It’s
*  like saving a piece of history,” Jim Banks said quietly, “and if we
don’t do it, they’ll be gone forever. They won’t he coming back.”
~ (Jerry Glessner)

The “statement” the interviewer makes about the person’s life
is best described as supplying a perspective in time, but really it
is more like the fundamental “theme” of the mtemew drawing
strength from all the other parts. For unless the writer’s treatment )
. of the person’s character and occupation have prepared us for a
long retrospective look, we won’t get the desired sense of in-
evitability as we see the person arriving finally at his or her present
condition after years of effort. This sense of a basic pattern
" emerging in a person’s life is probably the most difficult effect for
‘an interviewer to achieve, Nevertheless, by trying to achieve it,
writers cease to be mere takers of notes and become interpreters’
of experience, on a par with research workers, ‘whose hypotheses,
or new statements about the facts, are sunply another kind of

%..

Leaving'the intewiew

>_ Ending an mtemew presents the same problems as ending a plece
of fiction: one has to ‘avoid the "bm:np” -‘when the reader falls out

of the stm‘y on the last page. It is possible simply to end with the

person’s answer to the last question, but if the yriter has main-

1
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L. - B .
tained a sense of ‘‘scene,” has conveyed the dynamics of an
interaction between two people, it is best to give their discussion a
‘sense of closure. O®ne way to do-this is to.show the interviewer
leaving the person’s home, glancing back on it, or thinking about it
in order to give the reader a way of holding the interview in
- memory. Here is how Linda Jones ended her interview with Fout .
the Gravedigger: : :
' Then, quite unexpectedly,imy interviewed subject took off his
frayed brim grey hat’and shaking my hand tightly, said, “Thank
& . you, Mizz Jones. Yeu've made my day.” I glanced in the rear-
~ view mirror as I waited for a break in the traffic to enter the street.
Fout was still leaning against the service gate, his hat still dangling
- -.-from his hand. ‘ , : -
In summary, a chief advantage of the interview as an introductory
- research model i§ that it brings the student directly into contact
. with the material. Then it pufs to use life-long training in carrying
out question-and-answer routines, sifting the evidence, and draw-.
ing conclusions about the motivés, experience, and personality of
another person, The teacher’s task is to’ guide the student in apply-
ing and extending these skills by providing general guidelines like
those suggested above and by pointing out analogies between the
process of interviewing and the process of inquiry which will form
the basis for the research paper. -
_ 5l

-
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| Untangl ng thef Skeln of Names

John L. Idol, Jr.
Clemson University -

/ students can confidently and accurately ei{plam the meamng
: eu* given names, much léss their surnames, desﬁﬁe the fact
ging for one’s roots has recently become the American

' pastime, Even in the family-conscious South, where I have taught.

at both the secondary and the college levels, , only a handful, of
students have ever explored the meaning of the words that they
have ‘answered to since thg day they became aware of what their
parents called them. Fewer still can explain why their home town
or home county bears its name. Rarer still are those students who
can give solid information about the names printed on the products
_ ‘they biy. Prodded to think for a few mintues about the long

-string of names they have encountered since they toddled off to
‘nursery school, students soon conclude that most of us are tangled
in an ever-growing skein of names. By sending my L:Qllege fresh-
men to libraries, by asking them tq talk to or write to town and
county officials, and by encouraging therﬁ to sit down to query
their kinfolk and nexghbo:s I try to help my students unravel theu‘
- personal, and our common, skein of nar. s. -

My project has three phases and attempts to answer three ques-

tions: Who am I? Where do I live? What do I buy? Each phase is
desxgned to include as many informants as possible.

As soon as | c:all the class roll in the second semester of fresh= '
man English, I pose the first question. I ask my students to fell me’

and the class what their surnames mean. Usually, only three or
four in a class of twenty-five have exact knowledge. Knowing that
will be the case, I select five or six names to comment upon as I

vhat their classmates and ISay.

ccall the roll. Almost without exception, students show a lively- -

interest in

Caplahzmg upon their desu:e to learn more about theu‘ names

ﬁ ; ' 1' / 139
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1

“given name and surname by talking to your kinfolk, by researching

your name in the library, or by %writipg an expert on names. As
"soon as you can, come back to class and tell us not oply what your
surname is but what kind of surname itis (locatiénai occupational,
patronymic, or other, such as nickname), how far back you can
trace the name (not the family tree), and to what ethg‘ij\’graup it
belong&%i'sc share wjth everyone the meaning of your given
name(s). L :

To launch their investigation, I urge students to telephone or
write the dedicated old -aunt or retired grandfather who is now
doing the family history. I list such books as Flora Loughead’s
Dictionary of Given Names, Basil Cottle’s The Penguin Dictionary
of Surnames, P. H. Reaney’s A Dictionary of British Surnames,
Elsdon Smith’s New Dictionary of American Family Names, Max
Gottschald’s Deutsche Namenkunde, Albert:Dauzat’s Dictionnaire .
des noms de famille et prénoms de France, and Fra Angelico
Chavez’s ‘Origins of New Mexico Families and suggest that similar
books for other national groups can be found in the same area in
the library. Finally, I offer them the address of som? authority .-
should they need to write an expert. 2. . St

Experience has taught me that one of the most eagerly awaited |
days in the semedter is the day when students give ordl, documented

e

reports on the discoveries made about their names. What will be = -

.revealed by such people as Coburn, Lautenschlager, Hogg. La:oiis}%,
or Polonski? And students repeatedly report that the information
is as eagerly received at home as in the classroom, except in those
few homes where Aunt Gertrude or Grandfather Himmelfarb has
already spread the news about the family name. :

. While students are discovering something about who théy are, I
initiate the second phase, learning about the area where they live.
This project becomes the topic for their term paper and, accord-
ingly, is clasely coordinated with their study of research techniques
as covered in their textbook. Here, briefly, is how I get the project
starged. Y

I"ask students to order a highway map for their home county or
parish from ‘the appropriate state government department (usually
the Department of Transportation) and instruct them to list every
village, town, or city shown on the map. Next they classify these
names by deciding whether they are descriptive, personal, posses-
sive, commemorative, or incident names. (If their classification is
wrong, subsequent research will lead them to make corrections.)

-
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‘They then choose twenty or twantysi'lve names for further re- *

- search, the goal being to discoverwhen the stlected village, town,

or city received its name, who named it, for whom it was named if

. the place does not bear a descriptive name, and wheZher the place
‘has ever borﬁE“ angther name,. TD prowde a geogl'aph cal frame for

hlstary of the c:c:unty or: pansh where the places they are IDVEStl-.

gating are located. A two-page history is usually adequate. . - .
Once more they are encouraged to depend upon as much per-
sonal communication &s possible. Given the chance to discover their

best sources, students will ultimately find that most counties or -

parishes have historical commissions, journalists interested in local

" places where they work, elders in the family or community -with
: maﬁy facts and muth lore loca] hlstonans who will gladly spend

names, postmasters with considerable information about the -

have leamed much about the areas they serve or Iepresent In time

they will also come upon such organizations as the American
Name Society and leamn through it that almost every state has a
resident expert on place names; they will discover such books as
Kelsie . Harder’s Illustrated Dictionary of Place Naries, Myron
x»Ql,nmi::y s Scratch Ankle, U.S.A., and George Stewart’s American
‘Place-Names; and they will fmd in many cases; that there are
bogks or periodicals devoted to names in the various states.

. Another discovery, for students an unexpecteﬂ one, is that -

- many people enjoy talking about place names and that, further,
. officials of local historical a angatlorlg and librarians in local
towns or high schools often w copies of their completed term

- papers. Knowing that their studies will b;* shared by fellow citizens

back home’ gives many students a new sense of responsibility ﬁﬁ

about writing.

‘One of the mtngumg cha]lenges of this project is having to
separate fact fromlore, since not every place name can be pinned
-down with absolute certainty and since local informants have,
at times, conflicting explanations of how a name was chosen.

As in the project involving - personal names, class response is
again, keen’ when oral reports are made about place names. Indivi-
dual resea:ch has proven te them by the tune of the reports that

147
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the t::ral :eport, A good number for Each student is. four or five,
" Students from the’ same -county or pB:ﬂSh can be asked to present
A different names, :
[ The stages of preparatlon for a term paper on place names do
not essentially differ from those on other topics, be they self-
chosen or assigned. What is dlfgerent is that students draw upon
- personal interviews and letters in‘addition to books and periodicals, -
This difference in sources reqiiires the mastery of more types of
bibliographical forms and thus, from a teacher’s point of 'view,
ccnstltutes a valuable learning experience. But,/£enerally speaking,
.2 term paper on place names can easily be mesl;ed with the tradi-
tional research techniques outlined in rhetoric bpoks.

- Fhestheireproject, discovering the denotative and’ connotative
meanings of trade names; offers a potentially larger subject of
study and must, therefore, be carefully planned before it is assigned.
One workable scheme is to asgign each student a particular kind of -
product automobiles, candy bars, cereals, perfumes, athletic shoes,
soaps, shaving creams, mga:ettes toilet tissue, phonograph recor
If the subject assigned is not agreeable, students can switch amdn
themselves or devise new topics until everyone is happy.

The next steps are simple ones. First of all, students visit local»

~ shops, department stores, car dealers, of merchants and, notepad ""“‘*
in hand record the names of pmducts they fmd If they choose '

‘mw
w

's
o2

trcxm clerks and merchsnts and engage in some speculatlon about
“why, among athletic shoes. for example, one brand is-named the’
Jayhawk, another the Montreal, another the Puma, another the _
Elite, another the Vantage Later, with the aid of a gaod diction-

. ary, students w11k attemp;t to analyze what each name denotes.
Next comes a pénod of speculation about the connotative range
of meanings. .

- “The final step is wntmgan ana.lytlc paper, which will be read in
part or in full#o the class. The paper resulting from the résearg
for the meanings of trade names arouses the interest of évery
student, and with good reason. Students have been bombarded by’
‘trade names since they were old enough to understand what
produc:ts ‘beckoned to them between the adventu;eg of Donald
.-Duck and Captain. Kangaroti They have been cmnsumezs for years
before entering the college Elassrocm and they have sometimes

T thought why one product appealed to them and apother left them

" cold, even though both products ha8 similar costs and records of

performance or acceptance. Briefly, they recognize that words

2 . . P

5.
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‘have acted uppr; them and that they now have a chance to examine
why they may have reacted as they did. This third project thus
reveals the competitive world of swirling: gvorde To afford students

" .an opportunity to sée how massive that swirl is, I ask them to look

into -Ellen Crowley’s Trade Names .Dzetzenary
A follow-up exercise to the paper on tracle names is to write an

" - ‘advertisement - for a hypothetical new. product. To a_generation

brought up on a hot medium, huckstering seems natural, yet some
of their most insightful criticism of the writing efforts of their
classmates emerges here, And they get about as mucH help as they

give, for they are displaying their wrltmg wares before a krlewmg—-

- if somewhat jaded—audience.
- One eemfortmg thought about these three projects is that eeeh
. can continue to serve students outside the -classroom. To their
" daughters -apd . sons, they can one day pass along information
about the names they give them; to their friends, neighbors, and
fe.mﬂ;ee, as well as to.strangers, they can explain why. towns in
their native counties haye certain names; and to themselves and to

" their kinfolk and friends they can reveal eomethmg about the sway |

words have-when chosen to do a particular job in the marketplace

A second long-lasting benefit, one that:can often be: shared, is
the list of books and penedleele and the names of informants put "

together by studente during their study of names, Future en-
- counters with es of towns, streets, rivers, mountains, hotels,

y

teams, products, ahd -people should leave them with the comfort-

~ able feelmg that they are not helplessly entenglecl in names not

bllthely lgnerant of thElI importance.

p ﬁg‘:{.u‘
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Carol Carpenter
“‘Iletrmt Institute of Teehnelogy

_ Smee my students are net Enghsh majors, the tradltlonal teplee
“and approaches to writing the research paper failed. Yet, I felt it
was important that they learn to investigate a research question
fully and to write an analytic paper. Since our faculty stresses the.
mtertelet;enehlp of disciplines, it seemed to me that the research -
paper offered an opportumty for our students to p:aetlee an mter-:
disciplinary approach,

' Instead of limiting students to hterery -reeeereh they were
- encouiraged to investigate any field. ‘The requirement was, in fact,
. that they do library as well as original research (i.e., interviews,
surveys, egpenments, case studies). They were also asked to in-
corporate persenal experience and- to. use at leest. one piece of
literature.- To integrate library research, erlgmel resea:eh, personal

" ‘experience, and a llteraly source was, mdeed a demandmg task for

" college freshmen. -
To help students deal W1th the ueual dlffleultles in research, I

wrote up the- problems that students were eneounte:mg and pre-

. sented them to the class in eight problem-solving exercises. They .

‘tackled problems pregresswely, beginning with the selection of a
topic and ending with evaluation. They ere presented here _]uet as
they were presented to the class, . oo

A}

Exereise 1: Reseej:eh Projeet!*—Seleeting a Quest"ien-

" One of the most dlffleult parts of a research project is fmdmg a
topic that’s interesting and challenging. You’ll read, write, think,
“talk; dream about this question. It’ll become your best - friend/
worst enemy: So, it’s important to select a question you can live
with. To help -you in . this selection, preeess, work thraugh the -

[l

exercises desenbed below. .: o R o
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List ten topics that you think students in the class might be,

: mterested in researching. You may select tapn:s from any

field. Now, pﬁse a SpECLflE questluﬂ about each of these
topics. e A
Complete the following apen-e,nded statements.

a. If I had a chance, I'd like to find out why .

b. If I could study something ]ust for fun, Id study

¢. In my spare time, I,

d. People nught behave differently if they- knew more

about . .

e. Asl gmw DldEI I questmn .

Form a group with several classmates Elld brainstorm ques-
tions that might be asked about éducation. Write down
these questions and examine them in terms of suitable re-
" search topics. Next, each group member will pose a topic in
a different field. Brainstorm questions that might be asked
about that topic. Are any of these suitable for research
questmns'?

@

Exercise 2: Resea:ch Project—Starting the Search

Direétiéns;; Selecting a research question was a mind-wracking
process. Now you've 'decided on the question and started your
research, but.you may find that unexpected problems hinder your
progress: ' . L —

1.

Knowing where and how to start réseérx:hing your question.

Finding too many/too ‘few written materials. |

Thinking you can’t/shouldn’t meet a part of the agsignment.
Wondering how you can mtegrate original research, llbrary
research, personal experienee, and literature.

Don't let these problems discourage you. They mean you’re

" actually beginning your research. It never hurts, however, to ask

classmates and the instructor to become involved in such problems.
-By looking at someone else’s- difficulties and sharing your own,

you may find the answer to questions that are nagging you. In |
addition, practice in problem-solving helps you learn to generate
and analyze alternatives. And the realization that there are alter-
natives reduces that helpless feeling, that conviction that you’ll
never complete the research project to the instructor’s satisfaction.

T
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- Instead, );Clll ’ll.come to see that the resedrch project is your project,

your opportunity to do creative mvestlgatu:m and to aid athers

with their investigation.
Based on a pI‘E]'_I]lSE af “creaﬂve anEStlgatlDD 7 I’ve pc:)sed fwe'

curfently mvnlved It's your job ti:l s:::lve the_se pmblerns To
dothis: - - .

1. Forma gn:up ? .
2. Assume that you are the student. m one of the sﬁuatm
' described, .- )

3., State the student’s prc:»b l_ern clearly.
/2{ Brainstorm possible solutions. Do not eliminate any solu-
tions, even those that appea: to be absurd.
5. Analyze each solution. Cansﬂer its: feasﬂnhty and con-
sequernces,

6. What solution(s) does your group suggest and Why‘?
7. Be prepared to present and explain your suggested snh.l-
“tion(s) to the class,

Use this method throughout exercises 2-8.
You've got the following problem: .
1. Your question is “What relationship exists between violence

in sports and violerice in spectators?” You want very much
to do your research in this field, but you can’t seem to find
any books, magazines, or Jnumals that deal directly with
your topic. el
2. You’re interested in the attltudes of police officers, especial-
- ly their attitudes about dealing with marijuana users. You
want to compare/contrast suburban and city police officers.
Yet such a study seems overwhelming, and you don* know
where and how to begin your research. '
3. You’ve been interested in your family’s history ever since
. you were a child and your graridmother told you stories
about the family. Youve got easy access to cooperative
family members; however, the assignment. also requires
hbmry research. Yg u don’t think library research is relav:mt
7ill add anythmg to your project, '

4, Yc:: are an engineering student and a race car builder and

dg;ver This research project offers you the Dppartumty to

-
b
= A
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5.

investigate and design a new suspension system that you’ve
been thinking about for a long timé. You have no difficulty
-finding engmeenng journals and engineers to interview. But

a required part of the assignment is to use a piece of litera-

ture, and you don’t know how you can passﬂ:)ly meet this
requgrémerit

chu ve decided to mveshgate the causes s and effects of teen-

. age drinking. You find, howéver, that so much material has

been written about the, subject that you don’t know where
‘to begin, You'ré afraid that youll miss reading an important

- study;-you krow you can't read all the bo oks and magazines,

" and you don't know where to start. No matter where you .,

~start, you don’t kriow how to. select the 4 pnrtant” in- -
formation. o, ‘ o

Exerﬂse 3 Reseaich Prﬂ]eet*TaJﬂng N?DtEs

chu ve gnt the follc:wmg prc:)blem

L

You’ve checked out an armload of bm::ks and ycvu skim
through them for background information about your topic.
1t is time-consuming to take notes, and yet you mlght want
to use some of this material latér in your paper. - -

You think taking notes on note cards is a needless bﬂthél’
and 15':::11’(11 like to- flﬁd a more effectlve/ Efflclent method.

You have two problems. (a) You’ve found a guote you’d -

like to use, but your author is quoting someone else. Do .- °

you need to go to the! grlgmal gource? If not, how do.you
indicate in your notes that you’ze quotinga quate‘? (b) You're
using only one-article from aBook 6f articles.”Which comes
first on your bibliography cardﬂtha editor of the bmok or
the author:of the article?

You’re geti:lng information from an jnte;rview y::u’ve con-

ducted. Should excerpts from or the entire interview be

“transferred onto note cards? Should thére be a bibliography

card for the interview? If so, what information should be on

it? Would the same hold true if you were using a smey» ;

instead of an interview?

You've never done research, and you're concerned abcrut

using direct and indirect guotes on your note cards. You're

. alsx:\ really not sure haw to paraphrase and would like to
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pract;ce this Elﬂu You’re m:’n‘: ceﬁ;am if direct quates can be”

mixed with paraphrase, You need pointers on handlmg

gource material duectly, mdlréctly, ‘and in summaty.

=y

Exen':lse 4 Research Prnject—Wnﬁng Interview
and Survey Questions -

You've got the following problem: é

1.

You're studying the causes and effects of child abuse and
you have the opportunity to interview a social worker who
deals with abused children, an abusive parent, and an adult

. who was an abused child. Would it add to your information
to interview all three? Should you ask them the same ques- -
- tions? What kinds of questions should you begin with? If
" you interview any of these people, how do you work the
interview information into your paper? Do you need to use

the entire interview in your finished project?

. You’re doing d survey of accounting students to see if they

understand educational requirements, types of accountants,
Jjob’ responsibilities, salary range, and: job potential. How
should you set up your survey? What kinds-of questions
should you ask and in what order? How will yéu tabulate
the results? How significant will your results be? Should you

. tell the accounting students the nature of your study béfore

you give them the survey? - i

Your subject is- rupaway.children. You've wntten interview "

questions that you want to ask the police officer whoishead
of the juvenile division. He is very cooperative and interested
in what you're doing. You are both short of time. As you
begin your questions, you find that he talks around the ques-
tion and doésn’t answer directly. Furthermore, he gives many

Iong case histories that aren’t related to what you’re looking

for. He also tends to get sidetracked and starts talking abaut
juvenile delmquency What should you do?

Yc':u Ve cc:mpleted your survey and flnd thst e results a:en’t

esis. What kinds csf thmgs shnuld you evaluate to dEEldE lf
your survey or hypothesis needs revision? Must the survey
. data support your hypﬂthess if you are 1o use jt“? P
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o 5. Youare mterest—ed in rel,é;tiﬂg tales of UFO sightiligs in science

fiction literature to the experiences of people who have seen.

"UFO0%. You are consideting using a survey, but since you
know some people who claim to have seen UFO’, you
wonder if interviews might be more useful for your project.
Can/should you use surveys and/or interviews? What kinds
61 questions should you ask? You alsoneed help formulating
unbiased questions, How can you téll if a question is biased

- andif it willelicit the lﬂnﬂ of information you’re looking for?

Exercise 5: Research E;rajec:t%Writing That First Paragraph

N _
_ Directions:” All groups will work with the same problem.
You've-got the following problem: you’ve done all your research
and you're ready to write the research paper. You realize that the
paper must be a continudus essay with a conttolling idea and sup-
porting ideas. You know that you must analyze your material, not

© just summazize it. But you jusf don’t know how to write that first

=

paragraph or two,

Your research question is “Are the Detroit police: mare/lééé‘ -

tolerant toward marijuana users than suburban police?”” You have
done an extensive survey of-the Detroit Police Narcotics Bureau

and of the police in a nearby suburb. You have also interviewed -

" the department head of the Detroit and suburban bureaus. You
"have found some related written material, but not much. You've

decided to use a shorttory, “A Policeman’s Journial,”’ by T. Mike

Walker, to illustrate police attitudes and training.

Since there is no room to reproduce all the materials you have |

" found, the group may make up any approach and jnformation

necessary to write the first:(and second) paragraph for this paper.

i

Exercise 6: Reseaxch E’rcijé?tEFnétnate;s and Bibliography

Directions: Al groups will work with the same problem.
You’ve got the following problem: you have decided to use a

separate page for: fogtnotes instead of placing them at the bottom «

of appropriate paged. You've got a probleni‘with form. How would
you arrange the following in acceptable form for. footnote and
bibliography pages? - ‘ N
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Here is the necessary information for the footnote page in the
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. order that each reference appears-in the paper. - 7
. e . . .

a. /An (
-freshmen on March 15, 1978, Since you often refer to the

educational attitude survey you conducted qvf 50 DIT

survey later in the paper, you’d like to find some way to
avoid using a footnote each time yowrefer to-it..

A television news report entitled “The Quality of Educatmn

on Channel 2 at"11:00 on March 5, 1978, It was delivered-

by Robbie Timmom ' -

The Detroit News ran an article “SAT Test Results” on
'Mart:h 7, 1978 page SG—NO a;uthc:r was given. - '

and Laurel Tannei' It ‘was pubhshed in New chk by
" Macmillan Publlshmgc Inc.,in 1975 Pagé 25.

Using' the mfﬂrmatu:n pmwded 1in"the fc:sr:tnotes write a biblic -,

The book is The Céity Today edited by Georgé L Gmman
It was published by Harper & Row in New York, 1978. The

‘essay you-are referring to is. “‘The Role of" the, Teacher”

written by FlﬂﬂlD!‘E K. Peltz. The page is 222, _
You refer again to Tanner and Tanner’s baoﬁkﬂ&

An interview you conducted’ yith John Spiith, the principal
of Detrcut s Riverside High School on March 10, 1978. How- -

ever, he dﬁes m:st wsn:t his name or high school mentmned

ﬂgraphy

N E K

E:-:e:mse 7 Resea:ch Pruject—éppendmes :

Directions: All groups will work with thE sa{gé problem.
You've got the following problem: you ‘haven’t included . the
‘fguowmg in the body DE your paper

a,

The method(s) used in Vyc:nur surveys or interviews. The

- strengths and weaknessées of your method(s). Suggestions

you'd make to future students who wc:xuld like tc: repeat
and/or add to your study. '

The complete.text of tﬁe interview(s). If these mterviews;
-are on tape, should they be transcﬂbed‘? Are there other
‘alternatives?

Suggestions for related studies that ynu th@ught of whﬂe‘ .

doing your research,

PR
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d. Statistics ai‘ld charts that relate to your tcsplc but that didn’t
belong Lﬁ"fﬂe b@dy of the paper.

_e. A copy of your mj;emew questions and/a: Suﬂfey form

Yet you think this material is important and should be- mcluded :

with yout project. Is this material really useful to a reader? Why or
why not? Can it be included in the appendix? If 56, how shduld it
be set up and in whit order should it appear? Are the appendixes
ever mentioned in the body of the paper? If so, how and when?

Exercise 8: Research ?mjéctg—Evaluaﬁén‘

,Dzreetmﬁs All groups will work with the same problem. .

You have the following problem: you've worked hard and you’ re
‘wondering if it’s all been worthwhile. How good is your project? .
. Whatwould youdo dlfferently'? The same? You're trying to decide
- what, if anything, you've learned about yourself and others. What
you’'ve learned, if anythmg, about research, writing, thmlﬂng, and/
or reading? ;

Suimnary

many points of view. They had to use both objective and subjective

evidence. They éxpenenced the frustrations of trying to analyze

and unify this-mass of material. They began investigating instead -
of just compiling and repeating facts. In fact, the 3551gnment was -
much more difficult than the traditional’ ‘research paper. But the
students really, learned, They ‘found ‘that they were able to solve
their @wn research problems. And when they couldn’t, they, wel-
cemed proposals from others. Students began to work more coop-
eratively and became more mvgllved in helping their classmates. In
short, they learned a multltude of research techmques as well as

the sati

action of active caaperatu:m N

Throughout the exerclses, students had to ccsnsmler questmns f:rt::m SFi



